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ABSTRACTS 

This proposal addressed the need for training peer advocates in a 
lifeskills and ABE/GED program housed in a Lebanon Couny Housing 
Authority Community Building. Training focused on finding appropriate 
school services for one's child, with some training in finding 
appropriate mental health services for oneself and/or one's family. An 
advocacy curriculum outline and an extensive bibliography, as well as 
procedures and materials for training peer advocates in an ABE (Adult 
Basic Education) setting were developed. This proposal also provided a 
procedural model for a partnership between, students, adult education 
providers and several social service agencies, building upon 
collaborative efforts to advocate for needy families. Using published 
materials and materials and methods developed by the grantees, ABE 
students were able to communicate more effectively in requests for 
help and in hearings for services for their families, particularly in 
school and mental health agency issues. 



TAMBT AUDIENCE; 

Adult basic education teachers, administrators, and students and their 
families, particularly single parent families. 



The Lebanon County Housing Authority is an equal opportunity education institution and does 
not discriminate on the basis of race, color, national origin, sex. handicap, age or religion. 
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The activity which is the subject of this report, was supported in part by the U.S. 

Department of Education. However, the opinions expressed herein do not necessarily rejlect 
the position or policy of the U.S. Deparment of Education or the Pennsylvania Deparment of 
Education, and no official endorsement should be inferred. 
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TITLE; Peer Advocacy Training for ABE Students July 1, 1994 - June 30, 1995 




.717-274-8329 




FUNDING; $4832. (PDE) 



ADDRESS; Lebanon County Housing Authority 



DIRECTOR; Jean Henry 



1012 Brock Street 
Lebanon, PA., 17046 



PURPOSE (GOALS & OBJECTIVES 1 & 2): T his project was designed to redress a need in an Adult 
Basic Education Life Skills program for single parents, residing in federally funded housing, that 
of support in requesting services of school districts and social service agencies. The objectives, as 
stated in the grant application, were met, namely: 

1. (Five) 5 students in an .ABE program developed the skills and knowledge to become advocates for 
other ABE students, particularly in school hearings and in mental health issues. 

2. Twenty-five (25) students enrolled in an ABE program/ and or social service agencies were 
given information and trained to become advocates for themselves and their families. 

PRO CEDURES (GOADS & OBJECTIVES 3 thro ugh 7): 

3. Community providers and state agencies were used in training and, also, in direct services. 

4. One 1994-95 enrollee of "Bridges", an Adult Basic Education and Life Skills Program, was 
trained and was the primary peer advocate in this project. She has since been offered a part-time 
job by the Lebanon County Housing Authority to continue her advocacy efforts for Housing clients. 
She has aUo enrolled in a local community college to train for a social service career. 

5. The advocacy training and action were monitored by the Project Director and she and staff 
recorded the results. 

6. Instruments were developed for # 5, above and are included in this project report. 

7. The final project report and evaluations are attached. 

SUMMA RY QF FINDINGS ANDGOMMENTS: 

This proposal certainly addressed a need, not only in the "Bridges" education program, but in the 
community as well. When the project started there was no "Parent Advocate" in Lebanon County. 
The Housing Authority staff, as well as other agency staff, perceived a need for such an advocate, but 
the community did not have the funding for such a person. Eight hours of training for community 
agencies, "Bridges" staff and students was provided by the Berks County Parent Advocate, Wendy 
Luckenbill. The rest of the training was done by community agency staff or Lebanon Housing staff 
and teachers. Beth Bates, a student in the"Bridges" program, had a strong interest in being the 
advocate and has been exceptional in supporting Bridges students and other clients in the 
community, the latter on a volunteer basis. (Midway in the grant year, Beth became a contact in 
Lebanon County for PET (Parent Education Network). The six students and families she helped with 
direct services now have the confidence to help other students. Two of these students have since 
"graduated" from/left the "Bridges" program, but have come back as alumni to help others. 
Training for participants focused on finding appropriate school services for one's child, with some 
training in finding appropriate mental health services. Evaluations have been positive. The project 
met its goals and provided staff and students with the means to help families in requesting and, in 
most cases, receiving services. Although, the parents and their families feel more empowered, 
services have not been received in all cases. Some cases have been particularly difficult, with long 
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drawn out procedures and appeals, 'and parents and a school district in conflict with each other. 
Communication skills and conflict resolution are needed, as well as persistence. In retrospect, with 
more time and money, we could have 1) involved the school districts more in the training 
component and 2) spent more time in role-playing and active training, which might have eased 
some of the problems. The advocacy will continue into next year. 

PRODUCTS: An advocacy curriculum outline and an extensive bibliography, as well as procedures 

and materials for training peer advocates in an ABE (Adult Basic Education) setting were developed 
and are included ii .his report. 

METHOD OF HV AT I JATION: 1. Self-assessments from the trial group of students before class begins. 

2. Evaluations of the course and self- assessments by the same students after the foliow-up training 
session and from the peer advocates and students after two months. 3. Evaluations from cooperating 
agencies. 4. Evaluation of the goals and objectives of the project by the Teacher, the Peer Advocate 
Coordinator, and the Project Director. 



INTRODUCTION: 



"Bridges", a program began in 1992 by the Lebanon County Housing 
Authority, as a life skills program to "bridge" the gap between adults and 

families in a crisis situation and regular adult education classes, literacy 
tutoring, community colieges, and job training programs. In the three years 
of its existence, 1992-95, over 125 persons, as well as 65 children in the 

family literacy component of the program, have been served by this 

collaborative and cooperative program. Among those agencies referring 
individuals and participating in services have been the Lancaster-Lebanon 

Literacy Council, PROBE, (a reentry program for displaced homemakers), 
Family Focus (a support service of Catholic Charities), Lebanon County Mental 
Health & Mental Retardation, Lebanon Mental Health Association, Lebanon 
Cooperative Extension Association, Catholic Charities, Domestic Violence 

Intervention and HARP (Housing Resource Assistance Program), Lebanon 
County’s designated program for the homeless. All of the participants in 

"Bridges" have been members of the priority populations designated by the 
Department of Education; they are either on public assistance, displaced 
homemakers, or members of a minority group, or a combination of the above. 
Most have had a history of abuse, problems with schools and housing, and the 
great majority have domestic problems. Almost all have not received their 
high school diploma or GED, or if they have, they have not learned many of the 

basic skills they need. They are in transition from situations of desperate 

need to ones of varying degrees of self-sufFicency, with substantial barriers 
to success: teen parenthood, mental illness or recovery from mental illness, 
developmental delayed and handicapped children, low self-esteem, as well as 
low skill levels. The students and their families have a need to enhance their 
life skills, including knowledge of the community resources available to 
them and their rights and obligations as members of this community, to 
become responsible social workers for themselves and their families. 

"Bridges" works and is growing (most referrals are by other students) 
because it is a collaborative program; students have the support of a 
classroom of peers who have had the same life experiences they have had. 
Regaining self-confidence, learning life skills, and setting priorities for a 
non-crisis life are essential if a client/student is to iru.xe a successful 
transition to other educational or training services. 

The combination of this type of collaborative program with 
challenging student and family needs, can be draining for all, staff, 
participating agencies, and the students themselves. The teacher, the project 
director, and many students were spending a great deal of time serving or 



finding advocates in domestic, school and mental health situations, as well 
as serving the students at a variety of educational levels. All felt there was 
a need for training and experience to be good advocates and teachers. In 
particular, training students would develop a core of trained "graduates" to 
help. This in turn would empower the students and the program, as 
self-esteem would be strengthened, while learning and helping. The program 

would serve as a "bridge" from the crisis the person is presently feeling to a 
new beginning. As an integral part of this bridge, we proposed to developing 
a peer tutoring and advocacy plan, particularly in the area of school and 



mental h .alth services. If successful, 
programs employing interested in 
advocacy. 

TIME SCHEDULE 

July 1 - October 1, 1994: 

October 15 - November 15: 

December 15. 

November 15 -May 1, 1995: 

May- June 1995: 

May 30- June 30: 

July 1, 1995: 



it could be replicated by other ABE 
collaborative learning techniques for 



Consult with social service 
agencies; develop materials. 

Train advocates. 

Follow-up workshop 

Use training, assign advocate. 
Reevaluate and refine advocacy 
curriculum. 

Assess peer advocacy and 
teaching. 

Second set of workshops. 

Final revision and typing of 
curriculum, materials and 
procedures. 

Reports sent to the state and given to the 
participating agencies. 



ADMINISTRATION: 

The Chief Administrative Officer of the Lebanon County Housing 
and Redevelopment Authority is Melvyn Kaplan, Executive Director. 

The Chief Fiscal Agent is Louise Heffelfinger. Both Louise and 
Melvyn’s offices are at 303 Chestnut Street, Lebanon, PA 17042. Their 
telephone number is 717-2741401. 

The Project Director for this grant was Jean Henry, the Educational 
Coordinator of the "Bridges" program for the Housing Authority. 
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The Trainers in Advocacy: Wendy Luckenbill, the Parent Advocate, 

for Mental Health-Mental Retardation in Berks County was hired for twelve 

hours of training plus transportation. She did about eight hours of training 

and could not finish the other four because of her own time constraints. 

Other trainers were from the community: The Director of the Mental Health 
Association for Lebanon County, The Tenant Initiative Coordinator for 
Lebanon County Housing, staff from the Empire Beauty School and staff from 
Catholic Charities Family Focus. 

The Peer Advocacy Coordinator, Beth Bates, a high school graduate 
and an enrollee in Bridges while working in this project. She has enrolled in 
college in a social service program. 

The Peer Advocates, who have taught in "Bridges" and have done 
some advocacy. 

LOCATION: 

Lebanon County is located in the Southcentral part of Pennsylvania, 
between Lancaster, Harrisburg and Reading. There are 244, 000 residents in 
the County and about 30,000 in the City of Lebanon. This project serves 
anyone in the County, but in reality 95% of the students/peer 
advocates/tutors will come from Lebanon City. 

The Project. Director, Peer Advocate Coordinator, Secretary and Peer 
Advocates worked primarily at the "Bridges" site, 500 Cedar Court, Cedar 
Court, Lebanon, PA 17042. Cedar Court is a Lebanon County Housing 
Community Building. The telephone number there 5s 717-274-8329. The 
fomal training was done at Cedar Court. The Peer Advocate helped students 
at other sites, such as in school districts, at the County Courthouse and at 
mental health sites. 

TARGET AUDIENCE FOR THIS REPORT: 

Adult basic education teachers, administrators, students and their families, 
particularly single parent families. 

COORDINATION AND DISSEMINATION: 

The final report is being distributed to participating agencies: the 
Pennsylvania Department of Education, Division of Adult and 
Literacy Education, 333 Market Street, Harrisburg, PA; AdvaucE, State 
Literacy Resource Center, 333 Market Street, Harrisburg, PA 17126-0333 
(1-800-992-2283; TTY: same); and the Western Pennsylvania Adult Literacy 
Resource Center, 5347 William Flynn Hwy, Route 8, Gibsonia, PA 15044 
(1-800-446-5607; TTY 412-443-0671) It is hoped that other agencies 
serving similar students can use these materials. 
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THF GOALS & OBJECTIVES OF THE PROPOSAL WERE: 



1. To train at least (five) 5 students in an ABE program to become advocates 
for other ABE students. 

2. To teach twenty-five (25) students enrolled in an ABE program/and or 

social service agencies to become advocates for themselves and their 
families. 

3. To develop training for the above students in cooperation with community 

providers and state agencies. 

4. To train one graduate of an ABE program enrolled in a relevant college 

program to be a peer leader in this project. 

5. To monitor the training and record results. 

6. To develop instruments for the above. 

7. To record, evaluate, and distribute the above. 

PROCEDURES: 

This proposal addressed the need for training peer advocates in a 

lifeskills and ABE/GED program housed in a Lebanon Couny Housing Authority 
Community Building. Training focused on finding appropriate school services 
for one's child, with some training in finding appropriate mental health 
services. An advocacy curriculum outline (below) and an extensive 
bibliography, as well as procedures and materials for training peer advocates 
in an ABE (Adult Basic Education) setting were developed. 

The fifteen (15) hour training was divided into 2 three hour 
sessions a nd four (4) two hour sess ions: 

1 .Legal issues (Wendy Luckenbill, Berks County Parent Advocate): 

Two (2) sessions of two and one-half to three hours each: the 
right to a 'Tree and appropriate" education; working with the school 
districts and school personnel; asserting oneself. 

(The sessions were recorded by Family Focus staff on two video tapes 

and are available at the Harrisburg office 

of Advance and at "Bridges", Lebanon.) (717-274-8329) 

2. Presentation of Oneself as a mAdvocate (Community Personnel): 

(Each session was approximately 2 hours) 

a. Family Focus Staff: Assertiveness training: The difference between 
aggressive, passive, passive-aggressive and assertive behavior. 

b. Lebanon County Mental Health Staff: 1) Self-esteem building and 
appropriate assertiveness and 2) Conflict resolution and listening 
techniques. 

c. Bridges students: Dressing appropriately and acting appropriately. 



Follow-up sessions were held periodically to discuss issues. In the 

spring, the Peer Advocacy Coordinator/Peer Advocate, Beth Bates, and the 

Project Director, Jean Henry presented an attenuated program on student and 

family legal rights and issues. In the spring, "Bridges” counseling staff and 
community personnel again presented conflict resolution and self-esteem 
building, but the primary training was done in the fall. The program was 
assessed in January by the Project Director and the Peer Advocate. In 
addition, the Peer Advocate attended staff meetings to report on her work. 

In June, Central Pennsylvania Legal Services and Lebanon County 

Housing Social Services presented a seminar, "Surviving the 90's; Community 
Education Seminar", for Lebanon County Social Service agencies and their 
clients. The seminar focused on health and welfare services in Central 

Pennsylvania; government action in Washington D.C. and in Harrisburg, the 
state capitol; and community organization. Beth Bates and the Housing 
Resident Initiative Coordinator orchestrated the afternoon session on 
community initiatives. "Bridges" students were involved as volunteers in 
various capacities, including speaking, distributing fliers, and coordinating 
food for the event. 

Methods: 

All students in "Bridg s" are screened at entry and asked what they 

would like to learn within set of goals associated with life skills. Both 
IEP’s (Individualized Education (and goal-setting) Plans) and class goals are 
discussed and established for all students. If a student had the need for 
school or mental health services, he or she was referred for this program. In 
addition, all students who wanted to participate in the training by Wendy 
Luckenbill, the Parent Advocate from Berks County, and, also, the training in 
assertiveness, self-esteem and conflict resolution were invited, and, indeed, 
strongly encouraged to participate. 

Initial requests for advocacy were screened by the Peer Advocate, 

Beth Bates, and the Project Director or the Housing Tenant Initiative 
Coordinator. Beth completed a Temple University, Harrisburg, training 

seminar for parents and advocates of the disabled, " Partners in Policy 
Making". Beth did most of the advocacy and support during this program. 

Besides participating in trainings, she attended school hearings and/or 

mental health sessions for seven students in "Bridges". (Please see Beth's 
"Account of community service, extracurriculat activities and 
accomplishments" in Appendix, p. ), All "Bridges" staff then encouraged these 
students, if they felt capable, to follow through themselves in subsequent 

telephone calls, follow-up and/or hearings. Students and other public housing 
residents who were involved in advocacy issues helped in later training 
sessions by sharing their experiences. Of the students she helped, at least 
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five would be comfortable ' in sharing their experiences and helping other 
students in the following: 1) requesting an Multi-Disciplinary Evaluation for 
their child; 2) requesting mental health, mental retardation services; or 3) by 
attending a domestic violence hearing with a student. These students have 
been empowered in other ways, also. Three help as volunteers, two in math 
and one organizes projects to raise money. We expect a ripple effect, that 
the students who have been helped will assist Beth, the Peer Advocate, in her 
new job as an Advocate with Lebanon County Housing. In addition, at least 
twenty other students and/or residents of public housing have participated in 

the formal training sessions described above. One is a Tenant Coordinator in 
a housing development. 

This project met its goals and provided staff and students with the 

means to help one another'? families in requesting and, in most cases, 
receiving services. Although, the parents and their families feel more 
empowered, services have not been received in all cases. Some are 

particularly difficult, with long drawn out procedures and appeals, and 
parents and a school district in conflict with each other. Communication 
skills and conflict resolution are needed, as well as persistence in these 
cases. In retrospect, with more time and money, we could have 1) involved 
school district more in the training component and 2) spent more time in 

role-playing and active training, which might have eased some of the 
problems. The advocacy will continue into next year. 

M aterials (For addresses, titles, please see Appendix): 

1. Bar Association pamphlets (sample attached). 

2. Community Resource listings and information. 

3. Books 

4. Conflict resolution, self esteem and listening techniques materials; 
materials brought by the Parent Advocate Trainer from Reading, Berks County 
($5. per participant); Materials from AdVance Project AE 98-3030, such as 
"Communication Skills That Really Work", "Listening Skills" handouts; from 
AE 3025-762, "Family Advocacy: the Parent-Professional Team" . 

5. Materials from "Connect": Parent and Student Rights Information; and 
Fat City , a video simulation for parents of school issues. 

6. Materials from the Pennsylvania Department of Education. 

7. Materials from the Pennsylvania Department of Public Welfare. 

8. Materials from the Commonwealth of Pennsylvania, The Pennsylvania 
Bulletin 

9. Materials from support groups, and resource centers, such as the Parent 
Education Network (PET); Parent Involved Network (PIN); the Pennsylvania 
Education Law Center Pennsylvania; and the Delaware Health Law Projects. 

10. Training materials from local agencies. 
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Evaluations: 



Self-assessments and evaluations by students; evaluations by social service 
providers were employed to determine satisfaction with the advocacy 
process. (Please see Appendix.) No formal testing was done. Students and 
clients were pleased with the advocacy program. 



RESO URCES AND BIBL I OG RAPH Y 



1 . 




1 Lebanon Community Directory of Human Services, 1994-95, & Lebanon County Directory 
of Human Services, Lebanon County Department of Human Services 

2. Lebanon County Housing Units and phone numbers, Lebanon County Housing & 
Redevelopment Authority 



flovernment Agencies: Names, addresses and phone numbers. 

3. Book s: How to Get Services by Being Assertive Family Resource Center on Disabilities, 
Chicago, Illinois, 208 pp. 

How to Organize Effective Parent! Advocacy Groups and Move Bureaucracies, 200 pp., The 
Parent Education Network (PEN) 

4. AdvancR. State Literacy Resou rce Center., Harrisburg, PA.: 

1. Project AE 98-3030, handouts: "Communication Skills That Really Work"; "Listening 
Skills” 

2. Project AE 3025-762, "Family Advocacy: the Parent-Professional Team" 

5. Materials from the Pennsylvania Department of Educatio n (1-717-783-6913): 

I. Cordero vs. Commonwealth, Parents, Agencies, Schools, Commonwealth, Coming Together, 
pamphlet,! 1-800-222-7372) 

2. State Board of Education, Chapter 14: Members under the Court Order, Cordero v. 
Commonwealth. Knosterr, Barbour, Boyle, D'Alo, Hess, 8 pp. 

3. Guidelines, Instructional Support System of Pennsylvania, (800-992-4334, TDD, 
800-654-5984), February, 1995, 46 pp. 

4. Informational Handout, -Conflict Resolution , 20-24 pp. 

5. Special Education Services and Programs; Department of Education. Chapter 342 
6. Special Education Services and Programs, Side by Side Version for Quick Reference 
(Standards), March 1994, 76 pp. 

7. State Board of Education, Regulations of the State Board of Education of 
Pennsylvania. Chapter 15, Protected Handicapped Students, February 1991, 9 pp. 

8. Section 504, Chapter 15 Flow Chart, 1 p. 

9. Pennsylvania Special Education Mediation Service, Procedures and Overview of Effective 
Practices Supporting Children Identified as Disabled (Cordero), 34 pp. 

10. Permissible Class Size, PA Code Section 342.42.j, 1 p. 

II. Timelines Under the 1990 State Special Education Regulations, PA Code Chapter 14, 1 p. 

12. Basic Education Circulars : 1) Implementation of Chapter 15, June 1991, 9 pp. 

2)Change in Educational Placement, Suspension or Expulsion! Exceptional 
Student. October, 1991, 3 pp. 

13. Your Rights as the Parent of a Child Who is Exceptional, pamphlet, 1992 
lA.Assignment of Special Education Students to Instruction in the Home, March 1993, 2 pp. 
15 Procedural Safeguards for Special Education Students , 8 pp., (The Right to Education 

Office: 1-800-222-3353) 

16. Pennsylvania Special Education Mediation Service, pamphlet, (Pennsylvania Special 
Education Mediation Service 1-800-992-4334) 

6. Materials from "Connect": (Parent and Student Rights Information 1-800-692-7288): 
1 .Fat City, a video simulation for parents of school issues. 

7. Materials from the (LS. Department of Education. Office of. Spec ial Education 

[.Policy Memorandum (and letters recognizing ADD as a disability 
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{.Changes to Medical Assistance (MA) Benefits for Certain Applicants! Recipients, Income 
Maintenance Bulletin, it 99-92-05m, December 1992, 7 pp. 

2. Basic Health Care for Adult General A assistance Recipients , Medical Assistance Bulletin, # 
99-92-07, December 1992, 

PA Department of Public Welfare, Office of Mental Retardation: Finding a Way 
Toward Everyday Lives , The Contribution of Person Centered Planning , February 1993, 19 pp. 

PA Department of Public Welfare, Office of Mental Health, Bureau of 
Children's Services (7 17-772-2764): 

1 .Guidelines for Best Practices in Child and Mental Health Services , 18 pp. 

2. Psychosocial Rehabilitation Services , Draft, 1/93, 6pp. 

9. Materials from the Commonwealth of Pennsylvania: 

1. T he Pennsylvania Bulletin , , Volume 20. Number 24 T June 16, 1990. Part III, Special 
Education Services and Programs. 

10. Materials from Support Groups . and Resource Centersi 

Pennsylvania Bar Association. ( 1-800-932-03 1 1 ) 

1 .What Should l Know About the Rights of Exceptional Children (pamphlet), 1987 

The Parent Education Networ k (PET) - ( 1-800-522-5827) 

1 Your Right to Disagree , A Parent's Guide to Resolving Conflicts , 17 pp. 1993 

2. How to Organize Effective Parent/ Advocacy Groups and Move Beaur 
Parent Involved Network (PIN) 

I .Index to Factsheets , April, 1995, lp. 

2. Early Intervention Programs and Services: A Guide for Parents , June 1992, 27 pp. 

3 . For the Record , Ad Advocacy Record Keeping Book for Families of Children and Adolescents 
with Emotional or Behavior Disorders , January 1995, 1 1 pp. 

4 . Selected Advocacy and Referral Services for Children , 1 p. 

Ihe_JSducatio n Law Cent er, Pennsylvania—! all April 1990, unless cited): 

1. A Brief Fact Sheet On Your Rights Concerning School Records , lp. 

2. Eight Common Myths about Special Education , 2pp. 

3. Extended School Year Pro grams, Questions & Answers , 2 pp. 

A. Your Rights to Special Education in Pennsylvania , 2 pp. 

S.Special Education Rights in Pennsylvania , 2 pp. 

6. What To Do If You're Not Satisfied With Your Child's Special Education Placement , 1 p. 

7 . The Rights of Students with Physical or Health Impairments Who Do Not Need Special 
Education , 2 pp. 

S.The Right to Special Education in Pennsylvania , A Guide to Parents , November 1991, 56 
pp. ( $5.) 

9. Parents Rights Checklist , 4 pp. 

10. Questions and Answers on School Discipline for Children with Disabilities » 2 pp. 

II .Related Services , 2 pp. 

12 . Transportation Rights of Children with Disabilities , 1 p. 

13. Do / have a Right to Have My Child Placed in a Private School , 2 pp. 

14 . Independent Educational Evaluation For Children with Disabilities , 2 pp. 

15. Eight Common "Myths" about the Special Education Laws, 1 p. 

The Lea rning Disab ilitie s Assoc iatinn_oL JgennsylYania._J?ggM/flr/ons of the State Board 
of Education of Pennsylvania , Chapter 15, Protected Handicapped Students 

Michigan Association for Children — With E motional Disorders: What hurts ? What 

helps ? 

Sharing , a newsletter from Parents Involved Network 

Getting and Using Medical Assistance for a Child with a Severe Disability , 9 pp. , March 
1994 

The Development Disabilities A dvocacy WetworJt, JLnc.t 

The Advocacy Network : Educational Evaluations (Newsletter) 

CASSP:/to<9uro?s: Pennsylvania CASSP Training and Technical Assistance Institute , Ip. 

The__JPublic inter esfJLaw Center ol— Philadelphia^Secf/dm 504 Handbook , the HEW 
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Regulations 

The Pennsylvania Health Law Project: Children with Disabilities Eligible for Medicaid , 

Access Health Care , A Newsletter for Pennsylvanians eith Disabilities. October 1992, 4 pp. 

11. The Library of Congress r Section 504 of the Rehabilitation Act: Statutory Provisions, 
Legislative History and Regulatory Requirements ( 89-48 EPW) 

12. Training materials from local agencies, including: 

Support Strategies 

Information about disorders 

13. Newspaper Articles, including: PA Told to Improve Special Ed. or Lose Funds, 
Allentown- Lehigh Morning Call, May 16, 1994. 

14. A File on Disorders , including: Samples from Selected Reprints, 3 pp., PIN Resource 
Center 
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LEBANON COUNTY MENTA1 HEALTH/MENTAL RETARDATION PROGRAM 



Rose Marie Swanger 
William G. Carpenter 
Philip H. Feather 
County Commissioners 
Donald J. Rhine 
County Administrator 



220 East Lehman Street 
Lebanon, PA 17042 
Phone: 717-274-3415 
FAX: 717-274-0317 



William F. Mentzer, Jr. 
Administrator 
Patricia L. Bennett, MS. 

BSU Director 



jean Henry 
‘Bridges Program 
500 Cedar Court 
Lebanon, PA 1 7046 

April 4, 1994 



Dear jean, 



Please find attached a letter to Cheryl l Kfenan, , ‘Director of ‘The (Bureau o/Adtdt and 
Literacy ‘Education, in support of your grant request for a Peer Advocacy ‘Training 
program in Lebanon County. 



If you are awarded this grant and are in need of any assistance from this office 
please do not hesitate to contact me. 



As I shared with Sandy last wee f when we spoke on the phone, I see a great need 
for this type of training in our community. I feel that some individuals would like to help 
others to advocate but that due to laJ^of "know how * do not feel comfortable in doing so. 
Perhaps a training program such as you are proposing will allow for greater ability and 
desire from community members to assist in advocacy needs. 



Please keep me informed as to this grant request (joodluck- 



Sincerely, 



'77y cruefrw 

£ Monica ‘Boyer 
Consultation and Education 
Coordinator 



O 

ERIC 



Its 



i. 



committees 



DAVID J. BRIGHTBILL 

S 4 3 MAIN CAPITOL BUILDING 
HARRISBURG PA 17120 0030 
717 787-5708 



40TH OlSTRtCT 

LEBANON. NORTHERN BERKS anO 
NORTHERN LEHIGH COUNTIES 




Senate of |tennsnhjania 

February 1 5. 1935 



Environmental resources anO energy 
committee republican Chairman 

JlJOlClARY 

PUBLIC HEALTH AND WELFARE 

rules ano execu t /E nominations 

LABOR ANO INOUSTo-/ 

ETHICS COMMITTEE ■ VICE CHAIRMAN 

Environmental Ol* jty board 

RECYCLING EUNO ACHSOR^ COMMITTEE 

.v n resource CC‘*SE rva ■" - on board 



Mrs. Beth Ann Bates 
2126 Center Street 
Lebanon. PA 17042 

Dear Mrs. Bates: 



Thank you for your recent letter regarding disability. I am grateful that you 
took the time to write and share your thoughts with me. 



Your kind words concerning my staff in Lebanon are appreciated. It gives us 
great pleasure to know that we are able to be of assistance to the constituents in 
the 48th District. 



You have my sincere congratulations on your recent achievements of being 
selected Peer Advocate by the Lebanon Housing Authority and on your enrollment 
to Temple University. Your involvement with issues pertaining to disability is 
commendable. Please be assured that your efforts and comments will be kept in 
mind should legislat'on on disability come to the Senate for a vote. 



Again, thank you for writing. If there is anything my office can do for you in 
the future regarding this or any other state-related issue, please do not hesitate to 
contact my stafL 



Very-truly yours. 



DJB:keh 



David J.,Brightbill 
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PARENTS INVOLVED NETWORK 

311 South Juniper Street - Suite 902 
Philadelphia, PA 19107 
(215)735-2465 




April 18, 1995 

I am enclosing the following 

□ Information from the Health Law Project 

□ Selected Reprints From the PIN Resource Center revised April 1S95- Redone to reflect 
our new address as of May 1 , 1995 

□ Claiming Children, the newsletter from the Federation of Families Spring 1995 



□ A set of FactSheets reflecting our new address 

□ A Record Keeping book reflecting our new address 



□ A revised SHARING subscription form reflecting our new address 

□ A revised list of state advocacy resources 



As of May 1 , 1995 our new address is 
Parents Involved Network 
1211 Chestnut Street, 11 lh Floor 
Philadelphia, PA 19107 
215-751-1800, 1-800-688-4226 






A SUPPORT, INFORMATION, EDUCATION AND ADVOCACY RESOURCE 
FOR FAMILIES OF CHILDREN AND ADOLESCENTS WHO HAVE EMOTIONAL DISORDERS 



Z. 



TEMPLE UNIVERSITY 
A Commonwealth University 



Institute on Disabilities 
University Affliliated Program 



Ritter Annex (004-00) 
Philadelphia, Pennsylvania 19122 
Phone/TDD: (215) 204-1356 
Fax: (215) 204-6336 



April 1994 



Dear Potential Applicant: 

The Institute on Disabilities/UAP at Temple University is currently 
seeking applications from interested parents of young children with 
disabilities, people with disabilities, and students concerned with 
disability issues to participate in an exciting innovative leadership 
training program called Competence and Confidence: Partners in 

Policymaking (C2P2). C2P2 is designed to provide information, 
training and skill building so that participants may obtain the most 
appropriate state-of-the-art services and supports for themselves 
and others and consequently change the quality of life for people 
with disabilities. 

This program is not for professionals or providers. It is designed for 
individuals who have little or no experience in the field of 
Developmental Disabilities. 

We recognize that well informed parents, students, and individuals 
with disabilities have historically had a powerful influence on the 
policymaking of elected and appointed governmental officials. C2P2 
participants learn about current issues and best practices and 
become familiar with the policymaking and legislative process at the 
local, state, and federal levels. The overall goal is to achieve a 
productive partnership between people needing and using services 
and those in a position to make policy and law. 

C2P2 participants attend 2-day training sessions over 8 weekends 
(usually 1 session per month). The 2-day session normally consists 
of 1:00 PM-9:00 PM on Friday and 8:00 AM-3:00 PM on Saturdays. 
The first session will take place on a Friday and Saturday 
in October 1994 in the Harrisburg, PA area. The remaining 
sessions will be scheduled in the near future. 







Quotes from the First class of C2P2 graduates in Pennsylv' iia: 

Parent: "C2.P2 has given me the confidence and competence to 

navigate my way through the many systems and people 
I have to deal with on a daily basis. As a result of C2P2, 
my son receives more and better services and people are 
learning not to say "No" to me and my son when the 
answer should be "Yes." C2P2 has also confirmed my 
belief that my son, with all of his limitations, can 
experience a rich and full life." 

Student: "C2P2 broadened my knowledge of disability issues 

in so many ways that it would take dozens of pages 
to document its effect on my life." 

Person with a disability: "People with disabilities are 

ordinary people who want to live regular lives. The 
barriers they face come from society not from within 
themselves." 

Enclosed you will find an application form. If -you have any 
questions concerning this project feel free to contact us at the 
address below. If you need assistance in completing the application, 
or an alternative format (Braille, audio-cassette, etc.) please feel free 
to contact us. 




Celia Feinstein 
Principal Investigator 




Project Director 




Competence and Confidence: Partners in Policymaking 

Institute on Disabilities/UAP at Temple University 

215-204-1356 

423 Ritter Annex, 13th and Cecil B. Moore Ave. 
Philadelphia, PA 19122 







Temple University's Institute on Disabilities/UAP 
COMPETENCE AND CONFIDENCE: 
PARTNERS IN POLICYMAKING 

APPLICATION FOR PARTICIPATION 

Applications Due AUGUST 30, 1994 

NAME: 

ADDRESS: 



HOME #: ( ) DAYTIME#: ( ) 

1. Are you a person with a disability? EH Yes CH No 

If yes, please describe your disability(ies) 



2 . Are you the parent of a son or daughter with a disability? (Please indicate if you have 
more than one child with a disability.) 

D Yes CU No Age 

a. Describe your child’s disability and how it affects his/her ability to function 
independently. 



b. Describe your child’s school placement. 



c. What other service(s) (OT, PT, speech, respite care, case management, etc.) are 
your child and family currently receiving? 



A developmental disability is a severe, chronic disability of a person that: 

♦ is attributable to a mental or physical impairment or a combinadon of the two; 

• is manifested before the person attains the age of 22; 

• is likely to continue indefinitely; 

* results in substantial functional limits in three or more major life activities such as 
self-care, receptive and expressive language, learning, mobility, capacity for 
independent living, self-direction, or economic self-sufficiency, 



O ) 
Co 



3. Are you a University student? □ Yes □ No □ graduate □ undergraduate 

If yes, from which department? — 

4. Why are you interested in participating in this project (Competence and Confidence: 
Partners in Policymaking)? Is there a specific issue or problem that encouraged you to 
apply for this program? 



5. Are you currently employed in the field of developmental disabilities or a related held? 

□ Yes □ No 

6. Will you make a time commitment to travel and attend training in the Harrisburg area 
(Friday and Saturday) each month for eight months beg'nning in October, 1994? 

□ Yes D No 

7. Are there any special arrangements necessary for you to participate in this program? 

I I Yes D No 

If yes, please describe (accessibility, interpreters, personal assistance services, 
respite, etc.) 



8 . Do you currently belong to any advocacy organizations? If so, please list them. 
Membership in organizations is not a requirement for this project. 



9 . Please tell us a little about yourself and your family. 



10. Please list 2 references with names, addresses and phone numbers. 



1 1 . Please tell us how you heard about this project: 



Please send your application to: Applications due August 30, 1994 

Competence and Confidence: Partners in Policymaking (C2P2) 
Temple University, Institute on Disabilities/UAP 
Room 423 Ritter Annex (004-00) 

Philadelphia, PA 19122 

Applications are available in Braille, Spanish, and large print. 

2 
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Distance Learning Center 



In'truiUt’iij: ^uppK'Ji M^tcin 
. i l\:r.n»\ A .mu 

i*t'nni\i\iin,u Ihponmt m > >f KMu J.'.cn 



5347 William Flynn Ihghu i> 
Gibsonia PA 15044-9644 
412-961-0294. 41 2 443-^821 
toll free K00-44fi-5h()7 
Fax 412-443-1310. TV 41 2-443-0671 



DISTANCE LEARNING CENTER 
SATELLITE TELECONFERENCE 



Welcome to the teleconference! We hope you will make yourself comfortable and enjov this 
dynamic new learning experience. The program has been carefully prepared to provide you with 
the very latest in educational information and at the same time allow you the opportunity to talk to 
the experts. We are delighted that you took the time to attend and hope you will find this a valuable 
experience. 

During selected segments, there will be opportunities for questions from the audience at the 
originating site and those attending at a downlink site. We encourage you to call the 
presenter(s) with any questions you may have. This is one of the features of a 
teleconference that is so exciting— it's just like being there. We will handle calls in the 
order they are received and make every effort to accommodate you as quickly as possible. 

Calls will be handled as follows: 

• The toll-free number (800-443-2988) will 
appear on the screen with a message to call the 
teleconference presenter. 

• Operators will be available to answer phones at the 
center. 

• Calls will be transferred into the studio for the 
presenter in the order they are received. 

• Once the question(s) has been asked, normally the 
call is disconnected so you can continue 

to view the teleconference. 

• The conversation between you and the presenter 
will be heard by all viewers so please speak loudly 
and clearly into the phone. 

• Calls will be taken at select times throughout the 
presentation. If you don't get through the 

first time, you may call at a later time. 

We welcome your questions. 



ENJOY THE TELECONFERENCE! 
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Jfthd school district faels that it cannot appropriately aducatothe 7 

^student using current district resources ... 

• •■' r - 

|T the student has been waiting for more than 30 days for an T " 
~ appropriate educational placement -- or you fear that the student' 

mayhave to wait that long ... 

*&.• •- :.r.> : •• ' - 

student has an IEP that is not being implemented because^ot 
IpeJnabifity to find the right placement or related service ... 






student's IEP meeting has not been held or completed becaus 
^anticipated problems in carrying out a needed program ... 



■* » ‘fV 

v~ 



rthe student Is receiving instruction at home only because ttiat|i§i 
^school district does not know what else to do ... or 

' |^0:.rv . 

V‘ S* '• . f . . 

yo^ara having trouble finding the right package of educat 
“PS^erstudent services - such as mental healthy: jmen" 

■* "lipn^ or children and youth agency serviceable- 






CALL: f -800-222-7372 



Thn Interagency Cordero WorkGroup works collaborative!'/ to help school disfri 
develop prompt and appropriate special education and related children’s service 
with an emphasis on supporting children and families in Their ‘local schools and 
communities We want all children to learn arid succeed To get the |Ob. dom-. 
hririg together the resources of the state and local agencies that can help 
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Account of community service, extracurricular 
activities and accomplishments. 

April 5 - ^rh, 1995, I attended the Ninth Annual 
Interagency Children's Conference held at the Hershey Lodge & 
Convention Center, Hershey Penna . This conference was 
sponsored by Pennsylvania Child and Adoiesent Service System 
Program ; CAS5P I was presented a scholarship to attend this 
conference to represent Parent's Involved Network as the 
Parent Partner from Lebanon County. I have been involved with 
PIN as a Parent Partner since 1990. 

The goals cf the conference were to promote CASS? 
commitment to provide services that are least restrictive/ 
intrusive, child centered, family focused, community based, 
multi-system ar.d culturally competent. This goal was achieved 
by presenting various workshops, training institute, and 
presenting nationally know speakers who offered their 
experience, ideas & insight on various mental health issues. 

Once a month I attend a weekend training program 
sponsored by Tempie Uni vers i ty / Inst i tute cn Disabilities. 

This training program is known as C2P2, Competence and 
Confidence: Partners In Po 1 icymaking , and is an 6 month 
training program. The main goal of this program is to teach 
people to be community leaders, to provide information, 
training, resources and skills, which in return wili enable 
us to be involved as an informed community leaders. 

My involvement in this training program has enabled me 
to have the skills to create solutions and to promote 
improvement in Pennsylvania's service system. 

At this time I find myself representing National 
Advocacy Agencies that have invited me to be a part 
of their outreach as a Advocate /Parent Partner for my 
community. I have responded to this need by saying, " Yes 

Parent Education Network, funded by the Department of 
Education, is ar. agency chat offers advice to parent's who 
are seeking advocacy and support on Educational Issues backed 
by access to the Education Law Center, in Philadelphia, Pa. 

I became a part of PEN in 1990, as a Contact / Support 
Parent, in Lebanon County, i have been available to attend 
meetings with parents in the school setting, and to spend 
time in the here setting to educate and support parents with 
the Right to Special Education and the Laws which enforce 
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Once a month i attend the Cassp Advisory Board Meetings 
as a parent advocate. The main function of this board is for 
Human Service Agencies to come together as a group to discuss 
how we can better serve our community in regard to our 
patients mental health needs. 

Hay 3rd & 4th, 1995 I attended a conference with 
Lebanon Housing social service department in Harrisburg, 

Penna , Working to Survive. In attendance were statewide 
human service agencies coming together to discuss the impact 
of the house republican welfare proposal on the state of 
Pennsy 1 van ia . The goal of this conference was to hold 
workshops on the various biils u the proposed federal changes 
that will take place if the Contract on America gets enough 
votes in its favor. 

Hay 13, 1995 I have been asked to attend the Human 
Resource Luncheon to introduce me for the position with 
Lebanon Housing as Peer Advocate. I have been with Lebanon 
Housing since October 1995. This is a monthly luncheon held 
for all the agencies in Lebanon County. I have been requested 
to attend since I was hired, but was unabie to attend due to 
attending HDE , IEP, meetings or was out of town for 
conferences . 

Hay 22, 1995, I plan to attend a day in Harrisburg with 
the Disability Budget Coalition, who gather prior to the 
legislators** vote for the commonwealth budget. 

Hay 23rd, 1995 I will be attending a CASSP training on 
writing effective treatment plans. This will enable me to 
have the skills needed when I attend the team treatment 
meetings with parents' and educate parents' to be a part of 
this process. 

June 30th, 1995, my position ends with Lebanon Housing 
Authority. It is my hope that Lebanon Housing will receive 
another grant to hire me again. If not, I know that 1 will 
keep myseir busy preparing to return to college for the 1995 
Fa 1 1 semester . 



Beth Ann Bates 
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Summary of Advocacy Encounters 

Advocate: Beth Bates 06/01/95 

t Grant? Dept, of Education 



S.M. was a student that I feei has benefited 
because of the outreach she has at our adult education 
center, known as Bridges. S.M. is a mother of 2 children, 
and raises them alone. As a child, Mom was hit on the head 
with a swing, which caused some brain damage. The results of 
this can be related to her learning disability and not 
learning how to read. Mom has been attending Bridges to learn 
how to read and to study the program on the computer for 
driver education, so she could take the written examination 
to get her drivers license. She has low seif esteem, and 
needed to learn assertiveness rather than aggression. As I 
worked with her, I believe she learned this by the influence 
the teacher & I had with her, by setting examples for her to 
model . 



S.M. was also overwhelmed with the responsibilities she 
had at home. Her son is a student in the 8th grade and was 
having problems. The teachers report he is non attentive, 
non-comp 1 iant , and shows no interest in school other than 
showing up. I became involved in this* boy's life by attending 
his counseling sessions with mother & son in order to become 
better acquainted with his therapist and the family's 
involvement. At this session, I was informed that a 
Multi-disciplinary Evaluation (MDE), was scheduled 
for the following week. I would attend this meeting with S.M. 
and the therapist. We also discussed the medication his 
patient was taking and the diagnosis of Attention Deficit 
Hyperactivity Disorder and Oppositional Defiant Disorder. I 
was disappointed that his therapist was not able to attend 
this meeting due to bad weather conditions that morning. I 
contacted the school to postpone the meeting when I knew he 
could not attend, but my request was denied. 

At the MDE the teachers reported that no matter what 
they try with this student, nothing works because he is 
non-comp i * ^nt and refuses to participate. I found the staff 
wiiiing and supportive of this student, but the school had no 
resources, ideas, or suggestions that wouid benefit this 
student. The problems they stated were his unwillingness to 
turn in any assignments or do any homework. He just shows up 
for school. 

An IEP was held and an agreement made with Mom if her 
son came home from school with out any books he wouid need to 
return to school for the assignments. If not he would fail 
and repeat 6th grade. The staff had no support system to 
offer this student. What they did have was not working. 
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From working very cioseiy with this family, I discovered 
chat in spice of all the problems, this mother's number one 
concern for herself and her family is to get an education. 

She cries very hard to achieve this goal for herself and is 
overwhelmed because she does not know how to help her 
children. She believes the problems are due to the peer 
pressure at school, the schoo 1 district they live in and the 
housing unit they reside in. 



I stressed the importance of S.M. seeking counseling for 
herself with Family Focus who could offer intensive case 
management in her home. This would be a support system for 
her and beneficial to creating a behavior management plan. 



It was not long after chat conversation chat she became 
obsessed with moving out of Lebanon, overwhelmed at 
protecting her children from the enemy she considered to be 
the school district, the town she lives in and her 
neighborhood. She contacted me to let me know she was very 
distressed. I discovered she had not slept in four days or 
eaten anything. She placed her children with family in 
another school district so she could admit herself to the 
hospital to get the treatment she needed to become a, better 
parent. She was admitted to a psychiatric hospital and was a 
patient for five weeks. She was discharged, is on medication 
and attending outpatient treatment three days a week. Her 
son was aiso admitted at the same hospital for three weeks 
and is on medication and still in treatment. 



I remain in contact with this family on a weekly basis to 
continue my support to them. In September 1995, they wiil 
both return to continue their education. 

It i s my hope that they wiil return with a clearer vision 
and able to focus on being educated. 



If we want to offer education, we need to look at the 
whole person, and find the solutions to help deal with cheiP 
problems. Only then can we get their complete attention. 




S. p. is the mother of a chiid with Attention Deficit 
Disorder, and severe behavior problems. He is in a support 
class in another school district. The majority of the school 
term had been a disaster. He had five inpatient psychiatric 
hospitalizations during this school term. At present, the 
recommendations were to have him placed in an institution. 

I was just informed that her son is being discharged from the 
hospital today, to begin intensive case management in his 
home. This will be under the direction of Edgewater, a 
(residential treatment r ac i iity ). 

This facility w i i i offer seventy hours of therapy in the 
patients home Since this family is dependent on medicai 
assistance, the facility needed to be enrolled as a provider. 
This service was arranged by the family's caseworker provided 
by our local MtiHR agency . This agency worked very hard to 
respect the mother's feeiings, and keep him out of an 
1 nst i tut ion . 

when I became involved with this family, S.P. was 
frustrated with her son's teacher. She was preparing for the 
Multi-disciplinary meeting with the Intermediate Unit 13, who 
is involved in providing the services her son needed to stay 
in school. I met and talked almost daily to this woman to 
prepare for this meeting and to discuss the options 
aval lab le . 

Our primary research was done by studying Section 50^, 
the Right to Special Education, Chapter & 15, to pian our 
agenda for the MDE . Our plan was to inform the school they 
were in violation of multiple suspensions and that we were 
going to request her son go to school 1/2 of the day and ask 
for a therapeutic aid to transport him home from school for 
homebound instruction with wraparound services. It was a 
major concern of mine that his acting out behaviors were 
happening due to lack of the teacher understanding or finding 
a behavior management program that was appropriate. I stiii 
feel because of lack of knowledge, understanding and 
education on behavior management, this boy was falling 
through cne cracks. One major problem was, when he got 
frustrated he wouid become restless, begin to talk out ioud, 
get up out of his seat and wander around the room, when he 
was asked to comply to direction, he wouid not cooperate. 

Then the aid assigned to him wouid be responsible to get him 
out of the room to take a time out in another room 
downstairs. At that point he would become aggressive and 
trash the room until the aid wouid need to restrain him. ihe 
next step wouid be to cali his mother to come and talk to him 
and then to take him home for the remainder of the day. 
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Present: ac this meeting: Mother, myself, the 
psychiatrist who did the school evaluations, his school 
teacher the therapist aid who was with him hair of the school 
day, MHMR'S case worker, I.U.13 had three staff members, the 
son's speech teacher and the hospital who treated this boy 
when he was an inpatient. 

Ac that meeting I became concerned when I asked the 
teacher to describe the child's behavior. When I heard the 
aetaiis, I felt the behaviors exhibited were to extreme for a 
diagnosis of ADHD alone and that perhaps they were missing 
another illness called Tourectes Syndrome. After the 

meeting I shared my concerns with S.M. about the syndrome 
and had her call the Touretces Foundation for more 
inf ormac ion . 

It was at this meeting S.P. was cola the only 
recommendation being made for her son, was to have him placed 
into an institution, S.P. stated she did not want this for 
her son. As an advocate I supported nor in this decision.. 

The main reason I asked for homebound instruction, was to get 
him out of school until we could have a private evaluation 
done. It was obvious until we could get this child evaluated 
by another agency, and to discuss Tourecte Syndrome with 
them, the school had given up on this student. 



Mother shared her concerns with her son's 
this meeting and described the behaviors that 
her feelings. The teacher did agree with her 
would explain many of the behaviors he saw in 
no one else listened to her concerns. 



teacher after 
would justify 
chat it sure 
her child. But 



The outcome of chat meeting was some what in our favor 
and the decision was made for him to be permitted to attend 
1/2 of the day in school, with the aid transporting him home 
for the other half day at home with wraparound services. 

When we talked about the serial suspensions, they felt 
they were not suspending him from school, just sending him 
home for the remainder of the day when they could not control 
his behavior. A date was arranged ac this time for the 
IEP( Individual ized Education Plan/. It would be heid in cwc 
weeks . 



Our next plan was to call the Special Education 
Mediation System to request we go to mediation with the 
school. I knew that his education this school year was 
affected. This school was notified about our request for 
mediation but flatly denied by the school district. 



Another student I worked with was E.M. Hex son suffers 
from a central auditor;, processing problem. Mother is a well 
informed parent who had her son tested for this problem, and 
had a difficult time educating his teacher on this issue. I 
told her to get the test results and to request an MDE 
meeting. Mom attended the assertiveness training we offered 
at Bridges, and felt encouraged. She attended the MDE, which 
she felt was a succes- and together they developed the IEP 
wi ,h the supports and services her son needed in scnooi. 



S.B. is a student who could not give the attention needed 
to work on what she needed in the classroom. She made 
progress, but her mind was divided and focused on the events 
that had taken place in her life. Her daughter had been 
molested by her stepfather, who was S.B.’S ex-husband. I 
became involved with S.B. at the time she was to attend a 
court hearing about the molestation. This process consumed 
all her emotional energy and interfered with the attention 
needed to study. I attended the hearing ana trial with her 
and her daughter. At this time she has been able to put this 
to rest and pick up and go on with her life. She has 
completed the SPOC tSingle Point of Contact > and attends this 
program at our site. With this iss^e behind her, she can now 
move ahead and focus cn her future, within the next few weeks 
she will take her GED test. 



L.f. is a mother of a oung male adult con. This woman 
and her son have suffered because they could net get the 
supports needed for him to stay in school. He was literally 
kicked out of school, got involved in stealing at his 
Mother's piace of employment . He and his Mother were both 
charged for theft. They made restitution, but mom and dad 
divorced, and the sen remains uneducated, and struggles g:;ng 
from one job tc another. ; spoke with this woman about the 
Cordero lawsuit, and her right to file suit also. 

She is full of painful memories and does not know if she 
would have the strength to expose herself and her son to past 
issues, one major concern for both of them is, neither one 
has their GED, and both experience learning disorders. At 
this time she ; s working an studying for her GED. 



BEST COPY AVAILABLE 



When we accended the IEP, we were shocked when we were 
coid that che agency providing cranspor cac i on would no longer 
cransporc him to school. This would mean the boy could non 
accena school an ali unless his mother would transport him. 
I.u. 13 also stated that her son had been denied 
transportation by them. Mother was told now by his teacher 
her son might as well stay home. 

This family was without any support because he was 
discharged from the hospital with no foiiow-up from this 
raciiity at ali. I knew that it would be only a matter of 
time untii she would experience another crisis. 



when it did, Mother called the crisis hot line and hoped 
they could find different hospital for her son to be 
admitted. They could not, so he was placed in the same 
hospital as before. This has left me so much more upset and 
frustrated at the lack of treatment available in our . area 
for children. Other services chat were dropped under the 
wraparound services that are to be available to children who 
are covered under Medical Assistance were: the after school 
program and the Extended school Year program offered in the 
summer, denied him from attending this program 



I have tried reaching mother at home by phone but, she 
had her phene service shut off. I called the caseworker at 
MHMR and she told me S.P. was burned out and did not want any 
more incoming phone calls. I requested when she visits the 
S.P. home that I go with her. 



This family will need advocacy for much of his school 
yours. wo have not even started to find an appropriate 
behavior management plan, with the supports he needs cr vnere 
he is etiucac iona i ly . 



I plan to remain in contact with this family 
them they are not alone. 



to assure 




I 1| lit: 
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CONTACTS 

Commonwealth of PA — Department of Education 
333 Market Street 
Harrisburg, PA 17126 
(717) 783-6733 

(1994 Side-by-Side PA Special Education Regulations) 

Education Law center 
801 Arch Street 
Suite 601 

Philadelphia, PA 19107 
(215) 238-6970 
(pamphlets, legal advise) 

Parent Education Network (PEN) 

(800) 522-5827 

Children with Attention Deficit Disorder (CKADD) 

(215) 628-8665 

ARC (Lancaster) 

(717) 394-5251 

Tourette Syndrome Association 
(717) 337-1134 

Learning Disability Association (Lancaster) 

(717) 394-5452 

Your Local Task Force 
(300) 692-7258 

(For information on the Task Force in your area call the State Task 
Force at the above number) 

Parent Involved Network (PIN) 

(300) 633-4226 

(Helps families whose children have emotional problems) 
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Parents rights are outlined in PENNSYLVANIA STATE CODE (55 PA 
CODE 4225 ) and you should be given a copy. If not, ask! 

Local Interagency Coordinating Councils: 



Northeast Region 
Office of MR 
100 Lackawanna Avenue 
Third Floor, Room 315 
Scranton, PA. 18503 
(717) 963-4749 



Central Region 

Office of MR 

P.O. Box 2675 

6th Floor Bertolino Bldg. 

Harrisburg, PA. 17105 

(717) 772-4906 



Western Region 
Office of MR 
1403 State Office Bldg. 
300 Liberty Avenue 
Pittsburgh, PA. 15222 
(412) 565-5144 



Southeast Region 
Office of MR 
306 State Office Bldg. 
1400 Spring Garden St. 
Philadelphia, PA. 19130 
(215) 560-2242 



You have a right to mediation. After all efforts to resolve 
the issues locally have been unsuccessful, you may contact: 



Special Education Mediation System 
(800) 992-4334 



OR 



Division Of Compliance 
Bureau of Special Education 
333 Market Street 
Harrisburg, PA. 17126-0333 
(717) 783-6913 

OR 

Right to Education 

(800) 222-7372 or (717) 657-5840 
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• ASSOCIATION FOR RETARDED CITIZENS (ARC — PA.) 

123 Forster Street 
Harrisburg, PA. 17102 
(800) 692-7258 

Parents and professionals advocating for people with mental 
retardation . 



AUTISM SOCIETY OF AMERICA-PA. 
500-G Garden City Drive 
Garden City Plaza 
Monroeville, PA. 15146 
(412) 856-7223 



AUTISM SUPPORT AND ADVOCACY IN PA. (ASAP) 

234 Lenoir Avenue 

Wayne, PA . 19087 

(215) 688-8894 

(717) 234-2621 



C.H.A.D.D. of Lebanon County 

Eugenia A. Potters, parent coordinator 

Lebanon, PA. 

(717) 272-6563 

Support group offering support and information to parents 
of children with Attention Deficit Hyper-activity Disorders. 
Also Passive Attention Deficit Disorder. 



CONNECT HOTLINE FOR EARLY INTERVENTION 
1 50 South Progress Avenue 
Harrisburg, PA. 17109 
(800) 692-7288 

Will assist in locating local, state, and national 
associations for individuals with disabilities, local services, 
and information. 



COUNCIL FOR THE BLIND 
Adelphia House, #5 Mezzanine 
1229 Chestnut Street 
Philadelphia, PA. 19107 
(215) z38-1410 
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Dept. HEW 

Family Educational Rights 
and Privacy Act Office 
330 Independence Ave., S.W. 
Washington, D.C. 20201 



EASTER SEAL SOCIETY 
1500 Fulling Mill Road 
P.O. Box 497 
Middletown, PA. 17057 
(717) 939-7801 



EDUCATION LAW CENTER 
Suite 610 
801 Arc.. Street 
Philadelphia, PA. 19107 
(215) 238-6970 

Focuses on the rights of children in the public school 
system and early intervention services. 



EPILEPSY FOUNDATION 
Suite 505, GSB Building 
City Line and Belmont Avenues 
Bala Cynwyd, PA. 19004 
(215) 667-7478 



FAMILY POLICY AND REGULATIONS OFFICE 
U.S. Department of Education 
Washington, D.C. 20202 

If your school district refuses to comply with requirements 
for reviewing your child's school records. 



LEARNING DISABILITIES ASSOCIATION OF PA. 
Box 208 

Uwchland, PA. 19480 
(215) 458-8193 



MENTAL HEALTH ASSOCIATION IN PA. 
120 South Street 
Harrisburg, pa. 17101 
(717) 236-9363 





PENNSYLVANIA ASSISTIVE TECHNOLOGY CENTER (PATC) 

Gateway Corporate Center 
6340 Flank Drive, Suite 600 
Harrisburg, PA. 17112-2746 
(717) 541-4960 
(800) 360-7282 

Delivers support, training, and equipment to educators, 
professionals, families, and individuals throughout. Pennsylvania 
who use assistive technology. 



PENNSYLVANIA SPECIAL EDUCATION MEDIATION SERVICES 
Box 1 30 

Marlin, PA. 17951 
(800) 992-4334 
(800) 654-5984 (TDD) 

Trained mediator will be provided to help reach a solution 
regarding early intervention services. 



PENNSYLVANIA PROTECTION AND ADVOCACY (P.P.and A.) 

116 Pine Street 
Harrisburg, PA. 17101 
(800) 692-7443 (V/TDD) 

Providing advocacy services for any child with mental 
retardation, physical disabilities, or mental concerns. 



PENNSYLVANIA ASSOCIATION FOR GIFTED EDUCATION (PAGE) 
P.O. Box 890 
McMurray, PA. 15317 
(412) 941-6945 



PENNSYLVANIA PROTECTION AND ADVOCACY INC. 

Suite 102 

1 1 6 Pine Street 

Harrisburg, PA. 17101 

(800) 629-7443 

(717) 236-8110 



PENNSYLVANIA SOCIETY FOR THE ADVANCEMENT OF THE DEAF 
616 Chestnut Ridge Drive 
Pittsburg, PA. 15205 
(412) 787-7771 



Ralph Warner 
201 Second Street 
Pennsburg, PA. 18073 
(800) 442-4017 



REGIONAL CIVIL RIGHTS DIRECTOR 
Office for Civil Rights, Region III 
US Department of Education 
Gateway Building 3535 Market Street 
Box 13716 

Philadelphia, PA. 19104 

(215) 596-6772 TTY (215) 596-6794 



SPECIAL NEEDS ALLIANCE OF PARENTS (SNAP) 

P.O. Box 696 

Harrisburg, PA. 17108-0696 
(800) 442-4017 

Parent organization to provide advocacy and support. 



TECHNICAL ASSISTANCE FOR SENSORY IMPAIRED PROGRAMS (TASIP) 

150 South Pregress Avenue 

Harrisburg, PA. 17109 

(800) 222-7372 

(717) 657-4334 

Provide information and assistance to obtain services 
children with visual or hearing impairments. 

TOURETTE SYNDROME SOCIETY 
1015 Baltimore Pike 
Gettysburg, PA. 17325-7002 
(800) 446-6356 
(717) 337-1134 




for 



UNITED CEREBRAL PALSY OF PA. 
120 South Street 
Harrisburg, PA. 17101 
(717) 236-1334 
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(NAT’L DISABILITY GROUPS cont.) 

Association of Birth Defect Children 
3526 Emerywood Lane 
Orlando, FI 32812 
407-859-2821 

March of Dimes Birth Defect Foundation 
1275 Mamaroneck Avenue 
White Plains, NY 10605 
914-428-7100 

United Cerebral Palsy Association 
7 Penn Plaza 
Suite 804 

New York, NY 10001 

212-268-6655 

800-USA-1UCP 

Association for Children with Down Syndrome 
2616 Martin Avenue 
Bellmore, NY 11710 
516-221-4700 

Spina Bifida Hotline 
800-621-3141 

National Down Syndrome Congress 

1800 Dempster Street 

Park Ridge, IL 60008 

312-823-7550 

800-232-6372 

National Down Syndrome Society 
141 Fifth Avenue, 7th Floor 
New York, NY 10010 
212-460-9330 
800-221-4602 

Epilepsy' Foundation of America 
4351 Garden City Drive 
Landover, MD 20785 
301-459-3700 
800-EFA-1000 

National Information Center on Deaf-Blindness 
800-672-6720 ext.5289 (V/TDD) 

Alexander Graham Bell Association for the Deaf 
3417 Volta Place, NW 
Washington, DC 20007 
202-337-5220 (V/TDD) 



American Society for Deaf Children 
814 Thayer Avenue 
Silver Spring, MD 20910 
301-585-5400 (V) 

301-584-5401 (TDD) 

Auditory-Verbal International, Inc. 

505 Cattell Street 
Easton, PA 18402 
215-252-3461 

National Association of the Deaf 
814 Thayer Avenue 
Silver Spring, MD 10910 
301-587-1788 (V/TDD) 

National Cued Speech Association 
P. O. Box 31345 
Raleigh, NC 27622 
919-828-1218 

National Information Center on Deafness 
Gallaudet University 
800 Florida Avenue, NE 
Washington, DC 20002 
202-651-5051 (V) 

202-651-5052 (TOO) 

John Tracy Clinic 
806 W. Adams Blvd. 

Los Angeles, CA 90007 
213-748-5481 . 

800-522-4852 (V/TDD) 

Tripod Services for the Hearing impaired 
2901 N. Keystone Street 
Burbank, CA 91504 
800-352-8888 (V/TDD) 

Association for Children and Adults 

with Learning Disabilities 

41 26 Library Road 

Pittsburgh, PA 15234 

412-341-1515 

412-341-8077 

National Center for Learning Disabilities 
99 Park Avenue 
New York, NY 10016 
212-687-7211 

American Association of Mental Retardation 
800-424-3688 



(NATL DISABILITY GROUPS cont.) 



Federation of Families for Children’s Mental 
Health 

National Mental Health Association 
1021 Prince Street 
Alexandria, VA 22314-2971 
703-684-7722 

Association for Retarded Citizens of the US 

2501 Avenue J 

Arlington, TX 76006 

817-640-0204 

800-433-5255 

American Speech-Language-Hearing Association 
10801 Rockville Pike 
Rockville. MD 20852 
800-638-8255 (V/TDD) 

American Council of the Blind 
1155 15th St.. NW 
Suite 720 

Washington, DC 20005 

202-393-3666 

800-424-8666 

American Foundation for the Blind 

15 W. 16th Street 

New York; NY 10011 

212-6202147 

800232-5463 

National Association for Parents of the Visually 
Impaired 

2180 Linway Drive 
Beloit, Wl 53511 
800562-6265 
608-362-494 

National Association of the Visually Impaired 
22 West 21st Street, 6th Floor 
New York, NY 1C010 
212-889-3141 



National Federation of the Blind 
1 800 Johnson Street 
Baltimore, MD 21230 
301-659-9314 

The Association for Persons with Severe 
Handicaps (TASH) 

7010 Roosevelt Way. NE 
Seattle, WA 8115 
206-523-8446 

American Council on Rural Education 
(ACRES) 

Western Washington University 
Bellingham, WA 98225 
206-676-3576 

Tourette Syndrome Association 
4240 Bell Blvd. 

Bayside, NY 11361-2361 
800-237-0717 

National Information Center for Children and 

Youths with Handicaps 

P. O. Box 1492 

Washington, PA 20013 

703-893-6061 

800-999-5599 

National Institute of Neurological and 

Communicative Disorders 

NIH 

Building 31, Room 8A-06 
Bethesda, MD 20892 
301-496-4000 

Office of Special Education and Rehabilitation 
Services 

Clearinghouse on Disability Information 

US Department of Education 

Switzer Building 

330 C Street, SW 

Washington, DC 20202 

202-732-1732 

202-732-1245 
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RESOURCES (Attention Deficit Disorders) 



Agttncy 

A 

w 

*i«cretary of Education 
Donald M. Carroll, Jr. 


Addrcaa 


Telephone 


Services Offered 


PA Dept of Education 
333 Market Street 
Harrisbur;.FA17126-0333 


(717)787-5820 




Office of 

Elcm/Sccondary 
Education 
Joseph Bard 


PA Dept of Education 
333 Market Street 
Hanisburg.PA 17126-0333 


(717)787-2127 




Bureau of Special 

Education 

James T acker 


PA Dept, of Education 
333 Market Street 
Hamsburg»PA 17126*0333 


(717)783-6913 




State Board of 

Education 

Robert B. Fcir 


333 Market Street 
Harriiburj.PA 17126-0333 


(717)787-3787 


Public meetings quarterly with 
full Boa^d to make and enforce 
educational policy in PA 


PA Dept of Education 
Office of Compliance 


Bur. of Special Education 
PA Dept of Education 
333 Market St 
Harrisburg, PA 17126-0333 


(717)783-6913 


Investigates com plaints relating 
to failure of a ichoo [/district to 
comply with state and/or federal 
laws and regulations. 


CH*A.D.D. National 
^ffico (Children with 
flffiHeation Deficit 
borders) 


499 N.W. 70th Ave. t Suite 
308 

Plantation, FL 33317 


(303)587-3700 


Information and support to 
parents of children with 
ADD/ADHD and professionals 
that deal with these children. 


* .1 

CH.A.D.D. State 
Council of 

Pennsylvania 


1 103 duller Pike 
Blue Bell, PA 19422 


(215)554-9499 


''oalitiou of pa rents and 
professionals advocating for the 
educational needs of children 
with ADD, teacher inservioc 
training and state funded 
research. 


Education Law Center 
(ELC) 


1708 Law and Finanu) 

Building 

429 4th A vc. 

Pittsburgh, PA 15219 


(4 12) 39 1-5225 


Non-piofit law firm.Aay parent, 
child advocate or student can 
call with questions concerning 
student rights. A member of the 
legal staff will return the call. 
Nvf cost for ELC*PA’s services. 


The Education Law 
Centcr-PA 


Suite 6 10, 801 Arch Street 
Philadelphia, PA 19107 


(215)238-69. 1 


Same as above. 




Publications 



PA Special Education 
filiations and StandarrU- 
Includirty (Thanter 14- 
Chapter 342. Chapter IS 



Minute* of meeting available 
by calling the State Board of - 
Education 



CH.A.D.D.ER. 
CH.A.D D FR Pox . 
CH.A.D. D. Teacher's 

S.uidc„ CHAD.D.ftfolical 

Cotilrovertial Therapies. 
ADD Fact Sheet (included 
in membenhip fee; 
CH.A.D D Fd a ca tors 

MaiUlil 

The ADDvncute-m;wil«iier 
publiihed occaiionally 



Xks Elgin — La— Special 
Education in Pcnmylvanin;. 

A Guide for Parents (Single 
copiei free) 



Same as above. 



o 

ERLC 
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Parent Education 
Network (PEN) 


333 E. 7 ih Ave. 

York, PA 17404-2139 


(717)845-9722 

(800)522-5827 


Referral and consultation in 
identifying services or assistance 
within parents* local area, 
provides workshops. 


Ncwsleitcr^PEN News" 

A Parent Guide for 

Resolving Conflic^ 
Concerning Your Child^ 

So.C.ci S 1 Education 

Meeds .IE P Guide for 

Paftnts.Earlv Intervention 
Programs &. Serviccs:A 
Gllk - Cor Parents Call Creel 


Connect Information 
Service 




(800)692*7288 


Information and referral for 
education programs and services 
available to children with 
disabilities from birth to 21. 


Call Connect for list of free 
literature 


Learning Disabilities 
Assoc, of PA 


Toomey Building, Suite 7 
Uwchlaad, PA 19480 


(215)458-8193 


Information/referral and 
advocacy for children or adults 
with learning disabilities. 


Newslcllcr(subscnptioQ fee) 


Parent* Involved 
Network (PIN of PA) 


311 South Juniper Street, 
Suite 902 

Philadelphia, PA 19107 


(800)688-4226 

(215)735-2465 


Self-help/advocacy, information 
and training resource for parents 
of children and adolescents who 
have emotional problems 




Pennsylvania 
Protection tad 
Advocacy (PP A A) 


1 16 Pine Street 
Hsrrisburg, PA 17101 


(800)692-7443 


Information and advocacy 
services. 


Informs lion alma teriai- write 
for list 


National 
Clearinghouse ja- 
Family Support A 
Children’s Mectal 

Health 


Portland Sute University 
P.O. Box 751 
Portland, OR 97207-0751 


(800)999-5599 


Clearinghouse designed to serve 
families of children with scriouj 
emotional disorders. 
Computerized data bank, fact 
sheets, 


( 


Higher Education and 
Adult Training for 
people with Handicaps 
(HEATH) 


On* Dupont Circle, Ste. 800 
Washington, D.C. 20036 


(800)544-3284 

(202)939-9320 


Information on educational 
support services and 
opportunities on American 
campuses, vocational-technical 
schools, adult education 
programs, and other post high 
school training programs. 


Contact for list of current 
free publications 


National Information 
Center for Children A 
Youth with 
Disabilities (NICHY) 


P.O. Box 1492 
Washington, D.C. 20013- 
1492 


(800)999-5599 


Free information to assist 
parents, educators, caregivers, 
advocates and others in helping 
children and youth with 
disabilities become participating 
members of the community. 


Contact for list of current 
free publications 


ADD Warehouse 


300 14. W. 70th Av«., Suite 

102 

Plantation, FL 33317 


(800)233-9273 


Books, training in programs, 
audio and video tapes for 
parents, educators, mental health 
professionals and children which 
address the needs of children 
with attention deficit disorders. 


Call to request free catalog 

i 
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EARLY INTERVENTION RESOURCES 



PENNSYLVANIA 

INFORMATION/ADVOCACY STATEWIDE DISABILITY GROUPS 



Connect Information Services 
150 South Progress Avenue 
Harrisburg, PA 17109 
800-692-7288 

Education Law Center 
Suite 610 
801 Arch Street 
Philadelphia, PA 19107 
215-238-6970 

Parent Education Network 
333 East 7th Avenue 
York, PA 17404 
717-045-9722 (V/TDD) 

800*522*5827 (V/TDD) 

Parents Involved Network 
S'* 1 South Juniper Street 
Philadelphia, PA 19107 
215-735-2465 

PA Protection & Advocacy 
116 Pine Street 
Harrisburg, PA 17101 
800-692-7443 (V/TDD) 

PA Special Education Mediation Services 
Box 130 

Marlin. PA 17951 
717-544-2657 
800-692-4334 (V/TD0) 

Technical Assistance for the Sensory Impaired 
(TASIP) 

150 South Progress Avenue 
Harrisburg, PA 17109 
717-657-5840 (V/TDD 



Alliance for the Mentally III in PA 
2149 N. Second Street 
Harrisburg, PA 17110 
717-238-1514 

Association for Retarded Citizens of PA 
123 Forster Place 
Harrisburg, PA 17102 
717-234-2621 800-692-7258 

Autism Society of America, PA Chapter 
P. O. Box 156 
Swarthmore. PA 19081 
215-975-Q125 

Learning Disabilities Association of PA 
Toomey Bldg., Suites 2 & 3 
Uwchland, PA 19480 
215-458-8193 

Mental Health Association of PA 
900 Market Street 
2nd Floor 

Harrisburg, PA 17101 
717-236-9363 

PA Easter Seal Society 
P. O. Box 497 

Middletown. PA 17057-0497 
717-939-7801 

PA Society for the Advancement of the Deaf 
616 Chestnut Ridge Drive 
Pittsburgh, PA 15205 
412-787-7771 (TDD) 

PA Tourette Syndrome Association 
1015 Baltimore Pike 
Getysburg, PA 17325 
800-446-6356 



United Cerebral Palsy of PA 
120 South Street 
Harrisburg, PA 17101 
717-236-1334 



PA STATE AGENCIES 



Blindness and Visual Services 
Department of Public Welfare 
901 N. 7th Street, P. O. Box 2675 
Harrisburg, PA 17105 
717-787-6176 

Children’s Rehabilitation Services 
Division of Rehabilitation 
Department of Health, Room 714 
P. O. Box 90 
Harrisburg,. PA 17108 
800-692-7254 (Hotline/V) 

800-932-4639 (Hotiine/TDD) 

Early Intervention Programs 
Office of Mental Retardation 
Department of Public Welfare 
Health &. Welfare Bldg., Room 302 
Harrisburg, PA 17120 
717-783-5764 

Early Intervention Programs 
PA Department of Education 
Bureau of Special Education 
333 Market Street 
Harrisburg, PA 17126-0333 
717-783-6913 (V) 

717-787-7367 (TDD) 

Office for the Deaf & Hearing Impaired 
Labor and Industry Bldg., Room 308 
7th and Forster Streets 
Harrisburg, PA 17120 
717-783-4912 (V/TDD) 

800-233-3008 (V/TDD) 



NATIONAL 

INFORMATION/ADVOCACY 

American Bar Association 

National Legal Resource Center for Child 

Advocacy & Protection 

1800 M Street, N.W., Suite 200 

Washington, DC 20036 

202-331-2250 



Children's Defense Fund 
122 St. NW, Suite 400 
Washington, DC 20001 
212-628-8787 

Council for Exceptional Children 
1920 Association Drive 
Reston, VA 22019 
703-620-3660 

Keshet-Jewish Parents of Children with Special 
Needs 

3525 West Peterson 
Chicago. IL 60659 
312-588-0551 

Mental Health Law Project 
2021 L reet NW, Suite 800 
Washington. DC 20036 
202-467-4730 

National Catholic Office for Persons with 

Disabilities 

P. O. Box 29113 

Washington, DC 20017 

202-259-2933 (V/TDD) 

National Easter Seal Society 
70 East Lake Street 
Chicago, IL 60601 
312-726-6200 



SPECIFIC DISABILITY GROUPS 

Children with Attention Deficit Disorders 
(CHADD) 

1859 Pine Island Road, Suite 135 
Plantation, Florida 33322 
305-384-6869 
305-587-3700 

National Autism Hotline 
Autism Services Center 
Douglass Education Building 
1 0th Avenue and B ruce Street 
Huntington, WV 25701 
304-525-8014 



PRISE 

••••INFORMATION SERVICES 



General Distribution Bibliographies listed below are available to you upon request The 
information is offered in support of this teleconference and is provided free of charge to persons 
working with special needs students throughout Pennsylvania. To order bibliographies which are 

of special interest to you, mail the 
filled-in bottom portion of this sheet to: 

Eastern Instructional Support Center/PRISE 
General Distribution Bibliographies 
200 Anderson Road 
King of Prussia, PA 19406 



129-93 Inclusive Educatiou 
Contains articles that provide the rationale 
for inclusive schooling, describe model 
programs, and present strategies to support 
the successful integration of all students in 
the regular education classes of their 
neighborhood schools. 



135-93 Inclusion at the Elementary 
Level 

The placement of students with special 
needs in the regular classroom requires 
a thorough understanding of service 
options and appropriate implementation 
methods. These articles and excerpts 
contain information on research, imple- 
mentation and impact of inclusion. 



133-93 Inclusion at the Secondary 
Level 

This file contains information applicable to 
program planning, curriculum, teaching 
methods, vocational and supported employ- 
ment strategies, program descriptions and out- 
comes directed toward full inclusion at the 
middle and secondary level. 



136-94 Inclusion at the Preschool Level 
Contains descriptions of programs where 
appropriate strategies are employed to 
support the full inclusion of young children 
with challenging needs in regular settings 
with their nondisabled peers. 
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INFORMATION SERVICES— 



General Distribution Bibliographies listed below are available to you upon request The informa- 
tion is offered in support of this teleconference and is provided free of charge to persons working 
with special needs students throughout Pennsylvania. To order bibliographies which are of special 

interest to you, mail the 
fiiled-in bottom portion of this sheet to: 

Eastern Instructional Support Center/PRISE 
General Distribution Bibliographies 
200 Anderson Road 
King of Prussia, PA 19406 



5-94 Supported Employment 

Provides a review of the literature concerning 
supported employment as an option for 
persons with severe disabilities 

36- 94 Transition from School to Work 

of Persons with Moderate to Severe 
Disabilities 

Contains information for parents, articles on 
curriculum and planning, and descriptions of 
transition programs. 

37- 91 Transition from School to Work 

of Students with Mild Disabilities 
Includes information on parent involvement, 
job-related skills, and transition models and 
programs. 



73-92 Transition of Students with Mild 

Disabilities to Postsecondary Education 
Information for parents, educators, and coun- 
selors on model programs and procedures to 
help high school students with mild disabilities 
adjust to university or vocational settings. 

98-94 Supported Employment: 

Issues and Components 
Contains citations which address various com- 
ponents of and issues involved in supported 
employment. 

142-94 Effectiveness of Supported 

Employment 

Supported employment research studies. 
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Instructional Support System 
of Pennsylvania 

Pennsylvania Department of Education 



P.O.Box 213 
Lewisburg. PA 17837 

(717) 523-1 155, Ext 213, or (717) 523-7744 
FAX (717) 524-7104 



January 16, 1995 



SUBJECT: The Cordero Court Order 



TO: Interested Parties 



FROM: Tim Knoster, Director of the Statewide Support Initiative 

of the Instructional Support System of Pennsylvania 



Attached you will find a brief resource that highlights the relationship between 
Person/Family Centered Pl annin g and Individualized Educational Plans. Please be advised 
that this document is being provided as a resource as you may find it useful in the planning 
and delivery of services to meet the needs of children covered under the Cordero court 
order. 



In closing, it is hoped that you will find this material useful in your local endeavors. 
Please feel free to contact my office as you may need access to additional resources along 
these lines. 



TK:ef 

cc: Systems Change (Cordero) Work Group 

SSI Directors 
Rhonda Tyree 












meaningful supportive interventions been provided in a timely manner). The point of noting this in 
such a blunt manner is not to cast blame, but rather to help unfreeze our thinking about IEP 
development and delivery. 

One particular approach that has been found to effectively facilitate the development and 
delivery of meaningful IEPs for children with this degree of need has been Person and Family 
Centered Planning. Use of such an individualized planning approach can have a dramatic positive 
influence on the educational team's focus and subsequent development and implementation of the 
IEP. 



So What Do We Mean bv Person and Family Centered Planning . . . and How is it Different from 
mat We Typically Do? 

The term "Person and Family Centered Planning" is used to describe a group of approaches 
that can be used to organize and guide community change in alliance with children with disabilities 
and their families and friends. A number of approaches to Person and Family Centered Planning 
exist (Personal Futures Planning, PATHS, etc...) with all having in common the following 
foundation of beliefs: 

• The child at the focus of the planning, and those who know the child the best, are the 
primary authorities on the child's life direction. The key questions become . . ."Who is 
the child?", and "What community opportunities will enable this person to pursue his or 
her interests in a positive way?". 

• The purpose of planning is to learn through shared action as a team. For example, tire 
focus child and those who know them best may be uncertain about what is possible or 
even desirable, thus one function of the planning process may be to decrease 
uncertainty. In another example, there may be disagreement between team members as 
to what is possible or desirable, thus another function becomes resolving conflicts in a 
constructive manner. 

• The planning process looks to positively change common patterns of community life 
for the focus child (i.e., increase their presence within the local community as opposed 
to placement into segregated programs and facilities). 

• Person and Family Centered Planning moves the focus from being systems centered 
(i.e., what already exists in the continuum of placements options) to being 
individualized (i.e., how do we enhance access to the desirable future as articulated 
through the planning process). 

• Honest Person and Family Centered Planning can only occur when there is a healthy 
respect for the dignity and completeness of the focus child (i.e., acceptance of the child 
and family as full partners as opposed to viewing them as simply recipients of service). 

• Planning along these lines engages powerful emotional and ethical issues and calls for a 
sustained search for effective ways to deal with difficult barriers and conflicting 
demands. 



Specifically, Person and Family Centered Planning differs from the traditional IEP 
development process in that it creates a compelling image of a desirable future for the child, looks 
to strengthen personal relationships, and helps team members to leam by reflecting upon their 
successes and failures as a team. This group of approaches can help to reduce systems' 
uncertainty by providing an alternative route to complying with existent rules and regulations 
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In another example, a sixteen year old’s Futures Plan may indicate the desire for finding a 
job in the local community. Then, under the guise of providing transition related activities on the 
TFP the educational team decides to place the young man in an existent program in a different 
school outside the local community where he and his family currently reside. The bottom line is 
that regardless of how good the services may be in the different school setting, there are typically 
stark differences in terms of outcomes when services (i.e., transition related supports) are made 
portable to the co mmuni ty where the focus person is located. This is particularly true in this 
example as we know that connections with others within the local community greatly enhances the 
likelihood of successful transition from school to adult life by students eligible for special 
education services. 

Use of a Person and Family Centered Plan necessitates the educational team to rethink their 
traditional route to placement and begs the question of "what is it about the nature of the services 
delineated on the EEP that makes it impossible or impractical to provide those same services within 
the child’s home school and local community?". In the absence of such a personalized plan, this 
question in all likelihood would not be asked ... yet alone debated at the local level. In reality, 
such conflicts, and resultant debate is what gives rise to the development of new and innovative 
services within local co mmuni ties as specifically called for in the Corden court order. 



A Framework for Writing IEPs that is Cons i stent with a Person and Fam il y Centered Planning 



One of the greatest challenges in comprehensively meeting the needs of children whose 
needs perplex our service delivery structures through this approach is in creating a marriage 
between Person and Family Centered Planning and the IBP. Specifically, as is important with any 
relationship, the quest is to create the bond between these two entities while m ai n tai n i n g the 
integrity of each one’s identity. 



Just as Person and Family Centered Plans will look different from child to child, so too is 
the expectation with regard to meaningful IEPs for children in our schools. Different planning 
processes will require varying team members and require varying amounts of time over the ccirse 
of the child's eligibility to receive special education services. 



Acknowledging this, it is highly recommended that the following framework for 
interagency collaboration be considered by local educational teams in designing and implementing 
the LEP for children identified as members of the Cordero class. It is also suggested that teams 
may find this framework useful for a number of additional children who may present challenges to 
their existent structure of service delivery. 
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In developing this framework, we have endeavored to infuse at the front end of the process 
core elements of Person and Family Centered Planning. The information attained during this initial 
phase of the planning process then naturally should lead to the identification of barriers and goals, 
which can then be translated into IEP terms for agreement 

The order of progression is particularly important in this outlined process as at the front end 
the team . . . most particularly the child and those that know him or her the best . . . articulate their 
desires for the future. Additionally in the beginning, the focus is exclusively on the child's 
strengths . . . what they can do ... as opposed to our traditional approach of what they cannot do. 
This is then followed by an exploration concerning natural supports systems that exist within the 
local community. 

Discussion of natural supports represents a fundamental departure from traditional 
development of IEPs as the nature of our traditional model of special education reinforces the 
notion that the more formal services provided to the child the better. In essence what has gradually 
occurred in special education, and quite frankly across all forms of child serving systems is that we 
have in many instances created unnatural co-dependencies between providers and consumers of 
services (i.e., special education systems and students). Ultimately, our goal should be to clearly 
enable all children, as a result of their IEPs, to be able to acquire the necessary supports to enhance 
their quality of life within their local communities through the least intrusive means possible (i.e., 
family, friends, etc...). 

In essence, if the foundation of the child’s life after completing however many years of 
special education is that the majority of people who are involved with him or her are paid to be with 
them one should be able to see the co-dependency issues. Additionally, due to the complex nature 
of most Cordero class members' cases it has not been possible to effectively meet many of the 
class members' needs in an appropriate manner without engaging informal natural support 
systems. 

Natural supports can avail themselves in many forms to the educational team, but the team 
has to be consciously looking for such resources. As the old saying goes, "the last ones to 
discover the water are the fish." Often times the most logical and obvious solutions to comp'.ex 
issues are right under our very noses if, and only if, we are alert enough to see them. 

Examples of natural support systems can be neighbors, relatives, individuals from local 
churches and synagogues, people from local groups and/or organizations, and the like. The key 
ingredient, and consistent across all of these examples, is that the natural supports appear in the 
form of people from within the local community. And in most instances, these people give freely 
of themselves because they want to and resultantiy benefit through a sense of contribution on a 
personal level. Money rarely, if ever, becomes a major inhibitor when it comes to natural 
supports. Wouldn't it be nice to be able to say the same about more formal types of human 
services inclusive of education. Clearly, this is one of the greatest strengths of naturally occurring 
supports for all of us as h uman beings and members of our local communities. 

One final observation concerning the access of natural supports within local communities is 
appropriate in regard to culture and children who are members of cultural/cthmc minority groups 
(African American, Latino/Hispanic, etc.). Person and Family Centered teams, as well as 
educational teams pla nnin g IEPs, need to connect with and include in the planning process cultural 
brokers (i.e., often times it is inadequate to superficially assume that because there may be people 
of color on the team that these individuals can serve as cultural brokers. Family members 
[including the child whenever possible] need to be involved with the identification of cultural 
brokers to best ensure connectedness with appropriate sources of support in the child's local 
community). 
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While children identified as members of the Cordero class are a very small group of 
children when compared with other children eligible for special education services across the 
Commonwealth (i.e., less than five hundred children vs. approximately two hundred eighty 
thousand children), the complexity of providing each child with a "Free Appropriate Public 
Education" has created an extraordinary strain on existent structures in school districts and their 
child serving h uman service systems counterparts at the county level. Continued use of traditional 
approaches to IEP development for Cordero class members appears to represent an effort in futility 
as we have learned that slot based approaches to programming have been ineffective. If this were 
not the case these children would never have been identified as class members under this court 
order. Further, continued use of our traditional approaches may in fact exacerbate rather than 
relieve difficulties in meeting the needs of the child and family through the IEP . 

One of the most challenging aspects to reflect upon in special education is that when our 
current approach to intervening in a given situation proves to be ineffective that we, as a team, need 
to consider different approaches to achieve the desired outcomes. It is the intent that a given 
child's IEP (i.e., Cordero class member) and subsequent placement decisions be a dynamic 
process that is expected to change over time as needs and circumstances change. 

Unfortunately, the rigid structure that has evolved based on our systems institutionalization 
of the IEP process has been in a number of instances ineffective in meeting the needs of children 
eligible for special education. Certainly this is the case for members of the Cordero class and 
arguably a larger group of children currently eligible for special education services in 
Pennsylvania. We need to collectively unfreeze our thinking with regard to the design and delivery 
of special education to be able to truly individualize EEPs in order to meet a growing number of 
children's needs in a me anin gful mann er. Use of alternative planning processes as outlined here 
provide one tangible route for teams to consider. Use of these practices can m i n i m ally help school 
systems to comply with the law in terms of delivering a "Free Appropriate Public Education," but 
most importantly best ensure that what we do in the name of a child's IEP is meaningful and helps 
the child to enhance their quality of life. 



Special note: A significant portion of this resource was based on the work of John O'Brien and 
Herb Lovett Specifically, the initial description of Person and Family Centered Planning was 
drawn from "Finding a Way Toward Everyday Lives ... The Contribution of Person Centered 
P lann ing" developed for Pennsylvania’s Office of Mental Retardation (1992). 



Additional References 



Cordero v. Commonwealth of Pennsylvania Department of tducation, 795 F. 1352 
(M.D. Pa., 1992). 



Special note: Readers interested in obtaining additional information related to Person and Family 
Centered Planning should contact Dr. Tim Knoster at 7 17-523* 1 155, ext. 213, or 717-523-7344. 
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The 

Family 

Forum 

Series 

What is the Family Forum Scries? 

The Family Forum is an opportunity for 
families to learn and dialogue with families 
and mental health professionals. 

The Family Forum Series Idea arose out of 
discussions among the Philhaven Parent’s 
Advisory Council and Philhaven Child and 
Adolescent Clinicians. 

The Family Forum Series will present 
speakers throughout the year who work 
with and for children in their respective 
fields. Topics to be addressed will include: 

• access to and availability of services 
for children and families 

• student and parent rights regarding 
educational needs, legal Issues and 
special education placement 

• support for families with a child 
experiencing behavioral, teaming, 
or emotional difficulties. 

• educational presentations on 
emotional and behavioral disorders 
of children and adolescents 

What Is the Philhaven Parent 
Advisory Council? 

The Council Is made up of parents whose 

I children have been or are clients within the 
Philhaven continuum of child & adolescent 
services. The purpose of the council Is to 
provide parent Input into the quality and 
comprehensiveness of Philhaven 's Child and 
Adolescent Services. Our goal Is to establish 
a partnership that will sustain and support 
the families we serve in an ongoing way. 



Date/Time: 

Saturday, June 3, 1995 
10:00 a.m. - 12:00 noon 

Location: 

Philhaven Chapel 
283 South Buder Road 
ML Gretna, PA 
(see map) 

Schedule: 

10-00 - 11:00 Presentation with 

Questions and Answers 
11:00-11:15 Break 
11:15 - 12:00 Family discussion and 
support time 

Presenter: 

Vivian B. Narehood 
Attorney 

Parents of exceptional students need to 
become advocates for their children: know- 
ing the full range of rights to which they 
are entitled is an Imperative first step in 
effective advocacy, ft is Important to know 
not only what the law says but how the 
Courts interpret these laws. This program 
will focus on ways to assert your rights In a 
timely and effective manner. 

Vivian Narebood is an attorney in Lancaster 
who works with exceptional students and tbeir 
families to protect tbeir rights in the school 
setting and dsetvbere. 

Ms Narehood consults uitb the families, 
attends MDT and IEP meetings and, when 
necessary, takes cases to Due Process and 
through the appeals procedure into federal 
court. She bos helped families in the full 
range of options from obtaining the appropri- 
ate services to make "inclusion “ meaningful, 
to obtaining reimbursement where the family 
found it necessary to place a child in private 
school. 

Registration: 

To register, call Philhaven's Child and 
Adolescent Services at (717) 270-2473. 
Babysitting Is available. Please r aU to 
arrange. 
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Cordero v. Commonwealth 

(U. S. District Court Middle District of Pennsylvania) 
Guiding Principles in the Commonwealth Response 






The remedial steps in this order, and defendants actions in 
pursuing those steps, are to he guided by and interpreted in 
the light of the following general principles: 

^ Defendants must examine both what can be 
done to replicate successful program and 
placement options more widely and what can 
be done to create new and innovative options. 

► The provision of assistance should have, as 
one of its goals, a greater capacity of school 
districts such that some children who would 
otherwise be referred for placement in 
restrictive and usually private facilities may 
be able to remain in public schools. 

^ Defendants must pursue an interagency 
approach to the remedy of this case. 

^ Options must be based on the community and 
family of the student so that, to the maxi m u m 
extent possible, programs are designed to 
maintain and support students in their home 
community and family setting. 
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The Commonwealth's Response 
to the court order knowcras • 
Cordero v. Commonwealth' 









OPERATING^ SET OF ASSUMPTIONS 

► Pennsylvania has a growing number of success 
stories concerning inclusive practices. 

► The need exists to examine current practices 
across the Commonwealth, and in turn design 
and implement a seamless system that is 
inclusive, easily accessible, and well integrated 
for all families. 

► The human services held, inclusive of special 
education, continues to evolve concerning 
promising and best practices to support 
children with disabilities within their home 
school and community. 

► Capacity of both state and local service 
providers in partnership with families, needs 
to facilitate a more equitable implementation 
of state of the art practices across the 
Commonwealth. 

► Striking a healthy balance between natural 
support systems such as family members and 
friends and human service providing systems 
must be an integral part of the problem solving 
process for children considered as class 
members. 
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(b) all students for whom the district has failed to 
convene and conclude an IEP meeting in a timely 
fashion because of actual or anticipated problems 
in locating and securing an appropriate placement# 



Vision Statement of the Children's Cabinet 




The Children's Cabinet of Pennsylvania has adopted the following broad statement of its 
vision: 



Children will grow up healthy and safe and develop into 
competent citizens who contribute to the community. 

In striving for Hus goal, the Commonwealth's health, 
education, social services, and economic programs must 
support families so they can provide the best possible 
homes for their children. Our programs must invest 
in primary prevention and early intervention; and they 
must be community driven, culturally relevant and 
comprehensive. The ultimate system must be 
inclusive, easily accessible, and well integrated. 



Our vision is grounded in the following principles: 



Parents know their children's needs best. 
We must become their partners in the de- 
sign and implementation of services to 
children. The family is the center of the 
cluld's life, and we must learn to work 
within it. 



Families are unique and the support we 
provide must be tiexibie and based on 
choice. We must respect each family's 
right to control its future according to its 
own culture, values, and priorities. 

Services must be community based. 
Pennsylvania is extremely diverse and 
methods to meet the .ieeds of children and 
families must recognize and build on the 
strengths of local communities. There is 
uo other way. 



• We must respond to the needs of children 
and families sooner rather than later. The 
emphasis on treatment to individuals with 
specific problems must be balanced with in- 
creases in prevention, outreach, and service 
integration. 

• Priority must be given to groups dis- 
enfranchised by racism, geographic iso- 
lation, and economics. The cycle of de- 
pendency must be broken and equal 
opportunities must be present for all chil- 
dren and families. 

• Comprehensive service systems should be 
simple to understand and easy to access. 
We recognize that our categorical structure 
raises barriers in meeting their family 
needs. We must try new approaches 
through local pilots and demonstration pro- 
jects. 



(over) 



The Children's Cabinet has adopted two goals. They are: 



a Increase results in health, education, and social services for disenfranchised 
children and their families; and, 

S Increase community based supports and services to families so that children 
may remain at home and in their own communities. 



The objectives, tasks, and activities related to the goals are designed to achieve the 

following outcomes; 

° Implement comprehensive outreach. 

° Implement a child screen and follow-up process to ensure that health and 
developmental needs of children are identified and addressed. 

0 Identify key questions and outcome measures that will be used to guide tire 
process of managing information within the three Departments. 

° Pursue grant and foundation funds that support the Commonwealth's vision for 
children and families. 

° Consistent approach to using Medicaid for children's services. 

5 Improve access to services through single point-of-contacts such as family centers 
and/or school based clinics. 

3 Pilot local projects that build on community strengths to address the vision and 
goals for children and families. 

^ Implement cross department coordinated training. 
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DEPARTMENT OF PUBLIC WELFARE 
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SUBJECT; Assuring Timely and Appropriate Service* 

for AU Students with Disabilities Under 
the Cordero Court Order 

TO* County Human Service Directors 

County MH/MR Administrators 
County Children and Youth Administrators 

FROM* 'Michael Lfe reslin\ / 

Executive Deputy Skxriary 



Childrtn and adolescents with ntal health, mental retardation, or other 
disabilities do not always receive timeh nd appropriate education •«"*•* 
because school district* do not know about, or have access to, a sufficiently 
complete array of service options. In litigation known as Cordegv 
commonwealth, the Commonwealth was found liable and was orderad *o design 

tnd tssurt & successful remedy. 

although the Department of Educetion was the primary defendarrt, the 
court order identifies the need for ggHlbgatjgn among eduction, mortal be^di, 
mental retardation, children and youth, juvenile probation, ^ “d ajcj^ol, and 
other child-serving systems. Since this eojftbc^i 

the Governor's agenda for children, the Children's Cabmet has directed that all 
relevant state attacks and program offices join with the Department of 
Education to create a "seamless" system for children and adolescents with speoal 
needs. Through the leadership of the Children's Cabinet, our local governments, 
and our collective win, we have an unprecedented opportunity to change the way 
we provide services and improve the outcomes for childrtn and a do lescent s and 

their families. 



To accomplish the task of creating a "seamless" approach for each child, 
the Children's Cabinet has convened a workgroup consisting of Commisrioner* 
and Deputy Secretaries from all the necessary State Agencies. Thus workgroup 
has Jointly pwpt«d a policy and information statement which is being sent es ft 

Bute tticZSS. Circuit (SEC) (ttucbtd) to d tchool dlwicu ute Itoamtau 

units since Cordero requires that school districts undertake a number of new 
activities immediately. Simultaneously, under cover of this memo, a copy of the 
BEC is being sent to all county human service program directors. The purpose of 
the BEC is to give school districts and counties the same basic information and 
frame of reference about the Court Order and the requirements to remedy the 

fin<UntI ‘ BEST COPY AVAILABLE 
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We have already begun working with the leadership of the County 
CommiMioDer's Association and its affiliates, so 

involved as we move forward. This memo h also being distributed imder separate 
cover to the Single County Authorities for Drug L Alcohol Program s aad th e 
Chief Juvenile Probation Officers to insure that they are part of the procett. In 
the near future, you will be receiving more specific information about the Court 
Order and Implementation. In addition, the recent expension of Madical _ 
Assistance funded mental health services give* us new opP^^^^ work to 
partnership with the schools and to provide services based on th* individual and 

needs of each eligible c h ild. 

As school districts and counties move towards implementing Qprderg, the 
school districts will be the primary source for identifying Cordero class members. 
However, parents, guardians, advocates, private ag en c i es, and public agencies may 
report to the State the names and other pertinent information concerning students 
who appear to be Cordero das* members. Your agency and other interested 
aaendes and individuals can do this by contacting the Bureau of Special 
Educati on of th* Pennsylvania Department of Education (PDE). Th* address is 
333 Market Street, Harrisburg, Pennsylvania 17126-0333, the telephone number is 
(717) 783-6913. Al thoug h wt would hope that most problems would be explored 
at the local level, you should feel free to report potential Cordero class members 
to PDE and to let others know of the availability of this procedure. 



our systems do not always use the same language or definitions, the 
BEC contains a footnote which explains th* use of the term "placement". In th* 
education system, placement is a neutral term which refers to any setting warn a 
child is receiving his or her education, based on the child'* Individual Education 

Flan (2EP). 



Although the timelines of the Court Order will require us to move more 
quickly than we may like, we believe that the requirements of porderg are 
completely consistent with the values, philosophy, and models for best-practices 
that- each of our system* have as their goal. As such, these requirements are 
advanced and endorsed so that children receive the services they need to remain 
in their homes and community school regardless of whether they are or are not to 
a particular class of plaintiff. We art committed to working with counties, school 
districts, and to the other State Agencies to make this goal of a seamless system a 
reality. 
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Student* with di.«blli ti^o jet^y; 
and appropriate education pi access to a sufficiently 

educators do not always have . ^ while there are many facets 
S»pl.t. *rr»y o * yl.cw.nt option*. „, d wintwwc. 

to iiAi* problem# J? so that aach school di8trict 

of alternative •J u fJJ i 22 u §iJts^appropriately and without delay, 
can place each of Jrnraonvealth, shortcomings in 

In litigation to ^*J d Ca f5j 2 c^moMealSwM found liable, and 
this area were explored, the com# designing and assuring the 
we were given the responsibility of design j EduC ation 

success of a remedy. **•: WJ *£$1 remedial order, and to 
Circular (BEC) is district, and the state 

S£ now SSStS the court order. 

This Basic ^®J^2 n ? l o| U iSucition ^FDE^aS a'meibS* 1 o^the 
the Pennsylvania Ed ibut#d alBO by the 
Children's COW) to Mental Health, Mental 

Department of Public Welz v other county human service 

Retardation, Chi ldri *J a m !ll n dinc a parallel policy bulletin with 
prograus. DPW vi i 1 ^*^ i S?o«Sis aimed at improving 
pore information for county program ^ iocal i.vel. A copy 

t® •«* • cho ° 1 di,trict ■ nd int,r * 

unit. „ . 

■•in tKT* BEC, *n<i A" » ! “* *° 

sssffA £45 ° n h i r.r h .* r ssss 

TSi. U not «»• ^wSjIl S.t r.i.r** to .tud.nt. living «i«* 

"placement" i* * 2*?«.t- n dina regular schools as well as to 
th.ir fwili** •»* *ShI«- ^oS^go.1 i* £®r «. wny -pl.ew.nt.- 

St-g SS 2 i ■SSSSS ~tti 4 * « 
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•rors* CORDERO CLASS 

Th. CflEdtffl litigation was a class action lawsuit. The 

class consists of: . _ 

. with disabilities whose school 

All Pennsylvania students with cannot currently be 

£ S: SSuiS « .rer»n.t. 

, . . .>i.i option is therefore on students 

Our focus under the li**9 public education sector 

Who., district* hav. condudad that ta. pu*a who ara at 

caxinot moot th. atud.rt • s ( nwd^. Thl.^nc* cU „ u ^ .jo-day 

*S*S??«S.tiv. pM«t run. out. 

Th# way th* cl... i» i?5*«t*th**cor* ot thi* 

crucial rol* in ^aaliurlna^roBpt plaeanants for aach 

affort.- As wa work toward to. long tar* goal ot 

class member* we will al district programs, so that the 

enhancing the capacity of : school district^p og ^ ^ 

needs of each ardent task of finding prompt 

educational setting. Siniiary, with the requiremant that 

Srl«5SSra - * 

Tho lawsuit has generated ^^3 C i 9 * 2 . d °Tha sscond 

SV^O -«^HSi°S“r d .^a J l*^S:^I' MfSct ot 

Part' oul.rtopi=.=^r.dinth.J^ ? ry o 27 co^urd*. 
!S^ 0 a«ak*?o°o:nir.?itf:dSoi n t C o^inf^- official.- 

THE CORDERO COURT ORDER 



identification OF CLASS MEMBERS 



A. .as 

. affirmative steps to make sure we 

He are required to take “* ■ 3as . a £d then to assure 
know of each atudant in tha SsMBEB ^ „ #p , rta . nt is tharafor* 

“itUtinS organiiad idantification syst«, including th. 

following ; 
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i. curr«nt and Future Clas* Hambar-. 

v i Hi.w-ict i* to idantify to FOE, no lasa 
Each school district students who »r« members of 

froquontly than w««kly^ 1 are at substantial risk of 

ZZSSrJA? ■2-£2. i «ii%? t,,oty ot 

Scludai, but la not llaitad to. 

(.) all atudanta for whoa th. d l a trlct 

S5t*e*patad C prob*aaa , in h locating and -.curing an 

appropriate placement; and 

... •• atiidants for whom the district has failed to 

sss: sfaSSSi? 5*2*525^^ 

securing an appropriate placement. 

PD£ is developing a thi? information 

-» « Sft^S&rS lonttrSouiS’ “. P SI 5..P you infor-d 

r^S,‘^^?n^™tion to ^E%nd ahould ja.lgn a P«~>» to 
be^r espons ible for weekly or continuous updates. 



2. Students on Honebound Instruction. 



# fKa el ass SITS SOBitiMS pllCid Oil hOtttbOUttd 

Members of the sUss < ”* hoB# while awaiting a 

placaaant° n S SS-. £ ^^of 

S: *&2S of*atudanta*at ST^S fo^SSSVtlcuiar 
scrutiny . 

Each school di J^ rict 1 f* a tSdents t with t disabilities assigned 
frequentlyjtoan weekly# a tu abound instruction. For each 
to instruction in the h' . in indicate whether it 

student identified, the district wi ror dero class, and the 

recognises the ^^hyaical ilir.ess or 

nature of the reasonf orth nrohibits'the student’s departure 

nobility or °“’ ,r P”““ o “*h. P ui«uI. 0 f hoaabound inatruetion, 
l§r«ul 5S&ta 9 S”«Sonr; i v«. for placing a -tud«,t at 
home. 

penh.uhk raport will malt, it po-lbl. for a -tudant to 
b. ahown SfSoS *cl.« maobar- and hooabound -tudant. 
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3 . Past Membars of Class 

. pdE all studant® who 

Each school i^that thay mat tha elass 

. rt Dast nambars of tha clas *' mft ar March 14 , 1991 , but 

dafinit ion (aboya) *°® J P® *£ ap propriato program and 

vara «th»aquantly proy^ad ^app^p^^ w ill than lnitiafca 

placamant. All . r hde) and IIEP procaadings to 

eduction. 

Eaeb .chool dLtrict should rrovid. i«U.t ofpct 
llJtllk °Q, 5Sw, t ?!gSrdi!g n co55insatory aducatian.) 



4. Detailed Information 

Onca a school district ^ort^^l'OS^on tha studant 

•hoc, tho school district *“tJ5«”c*oncn>in, th. .tud.nt 
in oxaatar datail, including, * ,4 £°™r*::* raouiras? tha 

«wE 9 tb« typ. of PJ? 9 3“ / S}!pSd > Si^« t th»t progr«a/pl«cM»nt «.» 

«- ® urr ° nt »• 

• -this nob. d*t«il.d Infornat^n »u.t VFth* 

c/S E ;.lo^, « .ppropri.t. P Ue«.nt. 



5 . Monthly Tabulations 
on districts. 



6. communications with Parants 

MilS^rof thi. conclusion, »nd th. »•• of loci «nd 
t«c, .. d..crib.d talc. 

<>v ,< „ u nj ba oart ofc tha communication that 
custocruf.cccpir.i.s 1EP .nd placet d.cislon-«*in<J. 
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7. other PDE Activities 
. ,1 «*. .ur. 

and individual* aay J ^ ™ t* cS th« district to ascertain whether 

si%5:ins' ?. . — « °< *» 

cltft* . , ... 

*i«o PDE'* special education monitoring *ystea will include 
A i lrs P M««5re that the identification end reporting 
JrSSSei ere being followed et the local level. 

B jjocKL INTERAGENCY PLACEMENT ASSISTANCE TEAMS 

One of the major fimilia?ity*with) 

educator* do not have suffici^^c associated with county 

service e^ jervic* *i *** other program* include county 

human ••* v *f* I.I-rdaSon/ Children and Youth, 

Mental Health and Mant ;l Retardation, unxx One of the 

juvenile Probation, and Dru^ requirement that local interagency 

stt* 

an interagency re*pon*e." 

Although * -y^SiirS 

important in eolvingprobleme^ notraplace - the local school 
taama ara euppoeed to aeeia noc r p duties of the 

th. divoxo^t of th. 

local intaragancy taam*. 

Th. & SSSoSSt'ISiic 

•ductor. joining th. .xi^^^9 rail o£ th. county 

systu Pregrra <*«**!> c,., tT th... ioe.1 

int.r»g.ncy *S^I^tt.ition of th. loe.1 int.rag.ncy 

ol.o bring . •*«“““> to tn. ntt»nui™ wit h school 

t... ,nf t« f ra.yh«v«dUcu» »^r J<re c ^»». , tud . n t'. .ituation i. 
di*tric^ officials . wnan a wviue^w parant* become part of 

brought to * lo®» 1 record of alternative* Bought i* to be 

the team as wall, and a racora £ teas is to explore 

icept. A* WJt but does not replace the 

SS^i^ira-.^cUion-’-lcing right, .nd r..pon.ibiliti.. 

under Chapter* 14 and 342. 
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c. STATE-LEVEL INTERAGENCY PLACEMENT ASSISTANCE TEAM 

a-k. murt recognized that local teams might not be 
Because a»e court rogn stat# _ 1#val tm ha * ai* 0 been 

«*>!• JV o1 ?L wrUl pSrpoi. or this it.t.-l.v.l int«r»g«icy 
mandated. The overaxu assist and coordinate 

team i* to assist school dis^xra^^^ Und er the auspices of 
the work of ^e local int gancy^ Governor, the primary 

^Jt-feinants will be FDE and DPW, with the Department of Health 
S5^tSJ P SjL?iiit^r Sbor And industry iv.il.bL to in 

particular cases. 

The state-level team will assist in specific cases when 

iviteiic problems can be identified and resolved. Thus, we 
S^o^^diitriet. .nd oth«. to 

systemic problems end bring them to the state levex team s 
attention. 

D. NEEDS ASSESSMENT AND SYSTEMS ANALYSIS 

in addition to the continuing efforts of the state-level 

co^li?i“”tinu>i of plac.B.nt option* . ul ^ i * 
theeuspices of the children's Cabinet, with the help of an 
external consultant. 

in the near future, all school districts will be surveyed, 
in order to g!t your asiessment of gaps in the continuum and 
impediments to filling thsm. We anticipate that this will be an 
Mrt 0 f creating long term solutions. This will 
£5?5dfSch£l SioSlSi 2nd oth«. with in opportunity to 
tran.l.t. both th.lr .xp.ri.nci and tb.ir fruitr»tic*> 
c“2l fSrT to .nibl. u. eoU.ctlv.ly to inprov. our. ability to 

serve students. 

The purposes of the assessment and analysis includes 

(1) ascertaining whether there are geographic areas or 
disability categories that pose particular 
problems? 

f2) identifying successful practices and the potential 
for replicating them; and 

m reviewing all statutes, regulations, standards, 

1 Dolicies, procedures, and practices to see whether 
they present impediments to prompt placements in 
the least restrictive environment. 
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Vi., th. [or - -^r2^? 0 ; 0 M“' nt * 

in th* fora of, -for *>:»opl*- °J*|*fi?on-r«latad rul.s, 

consortia, linitation. bas.d on tultl^ oth . r prograna outtld. 

ur.darutilii»tion of nodical *»*i» tody rul*. that inhibit 

of traditional aducation progran., eustooy psyn . n t systems 

£cS. to oth^i*a appropriat. plaeawnt^ P g u liM 

ss'-sy tS «*. - -«* 

Sgencies, and interagency problem*. 

. w ..I, snaivsis will include e review 
Pursuant to court or ‘** r ' **nts in approved private 
of chapter 171 (relating to pLe * 342 with regard to 

schools) and a r * v ^*^ ® would currently support, or should be 
whether those **f“ U * i 2 con tinuua of education" portion of each 

aducation plan. 

Ha encourage school na'uiu^th^D.partnant any analyses of 
naad. assessment ^ By tha and of this 

fc^ic j&rsrss s 2 z ss ^ w £? * uw * Bor * d *“ u,d 

of recommendations and action » P 



E. STATE SUPERVISION 

The initial ruling in £ ^dsr . % C al d rsspons ibi 1 it ies but also 

placement P r< >bl«a* n °The ®cri detailed order of 

statft responsibilities- . , bv rtouirinQ that tha 

January 27 , WO •» ““ i&Sty £ l .ffSctuat. and 

^p^ir. U ". .«tiwi h d. .y.tra «. .lata L supposed to 

accomplish this bys 

(i > 

pU«n.nt S (wlS T. .tit. than u.in, th. fond, to 

— support ft placement ) , 

i th* sDecial education local planning 

(2) Droces* 9 insufficient to address any gap. in tha 
continuum of pUo.aant optiona; and 

( 3 ) talcing *t«ps to ""“^Sueatlon'funda P ro »°ta* 
STSSSS^t STftiu continuum of 

ii. t 
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F- TECHNICAL ASSISTANCE 



The Cordero court order also requires a technical 
assistance effort aimed at assisting school district* through the 
provision of information and training. Th* first stap in tnat 
effort is to inform school districts and others of the court 
order and the activities required by it. Thus, this memorandum 
is part of the technical assistanca effort. School entities are 
encouraged to obtain the full text of the court order via 
PENN*L3NK special education bulletin board. Readers who do not 
have access to PENN*LINK may obtain a copy of the court or^*sr by 
contacting the Division of Technical Assistance in the 
Department's Bureau of Special Education. 



The technical assistance effort will also include 
consultation and training on promising practices, information on 
interagency resources, and information on the progress of our 
needs assessment and capacity-building efforts, as well es a 
directory for programs and servicas. 



C. COMPENSATORY EDUCATION 

last and future members of the Cordero class are likely 
candidates for compensatory education. Responsibility for 
assessing the degree to which compensatory education is warranted 
lies initially with the school district, subject to due process 
proceedings. The Department will send all districts a follow-up 
memorandum concerning compensatory education in the near future. 
Ir* advance of that memorandum, all districts should immediately 
begin identifying all past and present C<?r fleEO class members for 
the purpose of initiating discussion with parent* regarding 
compensatory education. 



H. REPORTING 

The Commonwealth is responsible for reporting to the court 
(and the plaintiffs) on a monthly and quarterly basis. We will 
therefore be asking school districts and perhaps others for 
information regarding members of the Cqrderg class and the 
progress made toward implementing appropriate placements. 



CONCLUSION 

The recent court order in the Wdtfg case will require an 
unprecedented degree of cooperation and coordination t* il 

aaenries and between state and local governments. The mandate is 
to*assure*that no student with a disability is deprived of a 
nSnmSt education placement in the least restrictive environment 

of a gap in the continuum of alternative placements. The 
task is large? but it is both legally necessary and educationally 

correct. 
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follow-up coasmnieations to 
Th» Dapartaant anticipi mm • J rt J #Uy p al x of tho sutojart 

school district* and oth *f* J , ' w# ,*^p«ct that; each school 
aunaarirad ®*>ova. As wa P£ ^as will bacon* fomlliur with 
district and othar r *J* v lJ urf v 0 Jdar. Wa look forward to **ch 
tha ra^ijaaants of ^a tourt^ordar identifying and 

part of tna fiald making a «ontri»«JJ *naw*r your 

raaadying any iapadiaants. «• ara ivbwm*. 

quastions. 



araas 



Rafarancas: 

Code i 



fMrrieu lua Ragulationss 

p„. Code : 22 Pa. Coda Chaptars 14, 342, and 171 



pardon* a s 



p ther : ptvrdaro V 

Supp. 



Vt nnirvl vinlj P«S« M i!P * 7,5 

T 352 , 18 TnFTLR 1099 (M.D. Pft. 19 * 2 ) 



Contact: 

Pannsylvania Dapartaant of Education 
Buraau of Special Mutation 
Division of Technical Assistance 
333 Harfcet Street- 
Harrisburg, PA 17126-0333 
Phono: (717} 783 - 6$ 13 



Attaclancnts 
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BEC 9-93 
Data Issuad March 1993 
Replaces BEC HA 



AjMlpTIKHTrit- of Special Education 

raOTCT * JSdSS^to Instruction in tha Hca 

paimaylvani* School Administrators 



TOS 

FROM* 



0 



Sdon^or notary 

and Secondary Education 

. , . 4 ,*^ uq*b>* i* recognirad as a possible r plae**JJ 2 j- 

"Instruction in tha Hoaa i* r Department's standards 

for «p«ei»l m o (,,iU] . Hou.v.r, .ueh pLc.Mnt., 

»t 22 p«; «"»• |o*L^0MMujidin«tructyon," »r. »»d« 

often rafarxad to ms row* temporarily unatola to 

inproparly wh*« ■ be appropriate. It i» 

provide tha aary,*caa it . . instruction in th** hoste in 

inpropar * V^i^h^e^chLl district ia unable to implement 
situation a in tfhich •SJSi*ii f ,nd to b« appropriata or 
tha program or .F^* c f??2 whila tha Department will not generally 
necessary for tha chi * which tha district and tha parents 

interfere vith PS c ^2iiSwttatfcwcing instruction in the 
concur, tha Oaparlamt teal: Lava* that by 

o?«o“uty £.c«r. i. ineon.l-t.nt with th. duti.. 

of school diatricta. 

rulin^l^Sp^ciil^Educition- <s^±o”fii« ' inelud.d th. followings 

«W. b.w not both MM “ to^Lfby 

th. hoMbound p ** c *“*^' h ^v. r , tha? ho».bound ln.tnn.tion 

?*$££***« ItSEd "STSt. lor «di»l »scmr 

i* intended xor _ u «v cases, homebound 

reasons, remain at ^^awcational placement decision, but 
instruction is not an auwc p to th9 p x»ca where tha 

naraly * n ac J of 0 Sij 9 ijJ S onri, l>a. Hoaabound instruction ia 

£ft££i*Z S?SSSm. “ h “ • cho ° 1 

official, do not Know what .1.. to do. . 

Th. t-aporary Cbut gt n«.. ;f ll^brljf) of -P-« 

including th. Jun. 19S2 d.ci.ion in 
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Cordaro v. Cosmonvaalth. JF£? r JjJsari^da^^ ot JU 

-hosabound instruction, wh J^ h 4 iJJ® d-d fo £ children who*# wxJLica^l 
contact with thjir interact oufid. tbs 

or othar condition fact that homabotmd 

he.* Th. court w.. critiemx ^.^f.ct^tn pri(l ^ M 

S!JSrwro^ie^lte.Siv« *«ith« 40 not «ci.t or «r. not 

available." 

. . . -v .._ wor v oroductivaly with school district* 

The Dipirtwnt "t^ tovorkpm iMplmmLnt a naadsd program 
who ara struggling to ^fij^ y r t ramaina important to not*, 

Slivi? •SSTSSSJSS 1 ^ h£A» 

Seo“l.S^pl«—nt U d “ fl 2S«2^t W ' 

of naithar tha court* nor. tha Dapartmant. 



H*£aranc*s» 
fj^noT. coda: 



piirTlem! j y™ Batjulationil 

y n , giada s 22 Pa. Coda fiaction 342.42(c) ( 3 ) (viii) 
T>urdon l s: 




other : 



a s saffastf«tssrus^ sss. 

Opinion Mo. 414 (1990) • 

rnraoro V. ffnn.ylvnU D tsartMnt-fif-. MUBtt l e i i , 795 T. 
sSm.1352, .1 IP5LB 1099 (H.D. M 19»2). 



Contact: 

P.nn«ylvw>i« Mp.rtn.nt of Eduction 
Butmu of 5 p.cijl Muc.tlon 
Division of TachnicaUAbs Istanc* 

333 Harkst Strs*t 
Harriibur^, P* - 17126-0333 
Vaoaas (717) 783-6913 
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Statewide Support Initiative 



Instruct! ''nil Support Ssslem 
nf pcnnss lv»mu 

F'rnnsvUama Dtpurtmeixi oj f'.ducuiion 



po Box :n 

L*u. tsburg. PA 17KT7 

(71 7 1 5 1 A * l ! 55. Ext 2IT. or |7I7> 52T-7M4 
FAX '717) 524.7104 



At gust 25, 1994 



SUBJECT: The Cordero Court Order 



TO: 



Inteicsted Parties 



FROM: Tim Knoster. Director of the Statewide Support Initiative 

of Tlie Instructional Support System of Pennsylvania 



Attached you will find a brief resource that highlights the most salient effective 
practices in meeting the needs of children identified as members of the Coiuero class. 
Please be advised that this document is being provided as a resource as you may find it 
useful as a starting point in the planning and delivery of services to meet the needs of 
children covered under this court order. 

Tn aHHirinn rn the attached materials, the Commonwealth of Pennsylvania will be 



In dosing, it is hoped that you will find this material useful in your local endeavors. 
Please feel free to’contact my office as you may need access to additional resources along 

these lines. 

TK:ef 

cc: Systems Change (Cordero) Work Group 

SSI Directors 
Rhonda Tyree 




Cordero v. Commonwealth: 

September 29. 1994 - "Serving the Needs of All Children Through 



Dedicated Efforts of School Districts, Agencies, 
and Families'' 



and 



October 2 7 , 1994 - "Best Practices in Meeting die Needs of Cordero 



Class Members" 




SNAPSHOT 



Overview of Effective Practices Supporting Children 
Identified as Class Members under the Court Order Cordero v. Commonwealth 

prepared by 

Tim Knoster, Richard Barbour, Rick Boyle, Grace O'Alo, and Richard Hess 

Implementation of promising and best practices in the special education field has 
been a perplexing problem since the inception of Public Law 94-142, and its latest 
incarnation, the Individuals with Disabilities Education Act. Expectations for local 
consumer access to integrated services have been raised in view of recent legal decisions 
supporting inclusive practices (i.e.. Oberti v. Board of Education of Borough of 
Clementon School District). In light of this information and the continued evolution 
service delivery for ail children, it is necessary to specifically revisit the complex set of 
issues surrounding the implementation of state-of-the-art practices for children identified as 
class members under the court order known as Cordero v. Commonwealth. 

It is impossible within the context of this brief document to fully describe all the 
promising and best practices required to meet the needs of all Cordero class members 
within the least restrictive environment. It is possible, however, to highlight the most 
salient approaches to delineate portable services on Individualized Education Plans 
(EPs). This-does not suggest that all Cordero class members should have the same IEP. 
Rather, it features practices local teams have found most effective wren meeting the needs 

of a growing number of class members. 

Implementation Of Best Practices 
Although the individual needs of class members have been diverse based on life 
circumstances, a few basic tenets have been established to effectively solve service delivery 
issues. Therefore, the best practices outlined in this resource tend to be dynamic, process • 



\J : 



i 



oriented approaches as opposed to linear, quick-fix strategies (i.e., positive approaches to 
supporting children who demonstrate challenging behaviors v. traditional stimulus 
response approaches to control and reduce problem behaviors). 

Two primary themes describe sets of practices that, if used effectively, can afford 
children supoortive interventions within local community settings. The processes of 
person and familv centered planning, in tandem with collaborative problem-solving, serve 
as cornerstones for the Commonwealth's most successful outcomes to date. 

Person and Family Centered Planning 
Teams which invest their energies in person and family centered approaches tend to 
come away with less restrictive outcomes that more holistically address the children’s and 
families'' dreams than traditional categorical approaches. Person and family centered 
approaches can best ensure individualization of the service delivery plan. One of the 
greatest challenges when developing programs for children with multiple systems needs is 
maintaining the team's focus on the child, the family, and their community, rather than 
getting lest in the system’s jungle of bureaucratic forms and procedures (i.e., EEPs, IHPs, 
etc.). 

Person and fanny centered approaches move the paper process of documenting 
service delivery plans to i later stage in the teaming process. These approaches begin by 
identifying what the child's and family’s strengths are, as well as their desires for 
outcomes. This stimulates the local team to identify natural supports and resources within 
the community to bring into partnership with an array of more formal human services. In 
fact, often-times the best support systems for a given child and the family reside within 
naturally occurring opportunities w ithin the given community (church, YMCA, etc.). 

A number of specific person ane. family centered processes exist and have been 
validated through implementation m applied sellings (McGill Action Planning System 
[MAPS], Planning Alternative Tomorrow's with Hope [FATHS], Personal Futures 
Planning, Circle of Friends, etc.). Teams using these approaches (or other compatible 
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presses) find them helpful when designing ponable serv.ces <0 support children widen 
less restrictive settings. In essence, they forge community-building strategies; where their 

counterparts tend to more readily get lost in the paper jungle. 

Collaborative Problem-Solving 

Service delivery needs of children identified under the Cordero court order arguably 
present p jzzling issues to human service provident across the Commonwealth. In essence, 
the complexity of cases so far reinforces the need for a paradigm shift in how the 
professional community and ultimately the community at large, view the needs of children 



who are at risk or in crisis. 



Having noted this, there appear three primary themes across specific class 



members’ cases where successful outcomes have been achieved. First, the local team 
clearly focused its energies on chan -mg the system to accommodate child and family needs 
(i.e., as indicated through person and family centered approaches). Second, the team 
attended to service delivery gaps rather than affixing blame to the child, family, or any one 
provider. Lastly, the team clearly acknowledged that no one person within any given 
system, nor one system in isolation, holds the power or collective insight to unilaterally 



solve all service delivery issues for the particular class members. 

Simply recognizing the need for collaborative teams is insufficient to help others to 

fully understand what is required for teams to be able to work together in an effec live 
manner. It is essential that members of the interagency team have a basic understanding of 
how the othof-child serving systems participating on the team function. This degree of 
basic awareness most times serves as a prerequisite to developing a functional degree of 
trust that can enable the team to focus on the child and family's needs. 

Further complicating the collaborative process is the crisis nature that many of the 
class members' cases reflect. Often the immediate needs of class members result m the use 



of a triage mode of teaming that may result in meeting short term needs while having a 
dam^ j effect on the collaborative process over the long run. 
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Despite this reality, interagency teams are encouraged to problem solve difficult 
service delivery issues in a timely manner while being conscious of their need to maintain 
relationships between all team members in order to facilitate collaboration in the future. 
Teams that specifically attend to these three outlined themes position themselves to be 
successful and to best meet the needs of everyone involved in the process. 

While applying person and family centered approach through a collaborative 
problem solving process can result in a myriad of recommended interventions, a significant 
number of Cordero class members' teams have used the following best practices as an 
integral part of their service delivery plan. These include the following highlighted 
practices. 

• Community-based instruction 

It has been documented through team meetings that most Cordero class members 
need to learn and practice newly acquired skills within real life settings. This finding is 
consistent with the educational literature at large, and most specifically the field of special 
education related to effective instructicial practices. 

As a result, increasing numbers of teams acknowledge that planning for the next 
least restrictive environment must take center stage. Specifically, a growing number of 
EEPs for children identified as class members reflect increasing amounts of time in 
community-based settings. This is particularly the case for adolescents ages 14 and older, 
when teams begin to formally document transition-related issues. 

Additionally, use of community-based instruction is evolving in an encouraging 
direction. More children are gaining better access to instruction in functional life skills that 
cut across a variety of settings, such as shopping in the home community grocery store or 
riding public transportation to access the local YMCA. 

Similarly encouraging is the growing number of educators who acknowledge the 
need for these experiences to happen in a manner that reflects natural proportions of people 
with disabilities within given community settings. Today a growing number of teachers axe 



instructing more children with disabilities (inclusive of members of the Cordero class) in 
their local community alongside their typical peers, rather than working with an entire 
group of children with disabilities from the same special education class in the same 
community setting at the same time. 

Specifically, the Commonwealth cites examples of IEPs for class members that 
increase the degree of community-based instruction as class members’ ages increase. For 
example, adolescents at age 16 generally demonstrate a greater need, and their subsequent 
program should reflect greater amounts of time in community-based instruction, than their 
10-year-old counterparts. In one particular young man’s case, the primary recommended 
setting (most of his typical day as indicated on the IEP) was within community-based 
activities. Here is a thumbnail sketch of his daily routine. 

TYPICAL SCHOOL DAY 

7:45 - 8:30 a.m. homeroom and activity period 

8:30 -11:30 a.m. job training with a job coach 

11:30 a.m. -12:15 p.m. lunch within the community 
12: 15 - 2 p.m. other forms of community-based experiences 

(grocery shopping at local stores, recreation 
at local YMCA, etc.) 

2 - 2:30 p.m. travel back to local school for events 

2:30 - 3:15 p.m. classroom-based activities 

_3:15 p.m. dismissal 

• Positive approaches to challenging behaviors 

Another similar characteristic found across many Cordero class members’ cases is 
extensive documentation of challenging behaviors. Concomitantly, it is not unusual to find, 
documented the local team’s frustration and exhaustion of traditional approaches to control 
these problem behaviors. 
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Today, a different model of viewing behavior and designing interventions is 
emerging. Specifically, the use of "positive approaches" is becoming more prevalent and 
has been used to facilitate integrated placements for a growing number of class members. 

Positive approaches are compatible with person and family centered approaches. 
Positive approaches view challenging behavior as communicative of unmet needs and look 
to understand the child’s life circumstances when designing interventions. 

In example, educators and other human service providers when faced with a child 
who demonstrates challenging behavior traditionally ask such questions as, “How can I 
control this behavior?” Frequently, this approach does not uncover habilitative strategies 
that can lead to greater improvements in the child’s life circumstances. Proponents of 
positive approaches advocate the use of different questions that have a more direct 
relationship to the ii dividual child s quality of life. Some examples include. 

• How can we help the child achieve wellness?; 

• How can we help the child expand and deepen his or her friendships?, 

• How can we increase the child’s presence in the local community?; 

• How can we enhance the child’s reputation and increase the number of ways he or 
she can contribute at school and in the local community?; 

• How can we help the child be successful?; and 

• How can we support members of the child’s support system (family, friends and 
service providers)? 

Teamawhich shift their site along these lines appear better equipped to develop and 
implement portable services to Cordero class members. The key appears to be in asking 
the right questions. 

• Adaptive approaches to traditional classroom settings 

While an increasing number of planning meetings for children identified as class 
members acknowledge the next least restrictive environment as “to live, work and play” 
within the local community, there are class members whose needs also require adaptations 
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to typical classroom settings within their local schools. These types of adaptations range 
from simple modifications to instructional practices (requiring fewer tasks within a given 
time frame, use of taped texts, etc.) to more dramatic departures from traditional instruction 
(use of cooperative learning structures, independent projects within the regular classroom, 
etc.). 

Regardless of the degree of community-based instruction a given child requires, 
there appears to be a correlation between effective integration and flexible approaches to 
instruction. The responsibility for making such adaptations for any child, and most 
specifically a member of the Cordero class cannot fall upon the shoulders of one teacher (or 
any other person) in isolation. Staff need support (i.e., time to collaboratively design 
adaptations) and encouragement (i.e., guided practice resulting in positive outcomes) to 
adequately address the need for integrated supportive services within the context of typical 
classroom settings. 

The Commonwealth has documented examples of cases under the court order 
where the local team’s recommendation for service delivery has been within the context of 
regular education with adaptations and modifications for varying amounts of time (partial 
integration through full time integration). While a number of class members in these 
examples are under age 14 , there have been examples with class members who are older. 
In these cases, the local t eam has projected the next least restrictive environment as further 
formal education, such as college or trade school. In either instance, adaptations are 
necessary foLflll to experience success through inclusion within the local school. 

Flexibility is the Key 

While the list of best practices required for any particular child to benefit from 
integrated placements is unique to the child and setting, the previously noted approaches 
have been valuable in resolving a number of Cordero class members’ service delivery 
issues. This has specifically been the case for an increasing number of children where 
resultant team placements have been within integrated settings across the Commonwealth. 



Though it may appear overly simplistic on the surface, the phrase ‘whatever it 
takes’ nicely sums up the flexible, collaborative approach necessary for designing and 
providing services to children identified as members of the Cordero class. As local teams 
across the Commonwealth build upon their successful experiences, an increasing number 
of children and their families gain expanded access to less restrictive placements. In 
essence, every time another child with a disability (inclusive of Cordero class members) 
accesses services in a portable manner the expectations bar for all systems across 
Pennsylvania is adjusted upward. This is the original intent behind the Individuals with 
Disabilities Education Act (IDEA) and, most specifically, the Cordero court order, but more 
importantly it must be our collective goal as human service providers. Use of these 
highlighted approaches to service delivery can greatly enhance our collective ability to bring 
more readily accessible, inclusive and well-integrated services to children and their 
families. Our shared challenge is to ensure that use of these highlighted practices moves 
from the exception to the rule to becoming the standard. 

Special note: The following resources are suggested for anyone interested in reviewing 
additional materials concerning the implementation of these, and other, best practices. 

These resources are particularly recommended for people interested in operational details on 
how to implement meaningful services. Additional information can be obtained by 
contacting Dr. Tim Knoster at 7 17-523-1 155, ext. 213. 
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Informational Handout 

Conflict Resolution of Parents of Special 
Education Students: 

Complaints - Mediation - Due Process 



If you have any questions or concerns about your child’s educational 
program, we believe it is best to talk with school district staff first. If informal 
talks with the school district do not resolve the problem and you are 
convinced that some type of formal action or procedure is necessary, the 
following options are available. 

1. You may file a complaint with the Pennsylvania Department of 
Education, Bureau of Special Education. This option is used when 
parents or others contend that a school district, intermediate unit 
or approved private school is actually out of compliance with the 
law. 

2. You and the school district may request mediation. The Pennsylvania 
Department of Education Mediation Service is a means of resolving 
disputes regardingthe appropriateness of special education and 
related services. This service is administered and supervised by the 
Special Education Mediation Services Project and is provided upon 
request at no cost to either party. 

3. If you disagree with the district’s proposal to initiate or change the 
identification, evaluation, or educational placement of your child or 
the provision of a free, appropriate, public education or you disagree 
with the district’s refusal to initiate or change the identification, 
evaluation, or educational placement of your child, you may request 
an impartial due process hearing. 

Should you choose to exercise your right to lodge a complaint or to request 
mediation or a due process hearing, there will be no reprisals against you. 



The Handicapped Protection Act of 1986, P.L. 99-372, has a provision 
protecting oersons who may initiate a complaint or due process hearing or 
provide information or testimony at such hearings. The following quote is 
from this Act: 

“No person may discharge, intimidate, retaliate, threaten, coerce, 
or otherwise take an adverse action against any person because such 
person has filed a complaint, testified, furnished information, assisted 
or participated in any manner in a meeting, hearing, review, investiga- 
tion, or other activity related to the administration of exercise of 
authority under, or right secured by Part B of EHA...” 



Complaints 

If you believe that the educational rights of you or your child are being 
violated, you may file a complaint with the Bureau of Special Education 
requesting that they investigate the alleged violation. You may submit your 
request for a complaint investigation in writing to: 

Chief, Division of Compliance 
Bureau of Special Education 
Pennsylvania Department of Education 
333 Market Street 
Harrisburg, PA 17126-0333 

You may use the enclosed Consumer Complaint Form or any other format 
you choose. The Division will be assisted if you provide, at a minimum: 

1. child’s name. 

2. parent/guardian name. 

3. mailing address. 

4. daytime phone number. 

5. name and address of child’s resident school district. 

6. the signature of the complainant. 

7. a statement which describes the allegation of the violation, 
and 
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a description of the facts upon which the allegation is based. 



The Bureau of Special Education will investigate the complaint in a timely 
manner to determine whether there has been a failure to comply with state 
and/or federal laws and regulations. This investigation may include obtain- 
ing additional written or oral information and an on-site visit. Except in 
extenuating circumstances, the Bureau of Special Education will complete 
the complaint within sixty (60) calendar days. 

Following this investigation, the Bureau of Special Education will provide 
written notification to all parties regarding - the findings, the specific action 
to be taken to reach compliance (if necessary), and the time by which the 
action must be taken (if necessary). 

Should you disagree with the conclusion, you may request that the final 
decision of the State be reviewed by the U.S. Department of Education, 
Washington, D.C. 

Mediation 

Mediation is designed as a voluntary alternative to the due process hearing, 
and is a means of resolving disagreements regarding the appropriateness of 
special education and related services. This service is administered and 
super/ised by the Pennsylvania Special Education Mediation Services (Pa 
SEMS), and is provided upon request and agreement of both parties. 
Mediation cannot be used to delay a hearing process. You may request 
mediation by calling 800-992-4334 or 717-544-2657. 

In mediation, neither party is asked to abandon basic beliefs about the 
student's ability. The parties are asked to consider alternatives which could 
be incorporated into the student's program, to be aware of the concerns and 
problems expressed by the other party, and to be realistic about the student's 
capabilities and the local district's obligation and resources. 

Impartial Due Process Hearings 

If you disagree with the district's proposal to initiate or change the identifi- 
cation, evaluation, or educational placement of your child or the provision 
of a free, appropriate public education, or you disagree with the district's 
refusal to initiate or change the identification, evaluation, or educational 
placement of your child, you may request an impartial due process hearing. 
If you disagree with the hearing decision, you may request a review. 
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An Impartial Due Process Hearing is a special hearing convened at the 
request of parents or the local school district. An impartial hearing officer 
hears both sides and renders a decision binding on the Local Education 
Agency (LEA) and the parent. For more information about the due process 
hp”’ rings, refer to the enclosed Pennsylvania Special Education Regulations 
(Lnapter 14) and Pennsylvania Special Education Standards (Chapter 342). 




Commonwealth of Pennsylvania 
STATE BOARD OF EDUCATION 

REGULATIONS 
OF THE 

STATE BOARD OF EDUCATION OF PENNSYLVANIA 
CHAPTER 15 

Protected Handicapped Students 

(Chapter effective February 23, 1991) 



Sec. 

15.1. Purpose. 

15.2. Definitions. 

15.3. General. 

15.4. Annual notice. . . . 

15.5. School district initiated evaluation and provision of 

services. 

15.5. Parent initiated evaluation and provision of services. 

15.7. Service agreement. 

15.8. Procedural safeguards. 

15.9. Confidentiality. 

15.10. Discrimination claims. 

15.11. Rules of construction. 



S 15.1. Purpose. 

(a) This chapter addresses a school district's responsibility 
to comply with the requirements of Section 504 and its 
implementing regulations at 34 CFR Part 104 (relating to 
nondiscrimination on the basis of handicap in programs 
and activities receiving or benefitting from federal 
financial assistance) and implements the statutory and 
regulatory requirements of Section 504. 



(b) Section 504 and its accompanying regulations protect 
otherwise qualified handicapped students who have 
physical, mental or health impairments from discrimina- 
tion because of those impairments. The law and its 
regulations require public educational agencies to ensure 
that these students have equal opportunity to participate 
in the school program and extracurricular activities to 
the maximum extent appropriate to the ability or the 



10 



CA 



Chapter 15 



Page 1 



protected handicapped student in question. School 
districts are required to provide these students with the 
aids, services and accommodations that are designed to 
meet the educational needs of protected handicapped 
students as adequately as the needs of nonhandicapped 
students are met. These aids, services and accommoda- 
tions may include, but are not limited to, special 
transportation, modified equipment, adjustments in the 
student's roster or the administration of needed medica- 
tion. For purposes of the chapter, students protected by 
Section 504 are defined and identified as protected 
handicapped students. 



S 15.2. Definitions. 

The following words and terms, when used in this chapter, have the 
following meanings, unless the context clearly indicates otherwise: 

Parents - A birth or adoptive parent or parents, a guardian or 
guardians or a person acting as a parent of the student. 

Protected handicapped student - A student who meets the following 
conditions: 

(i) Is of an age at which public education is offered 

in that school district. 

(ii) Has a physical or mental disability which substan- 

tially limits or prohibits participation in or 
access to an aspect of the student's school pro- 
gram. 

(iii) Is not eligible as defined by Chapter 14 (relating 

to special education services and programs) or who 
is eligible but is raising a claim of discrimina- 
tion under § 15.10 (relating to discrimination 

claims) . 

school days - The days of the school district's academic year plus 
the 14 calendar days before the beginning of the academic year and 
the 14 calendar days following the completion of the academic year. 

Section 504 — Section 504 of the Rehabilitation Act of 1973 ( 29 
U.S.C.A. § 794) . 

Service agreement - A written agreement executed by a student's 
parents and a school official setting forth the specific related 
aids, services or accommodations to be provided to a protected 
handicapped student. 
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S 15.3. General. 

A school district shall provide each protected handicapped student 
enrolled in the district, without cost to the student or family, 
those related aids, services or accommodations which are needed to 
afford the student equal opportunity to participate in and obtain 
the benefits of the school program and extracurricular activities 
without discrimination and to the maximum extent appropriate to the 
student's abilities. 



S 15.4. Annual notice. 

On or before the first day of a school year, a school district 
shall inform parents of enrolled students that the district does 
not discriminate against protected handicapped students and the 
district's responsibilities under this chapter. The notice may be 
included in a document reasonably expected to reach the parents of 
students enrolled in the school district, such as school calendars 
or brochures. 



S 15.5. School district initiated evaluation and provision of 



(a) A school district shall send a written notice to the student's 
parents if a school district believes that a student meets one 
or more of the following conditions: 

(1) Should be identified as a protected handicapped student. 

( 2) Should no longer be identified as a protected handicapped 
student. 

(3) Requires a change in or modification of the student's 
current service agreement. 

(b) The school district's notice to the parents shall be in the 
parents' native language or mode of communication and shall 
state the following: 

(1) The school district believes the student is a protected 
handicapped student or is no longer a protected handi- 
capped student. 

(2) The basis for the school district's belief. 
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(3) The proposed change or modification in 
agreement. 

(4) The parents’ right to inspect and review all relevant 
school records. 

(5) The parents' right to meet with appropriate school 
officials to discuss the issues associated with evaluat- 
ing or accommodating the student. 

(6) The specific related aids, services or accommodations the 
school district is proposing. 

(7) The requirement that the parents agree to the student's 
identification as a protected handicapped student and 
execute a service agreement before the school district 
will provide the proposed related aids, services or 
accommodations . 

(8) The school district will not modify or terminate the 
student's current service agreement without the parents' 
written consent, pending completion of the procedures in 
§ 15.8 (relating to procedural safeguards). 

(9) The procedural safeguards available to students and their 
parents. 

(c) If the school district needs additional information before it 
can make a specific recommendation concerning the related 
aids, services or accommodations needed by the student, the 
district may ask the parents to provide additional medical 
records which the parents may have and to grant the district 
permission to evaluate the student. 

(d) The school district initiated request to evaluate a student 
shall specifically identify the procedures and types of tests 
which it proposes to use to evaluate the student and inform 
the parents that they have the right to give or withhold their 
written consent to these evaluations. 



§ 15.6. Parent initiated evaluation and provision of services, 

(a) Parents shall request in writing that their child be evaluated 
and provided services if they believe their child meets one or 
more of the following conditions: 

(1) Should be identified as a protected handicapped student. 
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(2) Should no longer be identified as a protected handicapped 
student . 

(3) Requires a change in or modification of the child's 
current service agreement. 

(b) The parents should include available relevant medical records 
along with their written request for the provision of servic- 



(c) Whenever possible the parents’ request for the provision of 
services shall state the following: 

(1) The specific reasons the parents . believe the student is 
or is no longer a protected handicapped student. 

(2) The specific related aids, services or accommodations the 
parents believe the student needs. 

(3) The specific modifications the parents would like the 
school district to make in the student's current service 
agreement, if the parents are requesting modification of 
the student's current service agreement. 

(d) Within 25 school days of receipt of the parents' written 
request for the provision of services the school district 
shall evaluate the information submitted by the parents and 
send a written response to the parents' request. 

(e) The school district's response to the parents shall be in the 
parents' native language or mode of communication and shall 
state the following: 

(1) Whether the parents' request or a portion of the parents' 
request is being granted or denied. 

(2) The parents' right to meet with the appropriate school 
officials to discuss the issues associated with accommo- 
dating the student. 

(3) The procedural safeguards available to students and their 
parents under § 15.8 (relating to procedural safeguards). 

(4) Parents using the procedural safeguards in this chapter 
may also file suit in Federal court under Section 504. 



es . 




evaluation of the information submitted by the 
the school district determines that it needs addi- 
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the parents to provide additional medical records and grant 
the district permission to evaluate the student. 

(g) The school district initiated request to evaluate a student 
under subsection (f) shall be in writing and specifically 
identify the procedures and types of tests which it proposes 
to use to evaluate the student and inform the parents that 
they have the right to give or withhold their written consent 
to these evaluations. 



S 15.7. Service agreement. 

(a) If the parents and the school district agree as to what 
related aids, services or accommodations should or should no 
longer be provided to the protected handicapped student, the 
district and parents shall enter into or modify a service 
agreement. The service '■•.greement shall be written and 
executed by a representative uf the school district and one or 
both parents. Oral agreements may not be relied upon. The 
agreement shall set forth the specific related aids, services 
or accommodations the student shall receive, or if an agree- 
ment is being* modified, the modified services the student 
shall receive. The agreement shall also specify the date the 
services shall begin, the date the services shall be discon- 
tinued, and, when appropriate, the procedures to be followed 
in the event of a medical emergency. 

(b) If the parents and the school district cannot agree as to the 
related aids, services and accommodations that should or 
should no longer be provided to the protected handicapped 
student, either party may use the procedural safeguard system 
under § 15.8 (relating to procedural safeguards) to resolve 
the dispute, and the school district shall notify parents in 
writing of their rights in this regard. 

(c) In implementing the service agreement, school entities shall 
address relevant factors, such as educational resources, 
physical plant and personnel capabilities. 
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S 15.8. Procedural safeguards. 



(a) Parental request for ass istance. Parents may file a written 
request for assistance with the Department if one or both of 
the following apply: 

(1) The school district is not providing the related aids, 
services and accommodations specified in the student's 
service agreement. 

(2) The school district has failed to comply with the 
procedures in this chapter . 

(b) Request reso lution. The Department will investigate and 
respond to requests for assistance and, unless exceptional 
circumstances exist, will, within 60 calendar days of receipt 
of the request, send to the parents and school district a 
written response to the request. The response to the parents 
request shall be in the parents' native language or mode of 
communication . 

(c) Informal conference . At any time parents may file a written 
request with the school district for an informal conference 
with respect to the identification or evaluation of a student, 
or the student's need for a related aid, service or accommoda- 
tion. Within 10 school days of receipt of the request, the 
school district shall convene an informal conference. At the 
conference, every effort shall be made to reach an amicable 
agreement. 

(d) Formal due process hearing. If the matters raised by the 
school district or parents are not resolved at the informal 
conference, the district or parents may submit a request for 
a hearing. The hearing shall be held before an impartial 
hearing officer and shall be governed by § 14 . 64 ( a) - ( 1) , (n) 
and (o) (relating to impartial due process hearings) if no 
issues under Chapter 14 (relating to special education 
services and programs) are raised for decision in the hearing 
by the parents, school district or hearing officer. If issues 
under Chapter 14 are raised for decision in the hearing by the 
parents, school district or hearing officer, an appeal from 
the hearing officer's decision shall be governed also by 

§ 14 . 64 (m) . 

(e) stay pending judicial appeals. If, within 60 calendar days 
of the completion of the administrative due process proceed- 
ings under this chapter, an appeal or original jurisdiction 
action is filed in State or Federal Court, the administrative 
order shall be stayed pending the completion of the judicial 
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proceedings, unless the parents and school district agree 
otherwise. 



S 15.9. Confidentiality. 

A school district shall do all of the following: 



(1) Protect the confidentiality of personally identifiable 
information regarding a protected handicap ed student. 

(2) Require parental consent before releasing personally 
identifiable information to unauthorized persons. 

( 3 ) Provide access to educational records of the student to 
the parents or a representative of the parents. 

(4) Comply with section 513(a) of the Family Educational 
Rights and Privacy Act of 1974 (20 U.S.C.A. § 1232g) and 
34 CFR Part 99 (relating to family education rights and 
privacy) . 



S 15.10. Discrimination claims. 



Notwithstanding other provisions of this chapter, an eligible or 
noneligible student under Chapter 14 (relating to special education 
services and programs) may use the procedures for requesting assis- 
tance under §15. 8 (a) (relating to procedural safeguards) to raise 
claims regarding denial of access, equal treatment or discrimina- 
tion based on handicap. A student filing a claim of discrimination 
need not exhaust the procedures in this chapter prior to initiating 
a court action under Section 504. 



S 15.11. Rules of construction. 

(a) The full description of substantive responsibilities of school 
entities is set forth in Section 504 and the Section 504 
regulations at 34 CFR Part 104 (relating to nondiscrimination 
on the basis of handicap in programs and activities receiving 
or benefitting from federal financial assistance) and not in 
this chapter. 

(b) Eligible and thought to be eligible students continue to be 
governed by Chapter 14 (relating to special education services 
and programs), except for the provisions of § 15.10 (relating 
to discrimination claims) . 
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(c) It is not the purpose of this chapter to preempt, create, 
supplant, expand or restrict the rights or liabilities of 
protected handicapped students or school entities beyond what 
is contemplated by Section 504, the Section 504 regulations at 
34 CFR Part 104 or another law. This chapter does not 
restrict or limit a parent, protected handicapped student, 
school entity or the Commonwealth from pursuing claims or 
defenses available, whether constitutional, statutory, 
regulatory or common law. This chapter does not restrict or 
limit a protected handicapped student or school entity from 
filing a cognizable action, appellate or original in nature, 
to resolve a dispute under Section 504 or the Federal Section 
504 regulations. This chapter does not increase or diminish 
the jurisdiction of any court. 

(d) It is not the intent of the Board that this chapter be 
interpreted as influencing, in either the plaintiff’s or 
defendant's favor, the disposition of a particular civil 
action. However, this chapter is intended to have the force 
of law and to be so interpreted by the courts. 
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PERMISSIBLE CLASS SIZES 



The following chart is from the state special education standards at 22 PA 
Code Section 342.42(j). 



Caseload and Class Size for Special Education 

This chan presents the caseload allowed on a single teacher's rolls; the number in parenthesis is the 
maximum number of exceptional students in the room with the teacher at any one time. 

Type of Service 



Academic Support Class 
Gifted Support 
Learning Support 

Life Skills Support 

Emodonal Support 

x 

Sensory and Communicadon Support 
Deaf or Hearing Impaired Support 
Blind or Visually Impaired Support 
Speech and Language Support 
Physical Support 
Autistic Support 
Multihandicapped Support 

•Paraprofessional assistance available. 
**With no more than 90 sessions per week 



O 

ERIC 



Itinerant 


Resource 


Part-time 


Full-time 


15-75(15) 


12-50(15) 


10-30(15) 


10-15(15) 


15-50(6) 


15-20(8)* 


10-15(8)*E 

15-18(9)*S 


6-l2(12)*^fc 

8-15(15)*" 


10-20(4)* 


10-20(6)* 


10-15(8)*E 

15-18(9)*S 


8-12(12)*E 

8-15(15)*S 


15-50(4) 


15-20(6)* 


10-15(10)* 


6-12(12)* 


15-50(4) 


6-15(6)* 


6-10(6)* 


5-8(8)* 


15-50(4) 


6-15(6)* 


8-15(8)* 


5-12(12)* 


20-90(4)** 






5-8(8)* 


15-50(4)* 


6-15(6)* 


6-12(6)* 


6-12(12)* 


8-12(4)* 


6-8(6)* 


4-8(6)* 


4-8(8)* 


8-12(4)* 


6-8(6)* 


4-8(6)* 


4-8(8)* 








• 


1 
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TIMELINES UNDER THE 1SS0 
STATE SPECIAL EDUCATION REGULATIONS 
(22 PA CODE CHAPTER 14) 



INSTRUCTIONAL SUPPORT TEAM (1ST) [14.24(a)] 

10 SCHOOL DAYS TO REVIEW YOUNGSTER FROM REFERRAL 
10 SCHOOL DAYS TO IMPLEMENT CHANGE IN PROGRAM 
30 SCHOOL DAYS TO MONITOR 1ST PROGRAM CHANGE 
NO MORE THAN 60 SCHOOL DAYS TO TRY 2 OR MORE CHANGES 



MULTI-DISCIPLINARY TEAM (MDT) [14.25(m)] 



45 SCHOOL DAYS TO COMPLETE INITIAL EVAL FROM PARENTAL 
PERMISSION TO EVALUATE / 45 SCHOOL DAYS TO COMPLETE AFTER 
NOTICE TO PARENT THAT RE-EVALUATION WILL EE DONE 



10 SCHOOL DAYS TO COMPLETE REPORT 
5 SCHOOL DAYS TO D0JVER REPORT TO PARENT 



INDIVIDUALIZED EDUCATION PROGRAM (IEP) [14.320)1 ; 

30 CALENDAR DAYS TO DEVELOP AFTER ISSUANCE OF MDT REPORT 
10 SCHOOL DAYS THEREAFTER TO IMPLEMENT IEP 



PROCEDURAL SAFEGUARDS 

10 DAYS TO COMPLY WITH PRE-HEARING CONFERENCE REQUEST 
[14.53(c)] 

20 CALENDAR DAYS TO HOLD SPECIAL EDUCATION HEARING AFTER 
REQUEST FOR HEARING RECEIVED [14.54(o)] 

45 CALENDAR DAYS FOR HEARING OFF1CERTO ISSUE DECISION 
AFTER REQUEST FOR HEARING MADE [14.64(o)J 




SECTION 504 / CHAPTER 15 
FLOWCHART 



* I 



£ 



PARENTS BELIEVE STUDENT 
KAS A DISABILITY AND 

1 



BECAUSE OF DISABILITY 
REQUtRES SPECIALIZED 
INSTRUCTION. 



I 



BECAUSE OF DISABILITY 
REQUIRES ACCOMMODATIONS 
TO PARTICIPATE IN 
REGULAR EDUCATION. 



i 



FOLLOW IDEA/CHAPTERS 14 & 342. 



FOLLOW SECTION 504/CHAPTER 15. 



1 



PARENTS REQUEST ACCOMMODATIONS 
FROM SCHOOL OISTRICT AND SUBMIT 
AVAILABLE RECORDS. REPORTS 
PRESCRIPTIONS. ETC. REQUEST 
MUST BE IN WRITING. 

i 

WTTWN 25 SCHOOL DAYS, OISTRICT SENDS 
WRITTEN RESPONSE INDICATING IT 



REJECTS PARENTS’ REQUEST. 
INFORMS PARENTS OF 
PROCEDURAL SAFEGUARDS. 



I 



ACCEPTS REQUEST. 
ARRANGES MEETING 
TO DEVELOP 
SERVICE AGREEMENT. 



PARENT MAY REQUEST HEARING. 
CONFERENCE OR MAY FILE COMPLAINT 
WITH OCR OR GO DIRECTLY 
TO FEDERAL COURT. 



BEUEVES MORE INFORMATION REQUIRED. 
REQUESTS PERMISSION TO EVALUATE. 



V 

CONSENT GRANTED; EVALUATIONS 
COMPLETED. MUST BE AT NO COST 
TO FAMILY. 



I 



DISTRICT SENDS WRITTEN RESPONSE INDICATING IT 

1 



* 



ACCEPTS PARENTS’ 
REQUEST. ARRANGES 
MEETING TO DEVELOP 
SERVICE AGREEMENT. 

I 



REJECTS PARENTS’ REQUEST. 
INFORMS PARENT OF 
PROCEDURAL SAFEGUARDS. 



I 



PARENTS MAY REQUEST 
HEARING, CONFERENCE 
OR MAY RLE COMPLAINT 
WITH OCR OR GO DIRECTLY 
TO FEDERAL COURT. 



MEETING HELD AND SERVICE AGREEMENT DEVELOPED 
WHICH MUST CONTAIN: 



1. SPECIFIC RELATED SERVICES, AND/OR AIDS TO BE PROVIDED; 

2. 3PEOFIC ACCOMMODATIONS TO BE PROVIDED; 

& DATE SERVICES BEGIN/END; 

4. EMER. MEDICAL PROCEDURES (IP NECESSARY); 

5. SIGNATURES OF PARTIES OF AGREEMENT REACHED ON ALL OR SOME OF SERVICES). 




PARENTS AGREE WITH 
SERVICE AGREEhBfT. 
SERVICES BEGIN. 
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PARENTS DISAGREE WITH 
8ERVJCE AGREEMENT. MAY 
REQUEST HEARING, CONFERENCE. 
OR MAY FILE COMPLAINT WITH 
OCA OR GO DIRECTLY TO 



FEDERAL CQ^RL. 




SPECIAL EDUCATION FLOW CHART 

(under 22 PA Code Chapter 14) 



O 

ERLC 




(ELC 5/92) 



NAME. 



504 ACCOMMODATION PLAN 

i 

DATE 



^STUDENT ED# (HD: , 
SCHOOL' 



DATE cf BERTH:, 



„CA; 



TEACHER. 



GRADE:. 



1. Describe the nature ofthe concern:. 



2. Describe the bas is for the determinadcn of handicap (if any); . 



3. D esc ribe how the handicap affects a major life activity: . 



4. 



The Child Study Team/Intervention Assistance Team has reviewed the files of the above named 
•fcudent and concludes that he/she meets the classification as a qualified handicapped individual 

££ fcS2.‘ UuMMfai Act of 1973. In Mta* th e Serf*. 

the d school has agreed to make reasonable accommodations and address the students individual 
needs by: 

PHYSICAL ARRANGEMENT OF ROO" fc 
seating student near the teacher 

seating student near a positive role model 

standing near the student when giving directions or presenting lesson* 
avoiding distracting stimuli (air conditioner, high traffic area, etc.) 

increasing the distance between the desks 

Addjtjq ialaaxiiwrjcdaBCte 




LESSON PRESENTATION: . 

pairing students to check work 

writing key points on the board — 

providing peer tutoring — 

_____ providing visual aides — 

providing peer notetaker — 

• making sure directions are understood 

including a variety of activities during each lesson 

breaking longer presentations into shorter segments 

A ddfckn cl n^riruT[rtir£cf^ 



providing* written outline 
allowing student to tape record lessons 
having child review key points orally 
teaching through multi-sensory modes 
using computer-assisted instruction 



ASSIGNMENTS /WOR^HEKSt _ ujinJ self-menitering device. 

pveng ext. a time ? . reducing homework assignments 

handing worksheets out one at a time not grading handwriting 

reducing the reading level of the assignments 

requiring fewer correct responses to achieve grade 
allowing student to tape record assignments/homework 
providing a structured routine in written form 

providing study skills training/learning » trat «P es BEST COPY AVAILABLE 

giving frequent short quixres and avoiding long tests 
shortening assignments; breaking work into smaller segments 
allowing typewritten or computer printed assignments 
^rtit invd GarmmQdcaOrig 
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(Over) 



<*. 



TEST TAKING: 

allowing open book exams 
____ giving exan orally 

giving taka homa tests 

usinp ra ora objective items (fewer essay responses) 

~ allowing student to give test answers on tape recorder 

giving frequent short quizzes, not long exams 

- ^r!frirrifil nLl±JTlf7VOdij£CD£ , 



allowing extra time for exam 

reading test item to student 



ORGANIZATION: . 

providing peer assistance with organizational skills 

assigning volunteer homework buddy 

_____ allowing student to have an extra set of books at home 
sending daily/weekly progress reports home 

developing a reward system for in-schoolwork and homework completion 
providing student with a homework assignment notebook 

" (LrtJrftm nl ntTITTUTiCdodcflS — ' ' 



allowing legitimate movement 
contracting with the student 
increasing the immediacy of rewards 
implementing time-out procedure* 



BEHAVIORS: 

praising specific behaviors —— 

using self-monitoring strategies — - 

giving extra privileges and rewards 

keeping classroom rules simple and clear — 

making ’prudent use’ of negative consequences 
allowing for short breaks between assignments^ 
cueing student to stay on task (nonverbal signal) 
marking student’s correct answers, not hit mistake* 

implementing a classroom behavior management system 

allowing student time out of seat to run errands, etc. 

ignoring inappropriate behaviors not drastically outside classroom limit* 

fafafitian idoaxnwiGdaQcnx ' 



MEDICATION: 

name cf physican: . 
medxa&nCsk 



phooK. 



achetiik. 



scheiik 



monitoring of medication(s):_ 
administered by: - , 



_daily_ 



.weeklyl. 



as needed basis 



SPECIAL CONSIDERATIONS: 

= SSSu. E jsswasrz- . 

providing social skills group experiences . , . 

developing intervention strategies for transitional periods (e.g., cafeteria, 

physical education, etc.) 

Comments:. 




Participants: (name and title) 



Case manager's signature:. 



44 - 
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COMMONWEALTH OF PENNSYLVANIA OEPAh. 



Date issued October 1991 



Replaces BEC »37-87 



SUBJECT: 



Change in Educational Placement 
Suspension or Expulsion/Exceptionai Student 



TO: 



Pennsylvania 5 Administrators 




FROM: Joseph F. Bar 



Commissioner foe efementary 
and Secondary/Ebccation 



The purpose of this correspondence is to clarify the policy and procedures 
regarding a change in educational placement when that change is in the 
nature of a suspension or expulsion of an exceptional student. 

Change in Educational Placement 

A change in educational placement of an exceptional student as defined 
in 22 Pa. Code §14.1 (vi) and §14.35 (c)(1) as an exclusion of an exceptional 
student from the educational environment for more than 10 consecutive days 
or more than 15 cumulative days in a school year, or an exclusion of. a 
student with mental retardation. If the school district proposed suspension 
is: longer than 10 days, or longer than 15 days when added to prior suspension 
in the school year, or an exclusion of a student with mental retardation, it 
is .considered a change of placement requiring a multidisciplinary team 
evaluation to consider whether the suspension may take place. 

Any recurring, part-day removals may constitute a change of placement 
just as recurring full day removals of the student from the class constitutes 
a change in placement. For example, if a student is excluded frem math 
class for 10 consecutive days and the removal was not part of the behavior 
management plan, the 11th day of exclusion is considered a change in educational 
placement requiring multidisciplinary evaluation, written notice to the 
parent and the right to a due process hearing. 

Multidisciplinary Team Consideration 



Prior to a change in educational placement related to suspension or 
expulsion, the multidisciplinary evaluation team (MDT) shall be convened. 
Parents ace members of the MDT and must be invited to participate on the MDT 
considering a change in educational placement. The MDT provides a recommen- 
dation to the IEP team. In many cases, the MDT and IEP team may consist of 
the same persons. The IEP team must consider whether an eligible student 
might need the application of school discipline procedures and determine 
whether the actual or anticipated behavior is attributable to the student's 
disability. In making this determination, the IEP team must review the 
previous behavior and the likelihood of the occurence or recurrence of 
behaviors requiring disciplinary action and whether the behavior exhibited by 
the studeci that led to the proposed suspension is related to the student's 
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disability. If so, the student may not be suspended and a behavior management 
program must be developed to address the student's needs. According to 
§14. 36(b), for each eligible student or young child who exhibits behavior 
problems which interfere with the student's ability to learn, including 
students identified as seriously emotionally disturbed, the IEP shall 
include provisions for a program of behavior management in accordance with 
Chapter 342. 

As part of the behavior management planning, parents and school officials 
should review the school districts policies related to 22 Pa. Code Chapter 12, 
Student Rights and Responsibilities. The IEP team members can then agree to 
adopt relevant portions of these general district policies as components of 
the behavior management plan in the IEP. The behavior management plan will 
provide the vehicle in the determination of what constitutes a change in 
educational placement for each student’s program. If the IEP team has 
included certain school responses to student behavior in the behavior 
management plan, the application of the agreed upon procedures will not 
constitute a change in educational placement. 

Emergency Exclusion for Students who are Mentally Retarded 

The protection afforded students with mental retardation in the Common* 
wealth concerning suspension are greater than the protection afforded other 
exceptional students. For students with mental retardation, any suspension 
is a change in placement. However, the regulations provide a mechanism for 
emergency exclusions of students with mental retardation, where necessary. 

"'Under §14. 34(d), if a discipline problem with an exceptional student is 
so immediate or severe as to warrant immediate action, the school district, 
with the approval of the Secretary or a designee, may implement an interim 
change in educational placement, including exclusion from school, as long as 
notice is provided to the parents and a due process hearing is scheduled as 
soon as possible. 

Since the Supreme Court's adoption of a 10. day standard for a change in 
placement, the Secretary approval process under §14. 35(d) is available only 
for an exclusion of a student with mental retardation for 10 days or less. 

The Secretary will not approve any suspension for more than 10 days because 
he does not have legal authority to give such approval!' 1 A school district 
proposing to exclude a student with mental retardation must first notify the 
student's parent in writing requesting approval. If the approval is not 
given, the parents and/or school district have the right to a due process 
hearing to determine whether a change in placement is appropriate. 

Criteria for Submitting Requests to the Bureau of Special Education 

A school district may request approval of the suspension of a student 
with mental retardation that is less than 10 days if: 

1. The student's continued presence in school presents a danger to 

himself/herself or to others. Examples of such emergency situation 
are: physical assault on a teacher or snother student, action of 
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a criminal nature taking place on school property, or continuous 
disruptive conduct undermining classroom or school discipline which 
the school has addressed in the IEP; and 



2. Parent consent to the suspension could not be obtained because the 
school official was unable to contact the parent to invite them to 
participate in the MDT and approve the notice of the change in 
placement. 

If the Secretary, through the Bureau of Special Education, grants an 
emergency suspension which the parents do not approve, an expedited due 
process hearing (held within three to five days) may be requested. 

To pursue Secretarial approval for a change in placement for a student 
with mental retardation under §14. 35(d), see "Contact" at end of this BEC. 

REFERENCES: 

School Code : 

Curriculum Regulations : 



Pa. Code: 



22 Pa. 
Chapter 



Code §§14.1(vi), 
12 



14.35(b), (c),(l) and (d) , 14.36(b), Chapter 342, 



Purdon's: 



Other : 

CONTACT: 

Bureau of Special Education 
Pennsylvania Department of Education 
333 Market Street 
Harrisburg, PA 17126-0333 
Phone: (717) 783-6913 

v { 
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commonwealth of Pennsylvania department of e ducation 

Date issuea June t 99 ' 
R enlaces 3 EC =N a 



U3-EC • : 



Implementation of Chapter 15 



Pennsylvania School Administrators 

mentary and Secondary Education 



Joseph F. Bar 
Commissioner of 




" r C l : 
FROM: 



The State Board of Educati'ba.-imended Title 22^ by adding Chapter 15. 
which relates to protected handicapped students. These regulationr^o _ 'not 
impose new substantive requirements. Instead, it provides definitions of 
terms and procedures for uniform implementation of the requirements found in 
Section 504 of the Federal Rehabilitation Act of 1973 (29 U.S.C.A. §794) and 
its implementing regulations at 34 CFR Part 104 relating to nondiscrimuat, n 
on the basis of handicap in programs and activities receiving or benefitting 
from federal rinancial assistance. Chapter 15 regulations became effective 
with the final publication in the Pennsylvania Bulletin on Februarv 23 
1991. 



According to Chapter 15, a school district shall provide each protected 
handicapped student enrolled in the district, without cost to the student or 
family, those related aids, services or accommodations which are needed to 
afford the student equal opportunity to participate in and obtain the 
benefits of the school program and extracurricular activities without 
discrimination and to the maximum extept appropriate to the student's 
abilities . 

The term ’’protected handicap student" is central to Chapter 15, and 
distinguishes it from Chapter 14. In order to qualify as protected handicapped 
student under Chapter 15, a student must: 



. be of an age at which public education is offered in that school 
district ; 



. have a physical or mental disability which substantially limits or 
prohibits participation in or access to an aspect of the student's 
school program; and 

. not be eligible as defined by Chapter 14 or be eligible but raise 
a claim of discrimination under §15.10. 

In implementing Chapter 15, the school district must: 



notify parents, on an annual basis, about the school district's 
policy on nondiscrimination against protected handicaooed students: 



1 
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. set forth procedures to initiate evaluation of chiLdren thought to 
be protected handicapped students and initiate the delivery of 
services to these students; 

set forth procedures for parents to request evaluations of tr.eir 
cm la ren if the children or the parents believe they are protected 
handicapped students ; 

. respond to the requests and initiate the delivery of services to 
the students; 

require the agreement between parents and the school district 
services to be provided to protected handicapped students (to be 
reduced to writing in the form of a written service agreement) ; 

. set forth procedural safeguards for protected handicapped students, 
their parents and school districts; 

. provide for the confidentiality of students information consonant 
with the provisions of Chapters 12 and 14, Section 513(a) of the 
Family Educational Rights and Privacy Act of 1974 (20 U.S.C.A. 

§ 1232g) ; 

. permit both eligible and noneligible students under Chapter 14 to 
exercise the rights granted' by §15. 8(a) relating to procedural 
safeguards . 

School administrators should be aware that Section 504 has been interpreted 
to cover a wider range of people and activities than is covered by the 
Individuals with Disabilities Education Act (formerly called the Education 
of the Handicapped Act). For example, a court has ordered a school district 
to provide a sign language interpreter for a deaf parent of a hearing child, 
for important school-parent meetings. At the federal level, SectioQ 504 is 
implemented by the U.S. Department of Education’s Office for Civil Rights. 

It is noteworthy that a student or parent can often go directly to court 
under Section 504, without first going through an administrative hearing. 

PDE thus advises school administrators to familiarize themselves not only 
with the new Chapter 15 regulations but also with the older federal Section 
504 regulations found at 34 CFR Part 104. The citation for the provision 
that focus on eLementary and secondary education 34 CFR §104.31 - 104.39. 

The Bureau of Special Education has been designated as the agent for 
the implementation of Chapter 15. As such, any complaints should be directed 
to the Bureau of Special Education and requests for due process hearing 
should be forwarded to the Right to Education Office. 

The Pennsylvania Department of Education will provide guidelines to 
assist in the implementation of Chapter 15. 
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SAMPLE 



Annual Notice to Parents 

In compliance with state and federal law, the school district will 

provide to each protected handicapped sudcm without discrimination or cost to the 
student or family, those related aids, services or accommodations which are needed 
to provide equal opportunity to participate in and obtain the benefits of the school 
p rogr a m and extracurricular activities to the maximum extent appropriate to the 
student's abilities. In order to qualify as a protected handicapped student the child 
must be of school age with a physical or mental disability which substantially limits 
or prohibits participation in or access to an aspect of the school p rogr am . 

These services and protections for "protected handicapped students" are distinct 
from those applicable to all eligible or exceptional students enrolled (or seeking 
enrollment) in special education programs. 

For further information on the evaluation procedures and provision of services to 
protected handicapped students, contact , at 



1 
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BEST COPY AVAILABLE 



Notice of District-Initiated Evaluation 
as a Protected Handicapped Student 



Dear 

(Parent) 

The school district believes that_ should be identified/ should no longer be idendfied/ 

requires a change in or modification of the service agreement. 

The basis for the belief that the student is or is no longer a protected handicapped student is: 



The proposed change or modification in the service agreement is: 



The procedures and types of tests that will be used in the ev a l u a tio n are: 



If you have any additional information or medical records which will assist in this evaluation, please 
forward them to me or call me at to discuss this information. 

Parents have the right to review ail relevant school records of the student, meet with appropriaa school 
officials to discuss any and all issues relevant to the evaluation and accommodations of their child, and 
give or withhold their written consent to these evaluanons. 

Directions: Please check one of the options and sign the form. 

I give my permission to proceed with the evaluation and/or modification of the service 

agreement. 

I do not give my permission to proceed with the evaluation and/or modification of the service 

agreement. 

My reason for disapproval is: 



I request an informal conference to discuss the evaluation and/or modification of the service 

agreement. 



Dae 




Parentis) Signature 



1 :? 4 



REFERENCES: 



School Cede: 



Curriculum Regulations: 



Pa. Code : 

22 PA Code Chapter 15 
Purdon‘5 : 



Other: 



Federal Regulation Act of 1973 (29 USCA §794) Section 504 -- 34 CFR. 

Part 104 — Family Educational Rights and Privacy Act of 1974 (20 U.S.C.A. 

§ 1232g) Section 513(a). 



;ONT ACT : 



Bureau of Special Education 
Pennsylvania Department of Education 
333 Market Street 
Harrisburg, FA 17126-0333 
Phone: (717) 783-6913 



Attachment « pages 
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PENNSYLVANIA OEPARTVCNT OF EDUCATION 
BUREAU OF SPECIAL EDUCATION 



Attachments to BEC 7-91 
Implementation of Chapter 15 



According to Chapter 15 of the Stare Board Regulations, a school district shall provide 
prote cted handicapped student enrolled in die district, without cost to the student or 
family, those related aids, services or accommodations which are needed to afford the 
student eq ual opportunity to participate in and obtain the benefits of the school program 
and extracurricular activities without discrimination and to the maximum extent 
appropriate to the student's abilities. 

The Bureau of Special Education has been designated as the agent for the implementation 
of Chapter 15. As such, any complaints should be directed to the Bureau of Special 
Education. Requests for due process hearings should be forwarded to the Right to 
Education Office. 



In order to assist with the implementation of Chapter 15, the Bureau of Spatial Education 
has developed sample forms for LEA use. Attached are the following forms for your 
review and consideration: 



1. Annual notice 

L School district initiated evaluation notice 

3. Service agreement 

4. Procedural safeguards 

Any questions concerning the implementation of Chapter 15 should be directed to Ms. 
Noretxa Bin gam an of my staff at 717-783-6913. 



Attachments: 



Service Agreement 



Student Name: 

Date Services Begin:__ 

Date Services End: 

Initial Agreement:. 

Modified Agreement: 

I am writing as a followup on our recent evaluation concerning your child and to 
summarize our recommendations and agreements for aids, services or 
accommodations. The aids, services or accommodations are as follows: 



The following procedures need to be followed in the event of a medical emergency: 



The attached letter outlines your rights to resolve any disputes that you may have 
concerning the recommended aids, services or accommodations. If you have any 
questions concerning your rights or the aids, services, or accommodations 
recommended, please feel free to contact me. 



School District Administrator Dae 

DIRECTIONS: Please check one of the options and sign this form. 

I agree and give permission to proceed as recommended. 

I do not agree and do not give permission to proceed as recommended. 

I would like to schedule an informal conference to discuss my concerns. 

My reason for disapproval is: 



Date 



Parent(s) Signature 



BEST COPY AVAILABLE 



Procedural Safeguards 



Dear Parent: 



As part of the protections available to you if we cannot agree as to what related aids, 
services, or accommodations should or should no longer be provided to vour child, the 
proc edura l safeguard system may be used to resolve the dispute. Following are some 
details of the avenues available to use. 



Parental request for assistance. 

Parents may file a written request for assistance with the Department of E duca tio n if the 
school district is not providing the related aids, services, and accommodations specified in 
the service agreement and/or the school district has failed to comply with the regulations in 
Chapter 15 of the State Board. 

The Department of Ed ucation will investigate and respond to requests for assistance and. 
unless exceptional circumstances exist, will, within 60 calendar days of receipt of the 
request, send to the parents and school district written response to the request. 

Written requests should be addressed to: 

Pennsylvania Department of Education 
Bureau of Special Education 
333 Market Street 
Harrisburg, PA 17126 . 

717-783-6913 

Informal Conference 

Parents may file a written request with die school district for an informal conference with 
respect to the identification or evaluanon of a student, or the s tuden t's need for related aid. 
service, or accommodation. Within 10 school days of receipt of the request, the school 
district shall convene an informal conference. At the conference, every effort shall be 
made to reach an amicable agreement. 

Formal due process hearing 

Parents may file a written request with the school district for an impartial due process 
hearing. The hearing chan be held before an impartial hearing officer. 

Following are dome details about the due process hearing: 

The hearing shall be held in the local school district at a place reasonably convenient to the 
parents. At the request of the parents, the hearing may be held in the evening. 

The hearing shall be an oral, personal hearing and shall be open to the public unless the 
parents request a closed hearing. 

If the hearing is open, the decision issued in the case, and only the derision, shall be 
available to the public. 



If the hearing is closed, the decision shall be created as a record of the student and may not 
be available to the public. 

The decision of the hearing officer shall include findings of fact, a discussion and 
conclusions of law. The decision shall be based solely upon the substantial evidence 
presented at the hearing. The hearing officer shall have the authority to order that additional 
evidence be presented. 

A written transcript of the hearing shall, upon request, be made and provided to parents at 
no cost. 

Parents may be represented by any person, including legal counsel. 



A parent or a parent’s representative shall be given reasonable access to all educational 
records, including any tests or reports upon which the proposed action is based. 

Any party may prohibit the introduction of any evidence at the hearing that has not been 
disclosed to that party at least 5 days before the hearing. 

A parent or a parent’s representative has the right to compel the attendance of and question 
witnesses of the school entity or agency who may have evidence upon which the proposed 
action might be based. 

Any party has the right to present evidence and testimony, including expert medical, 
psychological or educational testimony. 

The Secretary of Education will contract with the Right to Education Office for the services 
of impartial hearing officers, who preside over initial hearings on behalf of local districts on 
behalf of the PA Department of Education and may compensate hearing officers for their 
services. The compensation shall not cause hearing officers to become employees of the 
Department. The hearing officer may not be an employe or agent of a school entity in which 
the parents or student resides, or of any agency which is responsible for the education or 
care of the student 

The following timeline applies to due process hearings: 

1. A hearing shall be held within 30 calendar days after a parent's initial request for a 
hearing. 

2. The hearing officer’s decision shall be issued within 45 calendar days after the parent s 
request for a hearing. 

Judicial appeals 

If the hearing pertains to Chapter 14 and 15 rights, the decision of the impartial hearing 
officer may be appealed to a panel of 3 appellate hearing officers. The panel’s decision 
may be appealed further to a court of competent jurisdiction. If the hearing pertains to 
Chapter 15 rights, the decision of the impartial hearing officer may be appealed to a court 
of competent jurisdiction. Under some circumstances, you may raise these claims directly 
under section 504 without going through the due process hearing. 

If. within. 60 calendar days of the completion of the administrative due process 
proceedings under this chapter, an appeal or original jurisdiction action is filed in State or 
Federal Court, the administrative order shall be stayed pending the completion of the 
judicial proceedings, unless the parents and school district agree otherwise. 
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(USE OF THIS FORM IS OPTIONAL) 

/^PENNSYLVANIA DEPARTMENT OF EDUCATION 
, , yjy> BUREAU OF SPECIAL EDUCATION 

DIVISION OF REGIONAL REVIEW 
CONSUMER COMPLAINT FORM 



l^-ORMATION ABOUT PERSON FILING THIS COMPLAINT: 

NAME:. . DATE: 

ADDRESS: . 




PHONE: HOME: ( ) WORK: ( ) 

RELATIONSHIP TO CHILD: PARENT / ADVOCATE / ATTORNEY / OTHER 

INFORMATION ABOUT THE CHILD: 

NAME: 1 AGE: 

IS CHILD CURRENTLY IN SCHOOL? YES NO 

WHERE IS CHILD'S CURRENT PROGRAM? 1 1 

(Name of district, IU, APS, PRRI, etc.) 

Special Education Regular Education 



USE THIS SPACE TO DESCRIBE BRIELFLY THE PROBLEM. (IF MORE SPACE IS NEEDED, ATTACH AODIT ONAl SHEET; ATTACH COPIES OF 
ANY DOCUMENTS, SUCH AS CHILD'S IEP, YOU THINK ARE ' 1PORTANT FOR THIS COMPLAINT): 




ft 




} 



■J 

PLEASE RETURN ORIGINAL & COPY OF THIS FORM TO: PENNSYLVANIA DEPARTMENT OF EDUCATION * • y: 

BUREAU OF SPECIAL EDUCATION 
DIVISION OF REGIONAL REVIEW 
333 MARKET STREET 

HARRISBURG, PENNSYLVANIA 17126-0333 > 

(717) 763-6913 



/.:■ FOR POE USE ONLY 

DATE RED'D BY DRR 1 REVIEWER ASSIGNED 1 DATE 

INTAKE. LOGGED/ENTERED 
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ORIGINAL COPY 



ice (Pa SEMS) 



Mediation - The Meeting 
What Should I Expect? 



• The mediator will introduce the parties, 
review procedures and answer questions about 
mediation. 

• Each party is given an uninterrupted opportu- 
nity to present its point of view. 

• The issues are discussed with all parties 
present. 

• The mediator meets privately/confidentiaiiy in 
caucus with each party. The parties may 
request to meet privately in a team meeting. 

Additional caucus sessions may occur as the 

need arises, 

• The mediator brings the parties together to 
discuss possible solutions to the issues. 

• When a mutually satisfactory agreement is 
reached, the mediator will record it in writing. 

• Each party signs the agreement and receives a 
copy. When appropriate, the Individualized 
Family Sen/ice Plan (IFSP) or the Individual- 
ized Education Program (IEP) is revised to 
reflect the agreement., 

• Pa SEMS will contact the parties to determine 
if the agreement is being implemented. 



BEST COPY AVAILABLE 




From the Desk of 

Mary Fowler 

CH.A.D.D. Governmental Affairs 
Committee Chairperson 

U.S. Department of Education 
Policy Memorandum 




Since the U.S. Department of Education 
issued its policy clarification memorandum 
regarding Attention Deficit Disorder on 
September 16. 1991. many parents have 
called CH.A.D.D. to inquire about what the 
policy actually means. Though we have 
received some favorable reports about 
districts who are grateful for the guidance 
and interested in obtaining more informa- 
tion. most of the calls have generally been 
prompted by the school distnct's apparent 
confusion over their responsibilities to pro- 
vide a free, appropriate public education 
for children with ADD. Some parents have 
been told that this policy is a federal policy 
and doesn't apply in their state. Others have 
heard that the policy is a ’recommendation 
only/ and the district had the option on 
whether to follow the ‘guidelines.* 

In order to understand the import of the 
Policy Memorandum, we need to know a 
bit about what happens after Congress 
passes bills into laws affecting U.S. public 
education. In 1975 Congress passed the 
Education for All Handicapped Children 
Act (EHA). Public Law 94-142. This Act - 
the EHA. as with all Congressional Acts, 
was then signed into law by the President of 
the United States. The law was then sent to 
the administrative agency with jurisdiction 
over the implementation of the law. For the 
EHA. that administrative agency is the U.S. 
Department or tducation (U.b. U.O.E.). 

Once given the law. the U.S. D.O.E. had 
to create rules and regulations to imple- 
ment the law. Those rules and regulations 
defined the minimum levels of special 
education and related services required for 
all U.S. public schools. Each state in the 
United States then had to adopt their own 
laws meeting the United States Department 
of Educations PL94-142 requirements. 
States were (and are) free to expand upon 
the U.S. D.O.E. requirements. They are not 
free to ignore them, or go below the mini- 
mum standards set forth by the U.S. D.O.E. 
Even/ five years, the E.H.A. has been 
reviewed for possible amendments by Con- 
gress. In 1990, the name of the law was 
changed to Individuals with Disabilities 
Education Act (IDEA). 



When CH.A.D.D. first sought to have chil- 
dren with ADD included in the EHA/lDEA. 
we attempted to have ADD made a sepa- 
rate handicapping condition. The U.S. 
D.O.E. took the position that a statuatory 
change, i.e., a change in the existing law, 
was unnecessary because our children 
could meet eligibility requirments for access 
to special education and related services 
under the existing rules and regulations. 
Congress reviewed our requests, taking 
into consideration the position of the U.S. 
D.O.E., along with input from other groups 
in the education community. Congress then 
directed the U.S. D.O.E. to conduct a 
Notice of inquiry (NO!) to further study the 
situation to determine what steps would be 
necessary to ensure that children with ADD 
received a free, appropriate public educa- 
tion. 

Based on the responses received oy the 
NOI. the U.S. D.O.E. detrmined that chil- 
dren with ADD could be served under the 
category of Other Health Impaired which 
already existed under the current rules and 
regulations. Congress decided that no fur- 
ther legislative action was necessary. In 
other words, the law did not need to be 
amended. The U.S. D.O.E., however, real- 
ized as a result of the comments received 
from the Notice of Inquiry, that widespread 
confusion existed regarding how children 
witn ADO shuuiu be classified fui puiyuaes 
of receiving special education and related 
services. Thus, they issued the Policy 
Memorandum. 

The directives set forth in the Policy 
Memorandum reflect the United States 
Department of Education's interpretation of 
the law (IDEA)* and its implementing rules 
and regulations. The policy is not a change 
in the current federal law including the U.S. 
D.O.E. rules and regulabons. but the direc- 
tives set forth m the Policy Memorandum 
reflect the U.S. D.O.E.'s interpretation of 
how public schools must apply this law. 
Thus, all states and local education agen- 
cies. i.e . state departments of education 
and local school districts, must comply with 
this interpretation of existing law. which 
defines the rights of access to special edu- 



cation for children with ADD. To do any less 
would appear to violate the law as inter- 
preted by the U.S. D.O.E. So. if your Iccai 
school district or state department of edu- 
cation tells you that they do not need to 
follow the policy directives, they are in error. 

In addition to discussing the rights of chi- 
dren with ADD under IDEA and PL94-142. 
in the Policy Memorandum, the U.S. D.O.E 
also talked about our children's rights under 
another federal law. Section 504 of the Re* 
habilitatin Act of 1973. This law and its im- 
plementing rules and regulations govern 
the rights of all children with disabilities both 
in special and regular educatioa^^the 
Policy Memorandum, the U.S. D.<^^w- 
plicitly stated that all local educatio^Pn- 
cies. i.e., focal school districts, must provide 
a free, appropriate public education to any 
qualified handicapped child. The U.S. 
D.O.E. further explained the child's rights 
under Section 504, and listed possible edu- 
cational strategies for children with ADD. 

So, if you are told that Section 504 does 
not apply in your local school district, you 
may want to hand a copy of the policy to 
your superintendent of schools, building 
principal, etc. and discuss the words on the 
paper. Furthermore, if you are presentee 
with a negative response, you can call the 
Regional Office of Civil Rights to discuss 
your problems. Those offices will intervene 

. . I. ,.l. all r“ - . » m m — _ k — asm. . 

Oi i yuui uci ian. rui a » 'p*cic uwpy ui u <c 

Policy Memorandum, and listings of the 
Regional Offices of Civil Rignts. please refer 
to the November/December 1991 issue of 
the CHADDERBOX. Feel free to copy this 
information and give it to whomever you 
would like. 

Another very informative article about the 
laws governing the rights of children with 
disabilities is The Education of Children 
and Youth with Special Needs: What Do the 
Laws Say?* Volume 1, Number 1. 1991 
published by National Information Center 
for Children and Youths with Dis^Bes 
(NICHCY). For a free copy call 
5599 or write NICHCY. Post Office Box 
1492. Washington', D.C. 20013. 
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OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES 
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Dear 

This is in response to your correspon- 
dence dated May 5. 1992, directed to my 
attention. You requested that this Office 
clarify the requirements of Part B of the 
Individuals with Disabilities Education Act 
} (Part B) with respect to identifying children 
suspected of having attention deficit disor- 
der (ADD) when they already have been 
identified under Part B as a chad with 



disabilities. 

Your letter indicates that you requested 
that your local school district evaluate your 
(son/daughter), who is currently receiving 
special educational services as a result of 
a visual impairment and ‘developmental 
delay of prematurity and mild cerebral 
palsy," because you suspect that ha/she 
may have ADD. Your letter also incficates 
that counsel (for your local school district) 
is of the opinion that your local school 
district is under no obligation to evaluate 
your ( son/daughtei ) "for a possible addi- 
tional handicapping disability, spectficaity 
ADD. since (he/she) had already been 
identified as a handicapped child due to 
(his/her) visual impairment and was al- 
ready receiving special educational ser- 



vice." 

Under Part B, state and local educa- 
tional agencies (SEAs and LEAs) have an 
affirmative obligation to evaluate a* chil- 
dren who are suspected of having a dis- 
ability and, as a result, of needing special 
education and related services. 34 C.F.R. 



,§§300.128 and 300.220. The evaluation 
Imust be performed prior to the initial place- 
F ment of the child in a special education 



program. 34 C.F.R. §300.531 . For children 
who are currently receiving special educa- 
tion and/or related services, reevaluations 



must be performed: (1) every three years: 
(2) more frequently than every three years 
if conditions warrant; and/or (3) at the re- 
quest of the child's parent or teacher. 34 
C.F.R. §300.534(b). 

Part B sets forth requirements which 
must be followed in evaluating children 
who are suspected of having a disability. 
See, 34 C.F.R. §300.532. These proce- 
dures apply to Initial evaluations and re- 
evaluations. See. 34 C.F.R. §§300.531 and 
300.534(b). The procedures tom''- at 34 
C.F.R. §300.532 include the requirements 
that SEAs and LEAs insure that: 

(L ) [t]ests and other evaluation materials 
include those tailored to assess spe- 
cific areas of educational need . . . 
(e) (t]he evaluation is made by a 
multidisciplinary team or group of 
persons, includingat least one teacher 
or other specialist with knowledge in 
the area of suspected disability . . . 
and _ 

(t) (tjne chiid is assessed in a ii areas' 
related to the suspected disability . . . 
34 C.F.R. §300.532(b), (e). and (0 (empha- 
sis added). 

The regulations, as stated above, re- 
quire that the evaluation of the child be 
tailored to the suspected disability. Thus, if 
a child is suspected of having a disability 
that was not identified at the time of a prior 
evaluation, the child must be evaluated to 
determine whether the child had a disabil- 
ity for which additional special education 
and related services are needed. 

It is not clear from your letter whether 
your local school district has refused to 
evaluate your (son/daughter). However, if 
your local school district has refused, or 
refuses, to initiate or change the identifica- 



tion. evaluation or educational placement 
or provision of a free appropriate pubfic 
education (FAPE) to your child, they must 
give you written notice. 34 C.F.R. 
§300.504(a)(2). Further, you or the public 
agency may initiate a hearing if either of 
you disagrees with tfte public agency's 
proposal or refusal to initiate or change the 
identification, evaluation or educational 
placement of the chid, or the provision of 
FAPE to the child. 34C.F.R. §300.506. 

Further, under Part B, you have the right 
to obtain an independent educational evalu- 
ation (IEE) of your child. If you disagree 
with an evaluation obtained by your local 
school district you have the right to obtain 
the IEE at public expense. However, the 
public agency may initiate a hearing to 
show that its evaluation is appropriate. 34 
C.F.R §300.503(b). If She IEE is obtained at 
private expense, the results of the evalua- 
tion ‘must be considered by the public 
agency in any decision made with respect 
To irie provision of a iree appropriate public 
education to the child." 34 C.F.R. §300.503 
(c)(1). 

I hope that you w® find this information 
helpful. If I can be of further assistance, 
please let me know. 

Sincerely. 

Isf Robert R. Davila 



Children with ADD art eligible for services 
under Part B if: ( 1 ) their ADD is a chronic or 
acute health protolemcausing limited alert- 
ness that adversely affects educational 
performance and. as a result, they need 
special education and related services; or 
(2) they satisfy the criteria applicable to 
another disability cattgory. 
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Public Law 94-142 (individuals with disabilities iducation &c t 

Eligibility based cn "other health impaired" category when 
ADD " is a chronic health problem resulting in limited alert- 
ness adversely affecting the child's eductional 
performance . 

Must be eligible and m need (law allows states to 
determine definition of "in need"; 

Z . Medical diagnosis alone not sufficient 
3. Multi-disciplinary team must conduct evaluation. 

- Team must include at least one specialist wicn 
"knowledge in area of suspected disability" 

Rehabilitation Act, Part 3, Section 504 



Eligibility provided under "handicapped person" ce i mition. 
"any person who has a physical or mental handicap wh-ch sub- 
stantially limits a major life activity" such as learning. 

1. Service Agreement - provides support for handicaps not 
eligible under state and federal regulations. Allows 
by-passing of official evaluation and IE? processes. 

- Content: Description of nature of concern (ADD) 

Description of basis for determination 
(may use independent evaluation- 
Description of effects of disability on 
educational performance 
Description of accommodations best suited 
to student 

2. "Seeps co educate teachers and ocher personnel co develop 
awareness about ADD and its manifestations and adaptations 
implemented in regular education" should be taken. 
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•Chm Multi-Systen Psychiatric revaluation Service (MS PS) 

for Children 



Introduction: 

The Multi-System Psychiatric Evaluation (MSPE) for Children 
is a community-based mental health service for MA eligible 
children under the age of 21. The MSPE provides the mechanism 
for a comprehensive community-based psychiatric evaluation and 
psychiatric monitoring of those children who present with serious 
emotional or behavioral disorders and/or mental illness, with 
multiple child-serving system involvement, who may be at risk for 
institutional placement, and for whom an Interagency Service Team 
is necessary. The MSPE for Children is applicable for licensed 
psychiatrists with experience working with, or specialized 
knowledge of, children and adolescents. 

Under such circumstances of clinical complexity, an 
intensive psychiatric evaluation and monitoring service is needed 
that enables the psychiatrist to work collaboratively and 
systemically with other mental health, educational and human 
service prof essionals and with the child's family, so that 
service recommendations and treatment implementation can 
effectively address the child's mental health and related needs. 
This service provides the necessary continuity in the clinical 
direction and oversight for children with very complex 
conditions. 

Scope of the K5P2 for Children: 

The MSPE for Children covers the following psychiatric 
service activities: 

1. Face-to-face interview and Psychiatric Evaluation with 
child and with family; 

2. Face-to-face medication monitoring, and coordination 
with medical services for complex health needs of 
child. 

3. Face-to-face and/or collateral contacts with referral 
contacts and service providers. 

4. Review of case records; 
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5. Preparation of written Psychiatric Evaluation reports 
and of additional reports necessary to document the 
need for services and the progress of the child; 



6. Case-consultation in Interagency Service Team meetings 
and in subsequent Treatment Team meetings, and through 
face-to-face contacts and/or collateral contacts with 
professionals, community resources, and the family 
pertaining to the child.- 



The activities which comprise the MSPE can occur at an 
agency site, and/or in the family home or an appropriate 
community site. 



Indications for Service: 

The MSPE for Children may be utilized for an MA eligible 
child under conditions 1 or 2 below, in association with 
condition 3: 



1. The child, due to a severe emotional and/or behavioral 
disorder and/or mental illness, is at risk for 
out-of-home placement, or 

2. Three or more child-serving systems are currently 
involved in the child's care, or will be imminently 
involved in the child's care, EiH* 

3. An Interagency Service Team has been convened, or will 
be imminently convened, to address the strengths and 
the significant functional limitations of the child 
resulting from a severe emotional and/or behavioral 
disorder and/or mental illness. 



In addition, the MSPE for Children requires that the 
prescribing psychiatrist have face-to-face contact with 
child's parents or guardians prior to writing a Psychiatric 
Evaluation report, so that family information and family 
recommendations can be incorporated into the report. 



The psychiatrist may arrange face-to-face interviews with 
the child’s parents or guardians in the following ways: 





1. By including parents or guardians as active 
participants in the interview, during part of the 
Psychiatric Evaluation of the child. 

a. For the child in foster care, the participation of 
biological parents, when appropriate, is also 
encouraged. 

b. It is expected that the child will also be seen 
separate from the parents or guardians during the 
Psychiatric Evaluation. 

c. Consistent with parental or guardian permission, 
other valued professionals or community persons 
may selectively be invited to participate in the 
Psychiatric Evaluation. 

2. By talking with parents or guardians during the 
Interagency Service Team Meeting, prior to writing the 
Psychiatric Evaluation report. 



Scope of Service Provision: 

1. The MS PE for Children, incorporating the sequential 
evaluation and psychiatric clinical oversight functions 
as identified above, including medication monitoring 
when applicable may involve a maximum of 12 hours over 
a 4-month period for each eligible child who remains in 
community care* 

2. For the child in community care, the MSPE for children 
can be repeated, if necessary, for two additional 4 
month periods, constituting a total of 3 service 
periods, 4 months each, maximum 12 hours/service period 
annually (maximum of 36 hours/year) . 

3. If the child is placed in institutional care and then 
discharged to the community, the MSPE may be used to 
help reintegrate the child back into the family home or 
other community placement, under the following 
conditions: 

a. The duration of each outpatient service period 
rtmains 4 months. 
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b. For the discharged child, the MSPE for Children 

may be reactivated as an additional service period 
once, to continue for the next 4 months with the 
child in the community. The maximum number of 
service periods for any child who is 
institutionalized and then discharged is 4 during 
a calendar year (maximum of 48 hours/year} . 



♦Rate of Reimbursement: 



1. Psychiatric practitioners performing the MSPE for 
Children will be reimbursed at the rate of ..../hr. 

♦To be determined. 



Expectations of Service Providers: 

1. Psychiatric practitioners will provide the MSPE for 
children in community based settings only (not in 
psychiatric hospitals or residential facilities) . 

2. Psychiatric practitioners will adhere to CASSP 
Principles in performing all clinical responsibilities. 

3. Psychiatric practitioners will meet with parents or 
guardians at least once, according to the mechanisms 
described above, during each 4-month service period. 

If the child requires emergency Psychiatric Evaluation 
in the absence of parents or guardians and the 
psychiatrist is unable to attend the Interagency Team 
Meeting, then the psychiatrist will arrange a timely 
follow-up meeting with the parents or guardians and 
child, which will be documented and typed as a 
Psychiatric Follow-Up Meeting. 

4. Psychiatric practitioners are strongly encouraged to 
participate directly in Interagency Team meetings and 
follow-up Treatment Team meetings, whenever possible. 

5. The psychiatrist must coordinate treatment 
recommendations within the Psychiatric Evaluation with 
the recommendations of the Interagency Team and the 
Treatment Team. 
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6. The Psychiatrist will prepare Psychiatric Evaluation 
and Re-Evaluation reports consistent with the protocols 
developed by the Children's Bureau, Office of Mental 
Health, and the Office of Medical Assistance 
(Appendix I) . 

7. In addition to formal Psychiatric Evaluation and Re- 
Evaluation reports, the Psychiatrist will document all 
other contacts with child, family, Interagency Service 
Team, Treatment Team, and community resources in the 
child’s progress notes. 
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INDEX TO FACTSHEETS 



PARENTS INVOLVED NETWORK 

1211 CHESTNUT STREET, 11™ FLOOR, PHILADELPHIA, PA 19107, 215-75 M 800, 1-800-688-4226 



□ FACTSHEET 1 

□ FACTSHEET 2 

□ FACTSHEET 3 

□ FACTSHEET 4 

□ FACTSHEET 5 

□ FACTSHEET 6 

□ FACTSHEET 7 

□ FACTSHEET 8 

□ FACTSHEET 9 

□ FACTSHEET 10 

□ FACTSHEET 1 1 

□ FACTSHEET 12 

□ FACTSHEET 13 

□ FACTSHEET 14 

□ FACTSHEET 15 

□ FACTSHEET 16 



□ FACTSHEET 17 

□ FACTSHEET 18 

□ FACTSHEET 19 

□ FACTSHEET 20 



□ FACTSHEET 21 



EVALUATIONS 

MENTAL HEALTH PROFESSIONALS 

QUESTIONS TO ASK WHEN YOU MEET YOUR CHILD'S THERAPIST 

DIFFERENT APPROACHES TO TREATMENT OF CHILDREN 

TYPES OF PSYCHOLOGICAL EVALUATIONS 

DIAGNOSES 

MEDICATION 

SERVICES THAT SUPPORT CHILDREN IN THEIR OWN HOMES AND COMMUNITIES 

DAY TREATMENT PROGRAMS 

RESIDENTIAL TREATMENT PROGRAMS 

VOLUNTARY INPATIENT HOSPITALIZATION 

PSYCHIATRIC EMERGENCIES (2 pages) 

ADVOCACY 

ASSERTIVENESS IS - ASSERTIVENESS IS NOT 

LEGAL RIGHTS IN HOSPITAL AND MEDICAL MATTERS (3 pages) 

ACCESSING FLEXIBLE CHILDREN'S MENTAL HEALTH SERVICES THROUGH MEDICAL 
ASSISTANCE 

SOME TIPS IF YOU ARE TRYING TO RESOLVE A PROBLEM WITH AN AGENCY 

WRAPAROUND - A GUIDE FOR FAMILIES 

ADVOCACY IS...ADVOCACY IS NOT 

SUMMARY OF COURT DECISIONS WITH IMPLICATIONS 
FOR CHILDREN’S MENTAL HEALTH SERVICES 

RESOURCES (Includes reading list, state and national advocacy and information 
organizations, and national research and training centers (2 pages) 



To order, check the appropriate boxes and return with a stamped*, self-addressed envelope to 

PIN Resource Center 

1211 Chestnut Street, 1 1“’ Floor 

Philadelphia, PA 19107 

'Postage 

From 1- 2 pages - postage is $ .32 
From 3- 5 pages - postage is $ .55 
From 6-10 pages - postage is $ .78 
From 11-15 pages - postage is $1.01 
From 15-20 pages - postage is $1.24 

• From 21-25 pages - postage is $1.47 

From 25-29 pages - postage is $1.70** (“Postage for a full set of Fact Sheets.) 
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^SHARING. . . 



A newsletter from Parents Involved Network 




Parents Involved Network 

A self-belp/advocacy. Information and training resource for 
parents of children and adolescents who have emotional problems 



SEPTEMBER/OCTOBER 1990 Vol VI No . 5 



Philadelphia. PA 



215-735-2465 



PIN HOLDS FIRST COPING 
SKILLS WORKSHOP SERIES 

Th= first Philadelphia Parents Involved 
Network Coping Skills Workshop started 
Septsnfcer 25/ 1990. This 12 -week pilot 
workshop series was developed as part of 
the two-year grant received fr om The Pew 
Charitable Trusts. The workshop series 
is designed to give parents the skills, 
information and support to cope more 
effectively with their child who has an 
enotional/behavioral problan. The pilot 
series is being held at The Institute of 
the Pennsylvania Hospital, Philadelphia. 

The PIN Coping Skills Workshop Series 
evolved out of an unmet need expressed by 
parents who identified that everyday cop- 
*ng skills were not part of meet treat- 
( mt modalities. The Coping Skills Work- 
shop is unique because materials and cur- 
riculum were jointly developed and pre- 
sented by a mental health professional 
and a parent of a child with emotional/ 
behavioral problems. 

The first workshop series was developed 
for parents of chil dren under twelve 
years old. It is anticipated that a sec- 
ond series geared to pare n ts of chil dren 
from 12 to 18 years old will start early 
next year. For additional information, 
contact Dwane Dykes, 735-2465. 

******* 



CONGRATULATIONS 

PIN OF PA RECEIVES NIMH GRANT 



Vfe are pleased to announce that PIN of 
PA, the recently formed statewide, par- 
ent-run organization focused on chil- 
dren's mental health issues has been 
awarded a one-year grant (renewable for a 
xrmd year) from the National Institute 
. - Mental Health (NIMH) to expand the 
statewide organization. Pennsylvania was 
one of 15 states to receive this grant. 



BEST COPY AVAILABLE 



The grant will allow the organization to 
hire a part-time coordinator and part- 
time regional c ont act people. The grant 
also provides for 

-the establishment of an inexpensive two- 
way c anam ic ati on mech a nism for f ami 2 j es 
and the local, regional and state PIN of 
PA representatives; 

-the development of ccn pre hensive infazm- 
tion and referral data on availability of • 
su p ror fc-ggou ps a.d services needed by 
children with emo t i onal problems and their 
families; and 

-the collection and dissemination of 
information on the status of local groups, 
training and education oppo r tuniti e s and 
legislative and state planning processes. 

The PIN of PA expansion activities wiUj^ 
provide a much needed resource for pazalP 
in Pennsylvania. Information will be dis- 
seminated statsvide as these services are 
developed. 



****** 

PROMOTING COLLABORATION BETWEEN 
PARENTS AND PROFESSIONALS 
by Anthony Rostain, M.D. 



Dr. Rostain is a child psychiatrist and 
pediatrician. Ha is Medical Director of 
the consultation liaison psychiatry ser- 
vice from Philadelphia Child Guidance 
Ql inic to Children's Hospital of Philadel- 
phia and is co-director of the Attention- 
Deficit Hyperactivity Disorder Evaluation 
and Treatment Program. The following ar- 
ticle is based an a talk Dr. Rostain gave 
in May 1990 at a Center City P IN meeting. 

Effective collaboration between parents 
and mental health professionals requires 
mitnal respect, clear ccnminication ant^^ 
sustained involvement. Unfortunately, fljw 
parents and professionals often errxurrbS: 
one another in oppositional relationships 
under stress circumstances. In order to 







PARENTS INVOLVED NETWORK 

A self-help/advocacy Information and training resource 
for parents of children and adolescents who have emotional problems 

1211 Chasumt Slfeal, 11" Floor, Philadelphia, PA 15107, 21S-7S1-1600, 1-300-688-4226 



SELECTED ADVOCACY AND REFERRAL RESOURCES FOR CHILDREN 




v 



Child Assist Network 1-800-359-0800 

A Regional Referral Center of Philadelphia Child Guidance Clinic which matches service 
needs of children/adolescents with Delaware Valley service providers. 

Disabilities Law Project 215-238-8070 

Provides free legal assistance to children and adults who are developmental^ disabled, 
including children with serious mental health problems, in cases involving discrimination 
on the basis of handicap or access to services. 

Education Law Center 215-238-6970 

Provides advice and direct legal representation in all educational issues affecting children 
including special education. Publishes a manual, The Right to Special Education in 
Pennsylvania, which explains the special education process and is free to parents. This 
is available in English or Spanish. 

The Health Law Project 717-236-6310 in Harrisburg or, 1-800-274-3258 

Advocates for access to consumer-directed health services for persons with disabilities. 
Provides information about the Medical Assistance application process. 

Juvenile Law Center 215-625-0551, 1-800-875-8887 

Provides free legal representation to a limited number of children who are subject to 
proceedings under the Juvenile Act (dependent or delinquent) 

Parent Education Network 1-800-522-5827 

Provides technical assistance, consultation and referral for assistance about special 
education within parents’ area. 

Parents Involved Network 215-751-1800, 1-800-688-4226 

A self-help/advocacy, information and referral resource for parents of children and 
adolescents who have emotional or behavioral disorders. 

Parents Union for Public Schools 546-1212 

Provides information about education in Philadelphia Public Schools and special 
education advocacy 

Pennsylvania Protection and Advocacy 1-800-692-7443 

A statewide advocacy organization which provides information and advocacy services for 
persons with disabilities. 
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A BRIEF PACT SHEET ON YOUR RIGHT8 CONCERNING SCHOOL RECORDS 



YOU HAVE THE RIGHT TO SEE YOUR OR YOUR CHILD'S SCHOOL RECORDS 




Parents or guaxdians of students under 13 years of ago have the right to see their child's 
racordi. Prasant or former atudants agad 13 or oldar hove tha right to saa thair own 
racord*. 'Records* include most information concaraing tha studant except personal notes 
kapt by an individual school amployaa for his or har private usa only. 



Sand a letter_to tha offica whara tha racords ara kapt. (Currant racords ara usually kept 
at school. To find out whara past racords ara kapt, call tha school or your school 
district offica.) Make sura to kaap a copy of tha letter- for yourself. 

You ha ra tha right to saa tha racords within 45 days of your request or sooner if your 
child is a handicapped or gifted studant. (Saa below.) School officials must also assist 
you if you naad help in understanding tha records. 



Copies of tha racords must be provided to you if there is no other practical way for you t 
examine tha records. You may be charged for copying costs, unless you ara unable no pay 
such a fee, but cannot be charged for finding tha racords. 

YOU HAVE THE RIGHT TO REQUEST THAT SCHOOL RECORDS BE AMENDED OR CORRECTED 



If you find that tha racords ara inaccurate or misleading, or that they violate your or 
your child’s privacy, you may request that the records be amended. Your request should be 
in writing . If school officials refuse your request, you have the right to a hearing. 
After the hearing, school officials must either amend the records or allow you to put a 
statement in the records explaining your objections. 



YOU HAVE THE RIGHT TO HAVE SCHOOL RECORDS KEPT PRIVATE 



The school system must: obtain your consent before providing school records to persons 
outside the school system. However, your consent is not required before sending the 
records to another school system where the student has enrolled or has asked to enroll. 



IF YOUR CHILD IS HANDICAPPED OR GIFTED, YOU HAVE CERTAIN ADDITIONAL RIGHTS 



You hare the right to see the records within 30 days of your written request, or sooner if 
you have an IEP conference or due process hearing scheduled. 

IF YOUR SCHOOL DISTRICT REFUSES TO COMPLY WITH THESE REQUIREMENTS , YOU CAN 
FILE A COMPLAINT 



The federal laws that give parents and students these rights also give you a place to which 
to complain if these laws are violated. Just send a letter explaining the problem to: 
Family Policy & Regulations Office, U.S. Department of Education, Washington, D.C. 20202. 

If the student is handicapped or gifted, you can also write to the Division of Regional 
Review, Pennsylvania Department of Education, 333 Market Street, Harrisburg, PA 1712$* 
0333, which must respond within sixty ($0) days. You can contact DRR at 717*733*4913 to 
get a copy of a form complaint. 



IF YOU HAVE A PROBLEM OR NEED FURTHER INFORMATION 
CALL THE EDUCATION LAW CENTER AT (213) 238*6970. 



/ 
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EIGHT COMMON 



myths * ABOUT THE SPECIAL EDUCATION LAWS 



1. MYTH: Your child can't get special education services becauae there' a a 

waiting list. 

FACT- 'Waiting lists' for special education are illegal. Of course, your 
School Dist-’Ct is permitted to take a reasonable time to evaluate your child, to 

decide !£ctac so.ci.1 .durable id needed, end no eel., eh, „ 

ava^lLl. M-eiir, no child ehould ceaein welding for e.rvrce. for e Ion, period. 
If child i. in each e .ibuabion. yen cen r.que.b , due proc.e. hearing. Inch 

ehould be cede, in wri-.tn,, to the Oietriot. You «ay el.o .end . 
to Division of Regional Review (DRR) , Bureau of Special Education, 

Pennsylvania 0 «t oj Muo.tion! 133 Haxh.b St.. Harri.bur, Ph 1710S SRR -ill 
invesbigab.' and' ( hopefully) resold, th. co.pl.int within 60 d.y,^ ^ . 

nanual, -The Sight to special Sduc.tion in * ““f 

pp. 38-51 for more information on hearings and DRR complaints.) 

2 MYTH- Your child needs a type of program or placement that i in t °* f " r "** b7 
*;«r s^ool District, so he or she will have to take what's available instead. 

'*?*! I r'.Se ld .nd\f!hirt‘i. C tnhrotn P mSndueUio^n^r«. hl ’l°f r th. 
even if that involves stecla 1 arrancements or extra expen se. 

3 MYTH: Your child can't have physical (or occupational or «P««M ***”?* 

because^ the District doesn't have a therapist available to provide th. service. 

FACT : A child is entitled to the 'related services' (such as physical, 

occupational, and speech *«» hi * or hmT 

tion, and so ‘O^h) that ar 4 ic _ doesn't have the necessary personnel, 

soecial education program. i- t..e u-a-t — 

i‘ muat h« -e them or 'contract out' for the service. . 

it must - h th . D-st-ict must provide only those related 

Remember, however, that P h „., t r^ CB his or her .< 



service*' 



the 



nhi e r / However / u ** ** * A . . y, _ educi- 

bh.b ar. n..d.d bo as.t.n tS. child no b.n.flb fen. hi. or her ; 

.-«• «o-a-h an the Individualised Education Program (I-?) • 
tional program, as set -o--h on tne i**° ni«t-Lct is not 

therapy is not related to the child's educational program, the District 

required to provide it. 

- wi,i :«„<«, -aoable of handling the vocational education program 

«-i. - - « - -•« — 

•vocational education. 

J. Krm: Tour child i. ....r.ly handicapped, .0 h. or .h. , -u.t 1 .. plac.d in a 
apnuial 'c.nbar' for handicapped children or an a pra.a 

w necea.arily. four child .u.b be educ.b.d wlbh non-handlcappe^d 

children to th. -aximum extant Ul * ~ gch3olf th . program must ,i« 

receive the services on his or her lb? *•“ 9 



| g ^ VEST COEY AVA1UMLK 



your child could be educated with non-handicapped 



offered there. Horeover, ii 

children far part or all of the school day, the District must so specr.y on the IaP 

and must ensure that such 'mainstreaming' occurs. 

Only if your child's ISP cannot be carried out appropriately in a regular 
school "should a special school be considered. First preference in such cases is 
for a special school operated by the District or Intermediate Unit. However, 
the IS? cannot be provided in such a facility, the District must offf-c the child a 

• placement in an approved private school- . „ h , Qn i v 

Remembe- th.'.t the District is required to use an approved private school on_l/ 
if the child's program, as stated on the ISP, cannot be provided in a District or 
Intermediate Unit facility. 

6. MYTH: You've already approved your child's Notice of Recommended Assignment 

(NORA) and IS?. Therefore, you must wait till next year to request a change in 
your child's program or placement, or to obtain a due process hearing- 

FACT: Sven If you approved the NORA and IS?, the law provides that you may a t 

anv time request a change in your child's program or placement. (You can also 
Tequest” additional evaluations at any time.) The District must^then notify you 
either that it is willing to make the change or that it if not willing to do so. 

If the District will not make the change that you request, you have a r-gh. to 
a due process hearing. No matter what you sign, you never lose or 'waive your 
right to due process. 

7. terra: You disagree with the program or placement that the District has 

proposed for your child, so you shouldn't sign the IE? or NORA. 

FACT: on th. contrary - you should immediately check 'I disapprove, ' then 

sign and return the 12? or NORA. To take no action, or to take action too ace, 
is, in most cases, the same as approving the program and placement. 

Even if you don't receive a fora to sign and return, you should send the 
District a letter if you disagree with a proposed 12? or placement. 

8. MYTH : The District has decided that your child no longer needs one of the 

services or activities listed os the IE?, so the service will be terminated. 

FACT: The District must give you written notice of any proposal to change any 

aspect of the child's 12? or placement. If, *fter receiving the notice, you o 0 
in writing, a due process hearing must be scheduled. 

If you have objected in writing, the proposed change cannot take place . - 

Che Hearing Officer has issued a decision (or, if appeals are taken from the 
decision, until all appeals have been completed). Even then, of courag e 
proposed change can be mad. only if the final decision is in th. DiStric- 



For further informatioa, contact: 
Educatiaa Law Ceater 
801 Arch Strmmt , Suit* *10 
Philadelphia, PA 19107 
(215) 23«-*970 
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ettsoted school tzar programs - 

Questions ud Answers 
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Wxar is an. Sxuanded School Tear («Y) jwgria? 



< s a suecial education program ofl.rsd during the summer 

An -ST r--5- „ *, , s uau aiiv non in session. 2SY programs ara .nr 

or ac ocher _^*^ : ‘ who “ L - shay* did nan hava uha program, would lese 

SitJTLSS school',.. .lens and have difficuluy cacnding up iacar. 

Who is eligible for an EST program? 

A child nay be eligible for 2SY ~ he cr she is likely uc: 

- Los. skills ('regress') during breaks in schooling, and 

- have difficulty in quickly regaining the lose skills (-recouping-) 
aiher uho break is over. 

... sk ;n, — Che child is expected uo Icsa musu ba among these Lisn.d 
on his « her": 2 ?' and oust: involve ch. child', ability co func-.ion 
Lndap*nd*r.o Ly • 

. , -au-d aiicibla for EST ara individuals with 

s.v.ra^rsiLbiiltUs eueh as I s«™r- ‘amoulonal problem, saver, manual r.uarda- 
zLoti, cr incisra. 

How and when can I have ay chiJ d coasidarsd for SST? 

r- ,cur child has sav.ra manual r.uardauicn, auuism, savers »uiti- ^ 

* ^ fX i «t:u- u 4 ftc*s h« or sh* enuac b« cons-—*-*- --- 

handicaps , or a severe . tat , *ay happen au uha regular 

1ST each year by your local V^-^erc. sac up to discus. 2ST . Either 

=» conference cr au a ..parse. L J J sz b . k . ld by February 23. 

;/;.ar=h sri rsiiTir 

"•gLin;d" a lf”o? 9 iIt c-/pi’"f ptegran he or she will receive. 

j • ycu - child do., net hava one ef the disabilities listed above, you 
can suili^have hint or her considered for £«. *»« ^ 

eligibility for EST be discussed au uh. £ «“; M ^i T co»f.«oc. 
cor.farar.ee has already takeo Pj“«' * . dia cricu au.u*giv. you a MOPA 

concerning 1ST. After the eliglbU and, If so, uha 

; ndica. 0 ir .9 Los decision aJaou.- wh*o..*- 
cype of program ua ba provided. 

i* y=u, .=, 0=1 di.cci.c-. do., co, w:ir “ 

do.. r.ou follow Uh... ra i“' ^ a H.d”auionr?k Oaparumenr. of Education, 333 

R#ci ion*i aur**u ot 5^ 7 »i -4413 

^ c«L*ohon* (717) 7aj-69lJ« 

H*rk*o so.p VK hW* ujjj, v 

v. „««(d«r»d in deciding whathar tha child is «lig ilj1 ’* 7 

Mhat Imromtion suit ba considered in a.ci * 

rt i .h. riaws of teachers and paranUS ar.d tba 

1 r. '} Useful Inf oraatlan can Include -..a -v*luausnl the 

^ J opinion, of pcoc.lon.l. « •« J“ J “ " ;„u, no- on. on lid did Mdo«* 



and after breaks in program, that can be useful too. However, even if 'hard 
data* dees not exist, or the data does not seem to show regression prco.eras, a 
child may be eligible for ZSY if there is other information indicating that 
the child may lose skills during breaks and have serious difficulty camming 

up later. 

If ay child is eligible, where are ESY services provided, and how much service 
must: b« or she r*c«iv«? 

ESY programs are usually offered at local schools, IU facilities, and 
aocroved orivate schools. The program must be for enough time to dea. w„n 
me child's regression problem. There is no fixed type of placement or amour., 
of time that is right for every child; if you disagree with the distnc. 
orocosal for ycur child, se« below- 

-he ”S V orogram must be described on the child's 12?. If the child 
needs related services (such as physical therapy or transportation), tr.ese 
must be included. Services must be free. 

What if *y school district finds ey child ineligible, or disagrees with »e 
about the type or amount of services he or she should get? 

Y CU cin do aichar or both of ch* following: 

. Trv to resolve the disagreement with the help of a trained 
•mediator. '* To find out about mediation, see ELC's manual, 'The Rignt to 
Special Education,* cp. 42-43, or call l-aOO-992-4334 . 

. Request a 'prehearing conference* and/or a 'due process hearing.* 

?cr more information, see SLC's manual, pp. 33-49 and 62-63. 

If »j child was in an ESY prograa last suaaer, does he or she have the right 
to tb« progrm tbii iuaa#r? 

Unless you agrae that the program should be changed or 
a hea-’ng officer decides that a change should be made, your cnud has 
-o "‘e s!me Ingram again this year. If your district refuses to follow this 
rule, send a complaint to the Division of Regional Review (see address abc.) 



For further information: 



Education Law Canter 
30i Arch Street, Suite 610 
Philadelphia, PA 19107 
(21S) 233-6970 
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SPECIAL EDUCATION RIGHTS IN PENNSYLVANIA 



ir YOU* CHILD HAS A DISABILITY/ OR IP YOU THINK YOUR CHILD KAY HAVE A DISABILITY , YOU HAVE 

* i 

ta 2 RIGHT to raquaat 4 fraa avaluation in his/har nativa language by tha District it no • 
coat to you. 



rHX RIGHT to raviaw tha result* of tha avaluation and all other relevant materials ar.c 
racorda on your child. 






THZ RIGHT to ask tha District to pay for an indapandant avaluation of your child. The 
District muat aithar agree to tha raquaat or atuat prova to a Hearing Officar that it3 
avaluation ia appropriaca. 

THE RIGHT to hava tha result! of any indapandant avaluation* conaidarad by tha Diatritc 
^ (whether ‘the avaluation* wara paid for by you or by tha District). 






THE RIGHT to writtan notica of whathar or not tha District agraa* that your child needs 
special 'education . • % j'. 

V * b V y ' -** I Sf • •• 

... *1 ; '*+’.• .« / V. ■ . 

? IP YOU*AND THE DISTRICT ACRES THAI YOUR CHILD NEEDS SPECIAL EDUCATION, YOU HAVE: 

, t t * V ' s *• r - *r ^ 

^THE RIGHT to a fra# appropriata program of aducation and ralatad aarvicaa for your child 
• which la baiad on your child's naads and which will giva your child tha chance to make v -j? . 

■ raasonabla prograss. 

? "i'VT-- ■ f - ‘ ' ■ • "m 

TEE RIGHT to hava an Individualizad Education Program (IEP) davalopad for your child whicng* 
daacriba* tha aarvicaa your child will gat# including aducationai goal* and objectives# and 
tha ralatad *arvicaa which your child naads to banafit from tha program. ' {-A 



THE RIGH^ to ^participate ~ Vt a confaranca with Diatrict officiaia in' the' development of thefe 

^ TPB - 1- 1 r ' "1 '■ - 



IEP . ■ 

» '• : '■■V 

T"$ , ; *• ;-i" ■.? ..... v . - , ... 

% THE /RIGHT to hava' tha ISP reviewed by the Diatrict, and if appropriata, \ravi sad annually^ 



*V 



i or. mor"« o£t»n at- your' raqu.st . 

: ’fev •• •• - • r - v 



fTHS '■RIGHT': to h»v«|your child r*-*valu*t*d by thf District .vary two y«»rs, or mor* o 
% your. r«qu*«t. ■ f- ; .= • ■ 



n.<’ '> it J . 




. vj- 



r; i " 't* .. 

riV;VoU J AKD ; THE Vi STRICT DISAGREE AS TO 1 THE HEED TO EVALUATE YOUR CHILD, OR THE TYPE OR '*3§§ 
^DECREE Or DISABILITY 'YOUR CHILD HAY HAVE /.OR* THE PRESENT OR RECOMMENDED IEP OR PLACEMENT OJ 
.V YOU RCHILD ,^OU. CAHi ■. * ■*> \ . T 

- Ask for a 'mediation aesaion.* This is. a matting with a trainad 'mediator* who is not |jp. 
connected with tha cchool ayatara. ,Tha madiator will halp you and tha achooi try to work*j$ 
. out an agreement 'concerning changaa in your child's program or placamant. Thara is no 
charge for uaing tha mediation aarvica, and you will not ba raquirad to agraa to any chang^ t 
that you don't lika. .To find out about madiation, see our Guida# pagaa 42-43# or call l-'H 
; 800-992-4334 . T- 



- Sand tha principal a lattar requeating a 'prehearing confaranca.* Thi* ia a maating witi> 
school officials only. For more information on prehearing confarancaa, saa our Guida, /A 
pagaa 39-42. -ift 

■R.qu.st ( Lrv-writ ing ) * *du. proem h.»ring.' Thi* it * l*g*l proc*dur. th»t can t»k* 
Uom* tim«. It i* conducted by a htarini? offic.r, who will d.cid* wh.th.r your child'* ^ 
f progrun or piac*m.nt should b. changed and, i£ *o, how. Tor «or* InCormation, ••• our 
v. CuldOrl P*g«* 43-49. 

*Y • . 

* k i ‘ . • ’ ’ , 

‘ ALL HOT? CCS TO YOU FROM THC DISTRICT MUST BE WRITTEN IN IXE LANGUAGE YOU NORMALLY USE 

I£ ’ ^ “ over “ 15;j BEST COPY AVAILABLE 






T V":*. 

y 'vi * '4 

, vy 



* ;ji • 

SOM r * SOW ro DO ITS' TOR PARENTS OF HANDICAPPED CHILDREN IH PENXSTL7ANIA 

• •. 1 ■*■■■* • ' ’ ' . , M 

' , >i'.vir YOU WANT YOUR CHILD TO BE CONSIDERED FOR SPECIAL EDUCATION BECAUSE OF HIS OR HER Sj“ 

. MS 'learning NEEDS:- : **" 

. ... 

1 .? " -a to r th« principal of ycur child's school explaining why'you believe your chilu 

: needs special education and requesting an evaluation of your child* Sand a copy to chi'; 

t \ *• Special Education Supervisor for your District and keep a copy for yourself, . 

"^-XyOfOU RAVE REQUESTED AW EVALUATION OF YOUR CHILD, BUT HO EVALUATION BAS TAJCEN PLACE AFTER 
SEVERAL WEEKS i l « sjf 

T.r * ■■ ■■ ~ ‘ ' “■ • ■ ■ ■ 

£-7^ CONTACT* the principal or counselor and discuss the matter* If this does not resold 



■> f 
% ?■ ■ ‘ 



v - * 



■v the ‘problem, you should 

k; ■ iS 
4 '■* 



.:as 



t A* iv> ■■ • ^ ‘WRITE 1 to^tha principal requesting a 'pre-hearing conference. - '* Send a copy"of your 

-^'.letter to the Special ’ Education Supervisor for your District and keep a copy for yourself. 




;2*. 

School ^off iciale’mu'st letyou know within tan (10) daya when'tha pra-haaring 






V inference will be held*. y If things aren't worked out at the conference, you may request - 
v '' ? ; ^^Dui !; Process* Hearing* The evaluation will almost certainly be done soon after your request 

44«»:ir**OU* CHILD - IS ALREADY IN SPECIAL EDUCATION, BUT YOU WANT HIS OR HER PROGRAM OR PLACSME; 




want changed. 

**y , 



j 5ft ‘ _ 5A ■ * / . 

' i * *.* - ■ *. .> ' u « / *# 

Or, if ycu feel a change 



•< 0 V; 






r“W: ' . * 

requesting further evaluations of your child's progress.' 

: t\. i 

' if. tht District will not make the change that you request ,• .or will not perform ^ 

y f * r ^further^evaluat ions of your child, you should request a pre-hearing ‘conference (see^abgye 





4 .p ipfc 4 .... ■. 

yU « 

V: 1-4/90 BEST COPY AVAILABLE -over- 
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WE7.T TO DO I? YOU'RS NOT SATISFIED WITH YOTO CHILD ' 3 

“s?EcIXl edcjcatISR program 3r"T!ISc£msnt""" 



1. Try to figura out what's vrong and maka a list of the 
specific changes you vould like to see. 

If you think you need no re information in order 
to do this, you can: 

* Talk with your child's teacher. 

* Observe your child's class. 

* Request that the school system do 

a re-evaluation of your child's educational needs. 

* Get an "independent" evaluation of your child's 
needs, from a professional who is not connected with 
the school system. (For more information, see our 
Guide for Parents at pages 15-17.) 

2. Request a meeting with school personnel. Ask them for 
their suggestions for changes, and find out if they are willing 
to make the changes that you think are needed. 

3. If you still aren't satisfied, there are three more 
things you can do. You can do any or all of them. 

* Ask for a "mediation session." This is a meeting 
with a trained "mediator" who is not connected with the 
school system. The mediator will help you and the school 
try to work out an agreement concerning changes in your 
child's program or placement. There is no charge for using 
the mediation service, and you will not be required to agree 
to any change that you don't like. To find out about 
mediation, see our Guide, pages 42-43, or call 1-330-992- 
4334 . 

* Send the principal a letter requesting a _ "prehearing 
conference." This is a meeting with school officials only. 
For more information on prehearing conferences, see our 
Guide, pages 39-42. 

* Request (in writing) a "due process hearing." This 
is a legal procedure that can take some time. It is 
conducted by a hearing officer, who will decide whether your 
child's program or placement should be changed and, if so, 
how. For more information, see our Guide, pages 43-49. 



Education Lav cantar 
sol Arch street, Suita 610 
Philadelphia, PA 19107 
(215) 238-6970 
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twf RIGHTS OF STUDENTS WITH PHYSICAL OR HEALTH IMPAIRMENTS 
THE RIGHTS N0T NEED SPEC IAL EDUCATION 



come children may need special accommodations in school and yet notneed 
, ^°^ ; S n e ducaticn‘ These children can include those with epilepsy, asthma, 
?^ac K mu^rMlar^vstrochy or other health or physical disabilities. The rights of 
rh1wr?n^ impairments come frcm a Federal law, known as 'Section 

§85? S ofTsVa- and State regulations, known as 'Chapter 15/ 

1. What rights does my child have under Section 504 and Chapter 15? Under 
most circumstances, the School District must provide the modifications, accommodations 
and services that a child with a health or other disability needs to participate successfully 
in school, -me District must also make sure that the child has equal access to school 
programs and activities, including extra-curricular dubs or programs, assemblies, lunch 

and field trips. , , 

For example, a District might be required to make changes in a child s schedule to 

take account of a health need, dispense medication that a child might need during the 

school day allow a child who uses a wheelchair to use the staff elevator, provide a desk 

dr other equipment or material that is modified for the child's use, or provide assistance Id 

• the child for toileting or for traveling around the school building. 

2. How do I get the services my child needs? If you believe your child needs tins 

type of help to participate fully in school, you must write to your School District In your 
letter explain the type of assistance you betieve is needed. If you have evaluations 
instructions or prescriptions from a specialist, you should include copies of those wrth 

your request . , . . .. - _ 

Tne School District must respond to you in writing within 25 sc .col days. 

District agrees that the child needs the services you've requested, you and the Distort 

then develop a written 'Service Agreement* which must state the services that will be 

provided. 

If the School District believes it needs more information to decide whether to pro- 
vide 'he requested services, it must ask you for the additional information and for 
permission to further evaluate your child. 
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3 What if the School District and I don't agree on the type or amount of 
services needed? If you and the School District disagree on whether ycur child needs 
services, or on the type and amount needed, you have several avenues available. You 

can use any or all of these steps. 

YOU CAN request an informal conference with School District officials by sending 
a writt°n request to the principal or superintendent Within 10 days of receiving your 
request the District must hold an informal conference to try to resolve the disagreement 
YOU CAN request a formal ‘due process' hearing by sending a written request to 
your superintendent if the problems are not worked cut at tfre informal conference. These 

hearings are similar to the ones available to special education students. 

YOU CAN file a complaint by sending a letter explaining the situation to the federal 
Office for Civil Rights which is in charge of enforcing Section 504. Their address is: OCR. 

US. Department of Education, 3535 Market Street, Philadelphia, PA 19104. 

YOU CAN file a lav/suit in federal court under certain circumstances. You should 
check with an attorney before doing this. 

4 What if the School District does not comply with the Senrice Agreement or 
doesn't fellow the required procedures or denies my chiid equal access to a schod 
activity? in addition to the steps listed in #3 above, you may also send a written letter d 
complaint to the State Department of Education which will investigate the comptemt and 
issue a ruling, usud^ within 60 edendar days. You may write to me Dependent* 
Division of Compliance, Bureau of Special Education, Department of Education, 333 

Market Street, Harrisburg, PA 17126-0333. 

THE STATE REGULATIONS CTIOWh I AS 

FEBRUARY OF 1991. MNY IS UNAWARE OF THESE 

^Ot^^^El/^U^MA^hS^TO CONTACT ^OUP^OCAL SUPERINTENDENT OP 
SCHOOLS. 

For more information, contact: 

THE EDUCATION LAW CENTER - PA 
Suite 610 
801 Arch Street 
Philadelphia, PA 19107 
(215) 238-6970 
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PARENT RIGHTS CHECKLIST 



Have you seen your child's complete records? 

-Id you think any '.parts a-® missing, ask the principal. 

-Ara you allowed to sake copies at a reasonable cost? 

-Are any confusing parts explained to you. 

-Ara your rights to have parts of the record altered or arar.ded 
explained to you? 

-If you have any complaints that cannot be resolved by school per- 
sonnel, write your complaint to FiRPA 

Nov that you have seen the complete record, are you satisfied that 

your child's problems HAVE been identified and properly assessed? 

-If not, ask the school for a new as sessment. 

-If the school says no, ask for an impartial hearing at which you 
vill request an evaluation. 

-Or, copy your child's records and take them to art expert for review 
if the school vill not perform additional .valuation. If the records 
seem inadequate to the expert, obtain an independent evaluation and 
send the bill to the school. 

-If you are not satisfied with the results from any of tl.h "J 1 ** 

the Right to Education Office (see belov) with a copy to SEE (see below). 

Have you participated in a meeting to develop an Individual Education Plan 

which will direct all services to your child? 

-If not, ask for an IE? meeting. 

-u Out respond. i. not t.tlnf.ctory, .and urict.a “port to ti. *i*K » 
Education office and tna Scat, oapartoant of Education. O-vision foe tna 
Education of the Handicapped (sae below). 

Are services to your child being offered in the least restrictive environ- 

ment in which hs Cin function? 

-Does your school offer special educat-on placement alternatives 



a. in the regular classroom 

b. in the regular classroom, with special teachers brougnt m 

c. in a resource room part of the day . .. 

d. in a special class all day but in tha «-* school builc-ng 

e home bound or hospital instruction . _ 

! - tfarra i tr residential placement with your school s/s .am paying 

room, board, -.durational ccr-a *r.d transportation. 



BEST COPY AVAILABLE 



PAREiJI RIGHTS CHECKLIST 
(Cent *d) 



-If the services are not being provided in the school your child will 
attend if not handicapped, does the IE? require that services be pro- 
vided somewhere else? 

-If the full range of alternatives are not available or if the services 
are not provided somewhere other than v,itr* the IE? requires, ask for 
an impartial hearing. 

5. Is your child receiving the full array of services needed to benefit 
from special education? 

-Are the following services available: 

a. audiology 

b. counseling 

c. medical diagnostic services 

d. occupational therapy 

e. parent counseling and training 

f. physical therapy 

g. psychological services 

h. school health services 

i. social work services 

j. speech pathology 
Jt. transportation 

-Are these services provided without cost? 

-If you are not getting needed services, ask for an impartial hearing. 

6. If you ask for an impartial hearing, are you informed in writing of your 
rights? 

-Is the hearing held before an ind.' /idual who is not en enployee of the 
local school system? 

-If you feel you are not receiving your rights, complain to the Grievance 
Office with conies to the State Department of the Division for the 
Education of the Handicapped and to 0E5 end the Office for Civil Rights. 

Fron: Advocacy Training Program , ACID, Inc., 1932 



Information sheet provided by: 
Pennsylvania Association for Children and 
AJ-. its With Learning Disabilities 
Toomey Funding 
Sox 208 
Dvckland, PA 
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6. what are the 4 .a-.z of me ocher children? I have seen children ages 4-12 
Fgrouped in a class. What «r* their disabilities? I saw a perant who was e-xcited 

jdouc a self-contained class of four but was shocked to learn it included one 
uul tihandicappad child, on* amotionally discuroed child and one retarded child. 

What are their functional fang«u: If everyone else functions below the level of 

your child, your child will not likely get needed attention and is unlikely to be 
caught at a Level sufficiently stimulating to progress. 

Whan you ask these questions about the othor children do not be put off by 
cr.e statement that the school cannot give you chat information because it would 
violate the other childrens' rrgnt to privacy. 

7. How does the proposed program differ from what your child nas been in 
before or what you have been offered before? The school may have a new label for the 
program but it may be the »«m* thing you observed last year and rejected. 

a. Is the academic program that is being offered comparable to the school's 
regular academic program? Is your child being offered all the courses that a non- 
handicapped child of similar age or grade is offered' Is your child's day as long 
as everyone else’*? 

10. How is the instruction specially designed to meet your child's unique 
needs? If there is an auditory perception problem, how will that ba addressed In 
each class and activity and by aach instructional person with whom your child cones 
in contact? If thm ISP w at written prior to the meeting, or has mimaographed 
ins true clonal, objectives as I have seen freq'</.ncly lately, there will probably be 
special attention to your child's needs. 

mi 

lie what related s^rvlras art offered? * Youx child should rtctivt training , 
to overcome defici.cs so ask tor auditory training, speech thtrapy or whatever alaa 
ii appropriate# And Chart is no quota; youx child, is anticlad to all tha related 
services naadad. Whan and how often will tha sarvic as ba offered: Will they ba 

inquanc enough to ba useful? Will thay ba at tha end of tha day whan your child 
ia cirtd and cannot banafit? How ©any other children will ba involvad? Is it 
individual sarvict or as part of a group? And what art tha qualif icacions of tha 
cneripiit? das ha performed this therapy with a child like yours? 

12. 11 your child au^c Iddve the class to racaiva a special sarvict, what is 
aiaaad? 2, raaacabar tha fir*r ti I haard a scncol say to a client "*oux child will 
rdC*i3a speech therapy and auditory training. Now whut do you want to substitute 
r* 3 c thea - aocial studies? r anqnnna arts?” Tha federal law provides for special 
rfoucution and ralatad sarvf:as, not ;;?*cial aducat’.nn or related services^. . T * 
yo<’r naads a full academic prograa ar.d soou additional services j ‘h -sr a.; 

'tr .'itS i fcU ad d 4 



a 



1 j . Whig ocher p-tacs;.’!".: app'orc. .niCles w.c? considered for your child? The 
ac.-.oci may present a very attractive description of the proposed program but if it 
only one they have for « child of his handicap, tha: may suggest a prooiem. 
If a.l children vim siJd.isr handicaps are automatically placed in this same 
plac scent then it is protcbl/ loo restrictive (if your child gets in tha placement 
t.-.a: automatically it will ba doubly hard '.o gel out) and it is unlikely that; your 
Li. id will be treated individually. However, if there were legitimate alternative 
iLeaments available, ask why mere were rejected? 
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¥OU AND Tut; LAW 
R«tt d Martin, Euquir* 



„ ha u S Department of Education has issued a notice of interpretation concern! 
- h . pa ™., 'content , end development of indi vidualiir.d educetion program. (IS?.) 
for handicapped children. (See Federal Register. Jan. 13. 1981, pp. 5460-5474.) 

• The document is intended to clear up the ambiguities found in the statu, and 
-egulationa. and create more uniform practice among states and local egenc.es who hav. 
previously interpreted various provisions of the- la- differently. The aot-ca is aleo 
intended to provide t.cnmcai eseistanc. for the moat -'f.ctiv. implementation of 
the if? requirements. 

Twenty Things A Parent Should Looic for in an !.£.?. 

Pa-ents often contact me after having had an IE? meeting and they are unsure 
„ _ , h-< ^ child' e progroa will be. A good IE? meeting should raise and answer certain 
basic questions. If the p-rent leaves the aset-ng unclear about what vill^ actually 
haboen^ tha chances iri good tha school personnel will also be unclear, .nat leaves 
little * chance that tha I£P wU 1 be implemented and a good chance the parent w-11 
avantually be dissatisfied and complain. 

When I attend sn IE? meeting I expect the basic elements r.quired by -tabu. 

__ h« covered (eg. annual goals, short term objectivss). But in addtt.on I se«>t 
‘n'o-aation in twenty areas. If the inforaa/.ion is fgjrhcooing in general discussion 
It*"the 12? maeting. that is fine. Otherwise I start asking questions. 

1. Where is your child at each minute of the day? Where does ha go vh»n he 
fi-t arrives? How long doee he stay there? Then where doee he go7 On-/ e. ter I 
bloclt out the entire day from errival to departure, including [ n 

special services , can I see potential problems. » v'ing that your child will b. in 
th. fourth grade tells you little. But learning that most of his c-assaa will b. 

“the temporary building out back that he wi.U have, recess only after th. 

non-handicapped children are beck in class teili: you a lot. 

2 Has the teachar aver worked with a child like yours? „_-ensad, 

-certified- and -qualified- don't mean anything to mo if the teacher has never worltsd 
with a child with ay client’s specific typ* at learning disability. 

1. Will an aidr. be available to increase individual attention? If so, *hat 
... ald ... t-aining ,.r.c what are th. aid.'s other duties? Don't get sxcit.d vh.n 

tha school say. your child's program will have dh *1^. Jou may ^^“r'and*^ 

on’y experience is in bilingual programs, tnoir responsibilities a.e. els. -cal, *na 
they are on call for four classrooms. (And Don't think I made that exam?!, up.) 

4. Does this program proposed for your c.-.ild actually exist? Sometimes ths 
elaborately described program exists only on paper. If you agree to it, it v-li . 
suppose-ily be created for your child. ^ou should accept that only 1. your expe 
leads you to trust the school district. Hoover, if the program does eurrant-y 
exist, you should go observe it before elgning the IE?. 

5. Mow many children er. in your child's class st one time? I v as once 
tolf my client would b» in e self-contained class of four. On observation I 
discovered that as many as twelve more cnildren would come into tha class as e 
resource raca. The school eeir.tained they were not pert of the cle.e since they 
were not there all dUy long. 
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OOESTIONS WTO ANSWERS OS SCHOOL DISCIPLINE 
QOESTloa «ITH DISABILITIES 



1 can a child with disabilities b. suapand.d Iron a school 
district or int.na.diat. unit (10) program? 

If the child has mental r.tardation^he/sh. can £\ s S “peSia? 

only if the pareirt agrees^ of Education in Harrisburg. 

l^iUlon canTot granted for a suspension of more than ten 
days . 

. . , , w_- - ri i eiahi i itv other than mental retardation, 
he or^can^e s^pend^lor i^txinun of ten days (except in 
Philadelphia, where the limit is five days). 

2 . What right, do the child and parent have when the school 
district or ItJ suspends the child. 

i t he child and parents in writing 

The school ? ust an n °\ 1 h f / reason g for the suspension decision, 
about the suspension and the rea ^s days, the school must 

If the suspension is faring the first five days of the 

suspension 1 to 1 discuss the situation with the student and parent. 

:r*.s sura’s, w ss?£ 

bring witnesses of their own. 

3 . DO school officials hav. to allow the child to mat. up wort 
missed during a suspension? 



Yes. 

4. Can an approved private school suspend a child? 

, . . . i _ , n annroved private school can be sus- 
Before a child the parent's consent must oe 

ponded for any ^ does' not consent, the child's home 

obtained. If the P ■ soecial education "due process 

school district may as* tor a fPec i nless the hearing 

hearing.' The child ^ ^ th e a pp S al official or court) 
officer (or, if there is an appe _ ' t *The Right to Special 

approves. Se p e _ n nsvlvania *"for P more Information concerning due 
Education m Pennsylvania, 

process hearings. 



\ 



5 . can a child with a disability ever be suspended for mora than 
tan days at on# time, or axpallad from school? 

Regardless of the child's placement, he or she cannot be 
suspended for more than ten days (five in Philadelphia) or 
expelled without the parent's consent. If the parent refuses 
consent, school officials can request a special _ education due 
process hearing. Note that a due process hearing is conducted by 
a hearing officer appointed by the state not by the local 

school board. 

If a hearing is held, the decision on suspension or expul- 
sion is up to the hearing officer, whose order can also be 
appealed. See our guide for more information on due process 

hearings . 

During the time that it takes to have, the hearing and 
complete any appeals, the child may not be excluded from school 
unless school officials file suit in court and the ]udge agrees 
that the child should be excluded. 

6. Can the child be assigned to 'homebound instruction' because 
of behavior problems? 

Only if the parent a. ees. If the parent disagrees, school 
officials can ask for a due process hearing to decide whether the 
child should be assigned to 'homebound.* The child cannot be 
assigned to homebound until the hearing and appeal process is 
completed and a decision is made that the child should be 
educated at home. 

7 . if the child is assigned to 'homebound,' how much instruction 
can he or she receive? 

The minimum is five hours per week. Parents have a ri,ht to 
request more than the minimum. It the school district disagrees, 
the parents can request a due process hearing. 

g. Can a school district or IC kaap suspending a child over and 
over again? 

A child with disabilities cannot be suspended for more than 
a total of 15 school days in any one school year unless the 
district: issues a vritten notice to the parents asking th 
agree to the suspension. If the parents do not agree, a 
process hearing must be scheduled. The h «“ n V 
decides if the suspension should take place and/or if changes are 

needed in the youngster's program. 

Remember that there are special rules on suspensions for 
children with mental retardation. See 51 • 
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